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Abstract

Educators are joining the exodus of Filipinos leaving behind a generation of
students hungry for quality education. Yet, behind the remittances that strengthen the
country's economy are the untold stories of the so-called modern-day heroes.

This study delves into the lived experiences of Filipino teachers in two ASEAN
countries - Indonesia and Vietnam. Through in-depth interviews, the data were
gathered and analyzed employing Interpretative Phenomenological Analysis (IPA).
Interviews were transcribed, and followed the six standard steps in doing thematic
analysis. The researcher was guided by the research objectives, i.e.,describe the
common struggles encountered by Filipino teachers in two ASEAN countries (Vietnam
and Indonesia); determine the coping mechanisms employed to overcome challenges;
identify the programs, activities and/or initiatives being implemented by the Philippine
embassy to Filipino teachers in two ASEAN countries; and, propose specific social
protection program or activities for Filipino teachers in ASEAN countries.

The findings revealed that the common struggles encountered by Filipino teachers
in Indonesia and Vietnam are language barriers, homesickness, discrimination,
students' behavior, tedious document processing and lack of programs or activities for
teachers from the Philippine Embassy. The result also exhibited the coping
mechanisms employed by the six participants. Programs and activities provided by
the Philippine Embassy were found to be lacking. The researcher arrived at three
recommendations: the online application called OGP (Overseas Gurong Pinoy) to
address the challenges encountered, the "Balikbayan Retirement Plan" as a social
protection program for Filipino teachers and a proposed formation of ASEAN Filipino
Teachers Association (FilTA).

Keywords: Social Protection Program, IPA, OGP
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CHAPTER I

INTRODUCTION

A. Background of the Study

There is no stopping Filipinos, be it doctors, nurses or engineers from working

abroad. Surprisingly, a considerable number of them is composed of Filipino teachers

seeking a better future overseas. Poor working conditions, a slim chance at career

advancement and low salaries have compelled thousands of experienced Filipino

teachers to seek greener pastures abroad, leaving behind a generation of students in

need for quality education. Given this dilemma, Filipino students are said to be the real

casualties in the migration of highly-qualified Filipino teachers looking for a rewarding

job abroad. Yet, behind the remittances that strengthen the country's economy are the

untold stories of the so-called modern-day heroes. This predicament is not uncommon

to the researcher as he, himself was a former teacher in the Kingdom of Bahrain who

had worked for the Royal Bahraini Airforce Institute and later in an Intemational

Intellectual Property Law firm before he returned home equipped with a handful of

experiences and surpassed challenges. These exactly motivated the researcher to

delve deeper into the common experiences of teachers in the Association of Southeast

Asian Nations (ASEAN) member states.

According to Annie Geron, secretary-general of Public Service Labor

Independent Confederation, 4,000 Filipinos have already moved to the United States

of America (USA), Middle East ,and other Asian countries for teaching jobs in less

than a decade, with low salary accounting for this phenomenon. The teacher's salary

in the Philippines pales in comparison to how much one can eam in the US. which

could be around $4,000 to $8,000 a month or 20 times his or her salary in the

Philippines. According to Labor Undersecretary Romeo Lagman, his wife had been a



teacher for 41 years but when she retired, her salary was only P14,000. Knowing this,

most of us might not be surprised anymore why teachers are selling polvoron,

longganisa, tocino, yema and pastillas to their students (Bobet, 2009).

Internationalization and ASEAN integration has led pre-service teachers to

explore the world of teaching abroad. To date, there are already more than 16,000

Filipinos who are living and working in Thailand; and most of them are teachers (Novio,

2014). This number does not yet include those Filipinos who are undocumented and

who left the Philippines as tourists but later on have found and applied for jobs in

Thailand (Ulla, 2018). In Vietnam, there have been a number of students registering

to study with Filipino teachers, and despite the debate over the employment of Filipino

English teachers in Ho Chi Minh City, local education officials have decided to hire

them as part of a national English improvement project. Vietnam wants most of its

students by 2020 to be able to use a foreign language, especially English, confidently

in their study, daily communication, and work (Tre, 2013).

In a report of the International Labor Organization (ILO) from January to July

2017, an average of 5,000 Filipinos have been leaving the Philippines daily. However,

not all jobs abroad provide greener pastures, as there have been reports of difficulties

that Filipino teachers experienced such as language barrier, homesickness, and

culture shock. A culture shock and cultural disagreement both in the classroom and in

the workplace, racial discrimination, demanding working conditions (Bense,2014),

language barriers and dissatisfaction and unhappiness that separated them from the

rest of the people in the host school were among the common challenges and issues

that teacher-immigrants encountered. A more positive experience by the immigrant



teachers has been that of being able to share with the local teachers their own culture

and language (Gu & Canagarajah, 2017).

In the study conducted by Ulla (2018) entitled "English language teaching In

Thailand: Filipino teachers' experiences and perspectives", It was found out that some

of these challenges were language barrier, homesickness, and lower salary rates

compared to native speaking teachers. Similarly, HIckey (2014) Interviewed African

and Filipino foreign teachers In Eastem and Northeastern Thailand. She found that

these teachers were not able to get a teaching job In the country's capital due to their

being non-native English speakers. She also suggested that racism, discrimination In

the workplace, and lower salary rates were the common Issues and problems faced

by these teachers. The pre-servlce teachers have experienced many leaming

opportunities and challenges In a foreign country.

But what social protection does the ASEAN member states have for teachers

working In their country? In the Philippines, for Instance, Section 10 of the migrant

workers and overseas Filipinos Act of 1996 legally mandated the Department of Labor

and Employment (DOLE) through Its allied agency, the National Relntegratlon Center

for Overseas Filipino workers (NRCO), to re-Integrate returnee Filipino teachers to the

Philippine society through Its developed mechanisms and programs (Ragma & Molina

2018). However, how far can these go when It comes to protecting Filipino teachers

abroad?

To accelerate the government program to lure back Overseas Filipino Workers

(OFWs) who are licensed public school teachers, the labor department has released

the Implementing guidelines of the "Sa 'PInas, Ikaw ang Ma'am at Sir" (SPIMS)

program. Department Order No. 190, Series of 2018, provides detailed procedures as
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well as standards In the screening and selection of beneficiaries of the program, a

brain-gain initiative that encourages teachers deployed overseas to practice their

profession in the Philippines. In issuing the guidelines, the order aims to ensure the

continuity of the SPIMS Program and address the shortage of public school teachers

in the country. According to the report of NRCO, the convergence program started

through a Memorandum of Cooperation among the DOLE, Department of Education

(DepEd), Commission on Higher Education (CHED), Professional Regulation

Commission (PRC), and Philippine Normal University (PNU). Since its inception, the

program has provided a total of 1,421 plantilla positions for returning OFW-Licensure

Examination for Teachers (OFW-LET) passers.

Last October 16, 2018, the Teacher Education Program joined other

participating universities of the Southeast Asia (SEA) Teacher Project in the signing

of the Letter of Agreement with Southeast Asian Mathematical Olympiad (SEAMEO)

Secretariat Director Gatot Hari Priowirjanto. The SEA Teacher Project aims to enable

pre-service student teachers to develop their teaching skills and pedagogy, encourage

the pre-service student teachers to practice their English Skills, allow the pre-service

student teachers to gain a broader regional and world view, and lastly expose future

teachers to diverse teaching and learning situations and opportunities, as well as the

value of flexibility.

For instance, in Thailand, despite the strong diplomatic relations between the

Philippines and Thailand, the absence of Bilateral Labor Agreement (BLA) makes

most workers from the Philippines entered as tourists. Same situation applies to other

ASEAN member states such as Indonesia and Vietnam. In this arrangement,

engineers, development workers, and missionaries are sponsored by multinational



companies with sub-offices or churches-based in Thailand. Bilateral agreements (Bas)

have traditionally been used to manage migration flows between countries. These are

formal, legally binding treaties relating to cooperation in various aspects related to

labor migration while MOUs are nonbinding and less formal (Bacalla, 2012, Go, 2007).

Recently, ASEAN Declaration on the Protection and Promotion of the Rights of Migrant

Workers was adopted by the ASEAN heads of state in Cebu, Philippines in 2007. The

Declaration calls on countries of origin and destination to ensure the dignity of migrant

workers by outlining their obligations in the areas of: (i) protection from exploitation,

discrimination, and violence; (ii) labor migration govemance; and (iii) the fight against

trafficking in persons.

The researcher chose Vietnam and Indonesia because there are Filipino

teachers working at colleges and/or universities whom the researcher knows. Due to

the current situation, the convenience is highly considered. This study is focused on

learning the experiences of Filipino teachers in these two countries and the coping

mechanism they employ. It also aims to determine the programs, activities and/or

initiatives being offered by the Philippine embassy and how these help the Filipino

teachers in dealing with their challenges. Based on the findings, the researcher will

design a social protection program or activities as recommendations to ASEAN state

members.



B. STATEMENT OF THE PROBLEM

Working abroad Is one of the most challenging and rewarding things that a

Filipino will experience in his or her lifetime. But being an OFW is not easy as it

requires a lot of courage and sacrifice. Moving away from home, being homesick is an

intense feeling that challenges many new OFWs. A lot of stories about OFWs has

been recorded: being maltreated, abused, discriminated, victims of racism or

becoming victim of drug trafficking and other illegal activities, depression triggered by

homesickness, even being illegally dismissed from work and many more (Amparo,

2019). The researcher himself was an OFW teacher in the Kingdom of Bahrain, as the

problem being closed to the researcher's heart, his personal accounts lead him to this

endeavor which aims to investigate the common experiences encountered by Filipino

teachers in Indonesia and Vietnam. Specifically, it seeks to answer the following

questions: What are the common struggles encountered by Filipino teachers in

Indonesia and Vietnam? What coping mechanisms are employed to address the

challenges? What programs, activities and/or initiatives are implemented by Philippine

Embassy to Filipino teachers in Indonesia and Vietnam? And based from the findings,

what social protection program or activities for Filipino teachers may be proposed?

C. OBJECTIVES OF THE STUDY

The study specifically aims to:

1. Describe the common struggles encountered by Filipino teachers in two

ASEAN countries (Vietnam and Indonesia).

2. Determine the coping mechanisms employed to overcome struggles

encountered.



3. Identify the programs, activities and/or initiatives being implemented by the

Philippine embassy to Filipino teachers in two ASEAN countries.

4. Propose a specific social protection program or activities for Filipino teachers

in ASEAN countries.

D. SCOPE AND LIMITATIONS

This study focused on describing the lived experiences of teachers in two

ASEAN countries - Vietnam and Indonesia. It also discussed the coping mechanisms

employed by the respondents in overcoming the challenges. Since this is qualitative

and phenomenological in nature, the chosen respondents for two countries are six (6)

Filipino teachers (three from Vietnam and three from Indonesia) who have been

working in Indonesia and Vietnam for at least two years.

In observance of the ethical rules in research and governing pertinent

provisions of RA 10173 (Data Privacy Act) in securing confidential information, the

identity of the respondents was kept confidential and they were given corresponding

aliases.

The research output is a prototype online application which aims to address the

challenges met only by Filipino teachers abroad. The app is an idea by the researcher

and is not developed by an IT expert. The other proposed program which is called

"Balikbayan Retirement Plan" is a social protection program that is initially meant to

cover only Filipino teachers abroad; however, should the government wish to adopt its

use, the program may also be expanded to cover other Filipino overseas workers. The

researcher also proposed the formation of Filipino Teachers Association (FilTA) to

foray the aspirations, protection and welfare of Filipino teachers in ASEAN countries

8



by providing activities and trainings necessary for the improvement of their skills and

employability.

E. SIGNIFICANCE OF THE STUDY

This study is deemed beneficial to the following individuals and institutions:

OFW Teachers in Vietnam and Indonesia. The possible output of the study may help

them address the challenges they encountered while working abroad.

ASEAN Secretariat. The study will provide new ideas on how the secretariat may

design programs for foreign teachers and further conclude an agreement between and

among ASEAN member states.

Philippine Embassy. The Philippine Embassy may use the results of this study to

design programs that will benefit OFWs in terms of the benefits they will enjoy upon

returning to the Philippines after years of work abroad. This will also strengthen the

important role of the embassy in safeguarding the welfare of OFWs.

Future researchers. The result of this study may serve as a reference for future

researchers looking into a similar topic, with an end in mind to come up with a better

or improved output to do with social protection program for the OFWs.



CHAPTER II

REVIEW OF RELATED LITERATURE

This chapter shows the review of related literature and studies which lay

foundation of the main problem, and provide credibility of the data that will be gathered

by the researcher. This will discuss the related literature on the challenges of Filipino

teachers abroad, the social protection programs available for them and highlight the

gaps found after reviewing the culled literature and studies.

A. RELATED LITERATURE

While working abroad may be one of the most rewarding experiences for Filipinos, it

comes with challenges that requires a lot of courage and sacrifices. Among these

challenges are leaving homes and eventually feeling homesick for their families. As a

matter of fact, personal accounts of maltreatment, abused, drug trafficking and illegal

activities, and depression among OFWs have been recorded. (Amparo, 2019).

This is true in the case of Filipino teachers in Thailand. Findings revealed that

although Filipino teachers were positive about teaching English to Thai students,

they perceived that English language teaching in the country is a challenging

task because of the following factors; students' lack of interest in the English

language, lack of exposure to and support for an English speaking

environment; unclear and unsuitable English language curriculum; and lack of

teachers' professional development.

10



The experiences of these Filipino English language teachers and their

perspectives on teaching in Thailand shed light on issues in English language

teaching in the country. Although teaching and learning of English have always

been promoted by the government, a lot of work must be done in order to make

the English language education in the country successful. This involves giving

continuous support for all foreign language teachers, both native and non-

native English speaking teachers in the country. Professional development

for all teachers must be considered, especially program for English as a Foreign

Language (EFL) teaching, a job which may be challenging for non-EFL teachers,

and for those who do not have any experience teaching in an EFL classroom.

Additionally, support for English language learning must also be given to

students. This includes students' continual exposure to the use of English

language, curriculum revision, and the use of English as a medium of

classroom instruction.

According to Ulla (2017), among the many reasons why Filipinos seek better

employment abroad is the lack of employment opportunities and low salary rates in

their home country. His findings revealed that one of the common reasons why Filipino

teachers come to teach in Thailand is that the Philippines suffers from a lack of

employment options. Frederiksen (2014) reported some of the challenges (e.g., the

language barriers, homesickness, and lower salary rates compared to those native

English-speaking teachers) in her study on Filipino teacher migration.

11



B. CHALLENGES AND EXPERIENCES BY FILIPINO TEACHERS

Filipino teachers abroad face multiple Intricacies of life - challenges accounted

as experiences, struggles charged as lessons, sacrifices that are worth it and the likes

that really are a test of resilience. Some of these experiences are not exclusive only

to Filipino teachers abroad, in that, they are experiences as well by other overseas

workers. According to Frederiksen (2014) who found that Filipino teachers chose to

work abroad because of better salary rates and working environment, some of the

challenges that were revealed in her study included the language barrier,

homesickness, and lower salary rates compared to teachers who are native speakers

of the target language. Similarly, Hickey (2014) interviewed African and Filipino foreign

teachers in Eastern and Northeastern Thailand. She found that these teachers were

not able to get a teaching job in the country's capital due to their non-native English

speaking status. She also suggested that racism, discrimination in the workplace, and

lower salary rates were the common issues and problems faced by these teachers.

Students' preferences for being taught by NES and Non-NES teachers were explored

by Walkinshaw and Duong (2012) in Vietnam. They found that students preferred the

NES teachers of English since they believed that native speakers possessed an ideal

English pronunciation model, and that native speaking teachers were better English

language teachers. Walkinshaw and Duong (2014) also examined student perceptions

of native and non-native English teachers in Japan and Vietnam. It was found that

Native English Speaker-Teachers( NESTs) were perceived to be good models of the

English language, but ineffective in terms of grammar lesson discussion. The non-

NESTs, on the other hand, were perceived to be more effective in teaching grammar

lessons.

12



Relatively, according to Victoria, etal. (2018), challenges encountered by

Filipino teachers overseas were easily identified. As per students, these challenges

are not ovenrt/helming and unintimidating to manage other than communication

barriers and cultural gaps. Most issues were similar to what they have already

encountered while teaching in the Philippines. Flexibility and adaptability of Filipinos

have become important factors in contact to new culture and language abroad

especially in dealing with colleagues. These characters and positive outlook in life of

Filipino teachers allow for them to have a harmonious relationship with their

administrators. Strategies were also employed to handle the downsides of teaching

abroad. Filipino teachers were supported by their administrators by providing them

seminars and sending them to conferences. Some were methods applied to self to

cope with and overcome this adjustment and keep themselves abreast with new trends

in education. Professionally, working in team with colleagues, mentoring students

during competitions and being consistent with rules became valuable assets for both

professional and personal growth. To bridge cultural gaps, creativity with Filipino

songs and dances undermine this gap, with some Filipino teachers even having

strengthened their skills to work with students who have diverse needs and sparked

motivation for learners.

In handling disruptive behavior, Filipino teachers usually isolate these students

and let them finish the assigned tasks to keep them busy. Participants in the US find

them effective in showing respect to their students by giving them time to work alone

and have a productive output in their independence. Peer tutoring was still an effective

method for foreign students who have lack of motivation to study hard.

13



There are difficult and varied problems related to the undocumented workers,

extended workers and overstaying workers. An example would be their inability to

access medical and health care in cases of illnesses, injury or repatriation, is a major

problem that is compounded when they have assumed false identities that are later

discovered when they apply for new passports or when they disappear and could not

be located. Although the embassy has on-site service delivery systems and

procedures to deal with these problems, the majority of such workers do not avail of

these services and instead seek assistance from Non-Governmental Organizations

(NGOs) and church-based volunteer organizations, whom they trust more than

embassy personnel (Ubiede, 2014).

Despite the monthly examination of legal documents being conducted by the

immigration officials in Japan, the undocumented or clandestine workers have been

able to elude authorities, some of them for as long as ten years. Estimates on the

number of the undocumented and 'irregular* workers have been based mainly on

guesswork, which strongly suggests the need for a more effective monitoring

mechanism that will enable the Philippine Embassy to act more decisively on problems

faced by these workers. As it is, these workers and their supporters in the migrant

worker community want the govemment to negotiate for amnesty or to look into

possible ways on how to regularize or extend the stay of these special types of

workers. Some Japanese industries or groups which have benefited from their

services have expressed interest in supporting amnesty and even the regularization

of the undocumented and irregular workers; however, they are waiting for positive

signals from their government towards this direction (Romero 2020).

14



In Hong Kong and other receiving countries, there are reports on violations by

Japanese employers of employment contracts and human and labor rights. The

practice of confiscation of passports has become an instrument to force migrant

workers to perform tasks not within their contract or accept wages lower than what is

contractually provided. Violations of contractual agreements of Filipina entertainers

include time, place and duties. Time covers the unpaid overtime and undercutting of

the agreed contract period, while place refers to those locations such as clubs or areas

other than those specified in the contract, a practice known as "flying booking". Duties,

on the other hand, are unfortunate tasks of entertainers who are forced to clean chores

prior to opening and after closing of the establishment. Worse, they are also forced to

engage in prostitution (Ubalede, 2014).

Another challenge for Filipino teachers abroad is handling student misbehavior,

which they should approach in a positive manner according to Amparo (2019). In fact,

in Australlia, misbehaving students are not stereotyped as deliquents, instead, the

teacher gives positive feedback and talks to the students about the good things they

had done before. As students are not teachers' inferiors or subordinates, they must

be treated positively, maturely, and with dignity. This includes a positive approach of

looking at wrong answers from students. For instance in Australia, Filipino teachers

have leamed to motivate students by giving them positive feedback and praises such

as That's excellent', 'Great Job!*,' Wonderful!'.

Meanwhile, with the Filipino race being a lower echelon in other countries, it

can be said that discrimination is another challenge they deal with. The tendency of

foreigners to treat Filipinos as inferior contributes to the set of fears of the OFWs.
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When OFWs suffer discrimination, they feel demotivated to complete their tasks,

feeling demoralized, and unproductive. The findings of the study support the claim

of Pillay (2009) stating that discrimination and rights violation contribute to the

growing fear, mistrust, and abuse among OFWs. With over 3,000 Filipinos forced to

leave the country daily for overseas employment, no wonder the cases of

discrimination they experience are on the rise.

In addition, Amparo (2019) shared that racial discrimination is a common factor

to the depression among OFWs. To illustrate, schools in Thailand would likely prefer

hire a native English speaker over Asians, not to mention the gap between the salary

range of Filipino teachers and native English speaking teachers. There is also a big

gap between the salary range of Filipino teachers compared with an English speaker.

There were schools that turned down a scheduled interview when the

interviewer realized that the interviewee is Asian. It is quite depressing yet also a

challenge how a Filipino will compete with many other job applicants.

In addition, according to Bignotia (2008) in her article, sharing the story of

Adelfa Amancio, a well- respected Filipino teacher in Japan, it is very difficult for

Filipinos to teach English in Japan because of the misconceptions and negative notion

the Japanese have about the Filipinos living in Japan. As a Filipina, she has

experienced a lot of racial profiling, a devilish look and outrageous judgment. Some

English teachers questioned her ability to teach the language and most Japanese

believe that only white people can teach them English. As a result, most schools in

Japan always emphasize the countries (of origin) of the teachers they want to hire.

Their advertisements would contain specific requirement such as teachers from the
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USA, UK, Canada, Australia, New Zealand and South Africa, worse, they specifically

state that no other applicants from other countries other than those they mentioned

are allowed to apply. For this reason, Adelfa strived to maintain professionalism and

self-discipline at all times. She also has to work very hard and aim for excellent result

term after term because being the only Filipino English teacher in the organization she

opines that she is subject to criticism. She wants to prove to the Japanese people that

Filipinos can speak English well and can teach the language much more effectively.

Furthermore, she wants to prove to the whole world that their impressions towards

Filipinos are completely wrong and biased. She wants the world to know that the

Filipinos are the most committed, efficient and hardworking people anyone could

expect. Despite the harsh realities, Adelle stays strong and determined. She is happy

to say that in her workplace, she is loved, recognized, and respected for being

hardworking, committed and having such professional work ethics.

According to AJarn (2017), racism is real. Rarely does the pay level of a Filipino

come close to that of a native speaker. A quick check around the staff room will show

you that you are in fact the lowest paid English Teacher in the school - aside from the

Thai staff who teach English there - sorry dear friend - it is all relative. Clearly many

advertisements look for native speakers only. And while it is often necessary that

English teachers have a level of proficiency that is at least equal to that of most native

speaking people, a person's racial background obviously does not qualify this fact.

Part of this is a mix of quasi cultural/business prerequisite on the part of the employer.

Face does play a part of business relations in Thailand. If a parent is paying 30 - 60

000 baht per semester for their child to attend an English program or a bilingual school.
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sometimes the parent is not happy to see that child being taught by someone other

than a native speaker.

Moreover, the Filipino teachers are pressured to improve their teaching

methods as well as seeking avenues to improve their professions to ensure that their

employers will renew their contracts yearly (Novio, 2018).

While other teachers experienced commonly known struggles abroad, some

teachers who have other sexual preferences have their own challenges. In the study

of Wright and Villaflor (2016) entitled "Diasporic Queer in Classroom: The Resiliency

of Filipino Gay Teachers in International Schools", it was established that teaching in

an international school entailed greater workloads, obligations, and responsibilities

that required the ability to perform more than the usual. Further, being 'new' and 'gay'

in a new working environment would presume heavier responsibilities and pressure to

achieve societal expectations. Thus, adjustments to both work roles and social

settings would be essential. The Filipino gays' social situation was significantly

affected when he became a diasporic teacher. The teacher as one of the key persons

of the school is demanded to engage in, socialize with, and participate in different

school gatherings and situations with proper etiquette and high morals. In fact, as to

how all gay teacher-respondents claimed, social relations are considered substantial

in building the image of the school, relationship to the community, and appropriate

association to the parents who are always available to extend help to their needs. All

respondents believed that being a gay teacher abroad was not an easy task. It meant

not only an opportunity but a more significant responsibility to carry. One needs to go

through a lot of processes, which entail various challenges that test not just one's self-
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resiliency but also one's cultural belief and faith that he can stand still and achieve

what he has aimed for years (Wright, 2019).

In addition, in the study by Romero (2013) entitled "Problems Encountered by

Filipino Educators in United Arab Emirates: Their Effects on Service Commitment",

challenges of Filipino teachers were substantially tackled. Most of them were females,

aged 31 -40 years old, eamed a degree in Education, and taught either in elementary

or high school. Majority had a monthly salary of P20,001.00 - 30,000.00 and enjoyed

such as tax- free salary, yearly round-trip tickets, health insurance, housing allowance,

and free resident visa/family visa. The nationalities of the heads of offices were

Egyptians, Jordanians, Filipinos, Americans. Arabs, and British. Filipino educators in

UAE found their teaching job economically beneficial as their remittances sustain the

standard of living of their family. However, teaching in a cross-cultural place is

challenging as the teachers experience limitations and problems. Foremost, the

students' behavior especially superiority complex is a major problem coupled with

cultural adjustment which is also a major issue. In spite of the problems experienced,

the educators' extent of service commitment in terms of work ethics, job participation

and involvement, continuance, and affective dimension is not affected. Support

system enhances the teachers' extent of service commitment. In view of the

conclusion, it is recommended that the schools strengthen their guidance program to

address students' behavioral problems as well as to facilitate cultural adjustment

among faculty and students.

The paper published by Berg (2019) entitled: "The Experiences of Four Filipino

Teachers in Obtaining Teaching Positions In Arizona: A Narrative Inquiry" chronicled

the experiences and explored the challenges faced by Filipino expatriate teachers who
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have responded to the current teacher shortage in the United States, specifically by

taking jobs in Arizona. The interviews with these teachers reveal five major themes

and areas that need attention such as complicated visa procurement procedures,

exorbitant Filipino employment agency fees, difficult initial living conditions, cultural

shock, and unanticipated classroom realities despite these individuals' academic

excellence. Participants wished for more transparency in the process, an immigrant

visa that would ensure enough job security in the United States to enable repayment

of the initial debts incurred to am've in America to take a job, and connection with

Filipino host families in the United States. Nevertheless, despite the difficulties, these

Filipino teachers retain their innate happiness and do not regret the path they have

chosen. Education system decision-makers could implement measures to help with

the transition of expatriate teachers so they may continue to serve as part of the

solution to teacher shortages. Possible solutions include changes to the immigration

procedures of both countries, regulation of unfair loan practices and employment

agencies that take advantage of Filipino teachers who are chasing their dreams of

employment in the school system of the United States, and improved communication

between educators and their sponsors.

C. CULTURAL DIFFERENCE AND LANGUAGE BARRIER

It is not uncommon that when one pronounces a word differently from how

native speakers would, the latter would react. Indeed, adjustment is not an overnight

task, but it is in fact a lifetime process, depending on how one immerses himself or

herself in a foreign environment. In a country where English is the first language,

foreigners' way of speaking the language is obviously different. Therefore, one can tell

that another is an alien or a foreign national by the way the latter speaks. More than

the accent, it was the fact that a different teacher—with different looks, color, manners.
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accent and even values—suddenly takes the helm and teaches the entire class. It is

not easy because Filipinos have a different culture. The way we treat our peers and

subordinates in the Philippines just do not work in a foreign land. As neighboring

countries, according to the cultural relativism, Southeast Asians share most of the

common colonial influences. Students in Vietnam and Indonesia maintain their respect

to teachers; however, this does not mean that they are more preferred than the native

English speakers.

According to Domingo (2017), because of the concept of hiya or shame,

Filipinos practice restraint not to bring a situation to conflict, mainly to save face, and

controlled aggression in respect to others, regardless of their personal connection. In

addition, Filipinos are more soft-hearted than their Western counterparts, and what

may seem like constructive criticism and evaluation to the Westerners can seem like

an insult to Filipinos. Even the most objective of feedback can cause loss of face for

Filipinos, and criticism is equated to shame and embarrassment for them. Finally,

Filipinos have the habit of being reluctant to say no, as they see it as a negative

reflection of their ability to act upon anything, and say yes against their will. Conflict

avoidance is a major strategy that others-oriented and collectivist countries like the

Philippines employ during cross-cultural encounters. Some respondents discussed

how it helped them avoid being offensive to the locals whom they worked with

(Hofstede, 1993; Domingo, 2017).

According to Ghemawat and Reiche (2011), cultural differences between the

home and host countries of an expatriate are difficult to determine and measure, but

are important to learn about to avoid conflict, strains in interaction, and decline in work

performance. This sentiment was clearly reflected in the answers given by the
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respondents, as they expressed those cultural differences were deterrent In their

cross- cultural adjustment.

Differences in national culture became a source of discomfort for the

respondents during their assignment, specifically for those who worked in countries

that are fundamentally different from the Philippines. National cultures are the norms,

attitudes, rules, values, and beliefs held by the citizens of a certain country (Hofstede,

1993).

Relatively, in the study by Ulla (2018), the experiences of Filipino English

teachers who were teaching the English language in Thailand were recorded. Based

on the findings, Filipino teachers held a positive perception of their Thai EFL

students. Although the literature reported that EFL students preferred to be taught by

native English speaking-teachers (Songsirisak, 2016; Walkinshaw & Duong, 2012;

Walkinshaw &Duong, 2014), teacher-participants maintained that their students

respected them as non-native English speaking teachers. However, it must be

noted that respect and preference are two different things altogether. While it is

true that students respect them as their teachers, it does not mean that they

prefer them to the native English speaking teachers. This kind of study must be

carried out in the future to investigate whether or not there is a correlation between

respect and preference of Thai students for native and English speaking teachers.

Furthermore, in Thai classroom contexts, respect is still the most important

behavior needed by the teacher in order to deliver lessons efficiently considering the

number of native and non-native English speaking teachers; however, there seems
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to be a big challenge faced by a number of Filipino language teachers of English

teachers, particularly in Thailand. Students' English language teaming interest is a key

factor for successful language learning, but students seem to have lacked it. The

perceived low level of student interest in learning English as revealed in the

interview findings showed that some Thai students, though not all, found no

value in learning English. These students found English not so important especially

when they do not have plans to work or live abroad. In a study conducted by Hayes

(2016), 14% of his Thai student-respondents held a negative perception towards

learning English. They stated that English was too difficult to learn and they did

not see the economic value of learning English for their future careers. Most of these

students did not want to work abroad where English is required. This negative

attitude of the students towards the English language might be one of the reasons

why Thailand is lagging behind neighboring Southeast Asian countries in terms of

English language proficiency (Educational Testing Service, 2010).

Furthermore, this can be attributed to the consequences of cultural dimension.

For instance, according to Lunberg (2014), researchers do conceptually agree that

cultural dimensions have consequences for the functioning levels of societies, groups

within societies, and of individuals within the group. Articulation for these four are seen

repeatedly in the interdisciplinary literature on culture: (1) The degree of inequality in

society — the power distance index; (2) the individual and the collective in society; (3)

the avoidance of uncertainty; and (4) the focus on task or relationship (gender rotes).

However, it must be noted that cultural dimensions are less visible than the material

or celebratory parts of culture. It is more difficult to capture the ideational aspects of

culture: the ideas, beliefs, and knowledge of groups.
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In studying culture, It was found that there are no specific standards for

considering one group intrinsically superior or inferior to another. By applying cultural

frameworks for cross-cultural understanding, the learner moves beyond initial

assumptions about the different cultures; one moves beyond ethnocentrism and deficit

models, and learns to separate value judgments from explanations (Rogoff, 2003).

Intercultural work articulates the need for a position of cultural relativism when studying

differences in culture among groups, in that, cultural relativism does not imply

normlessness for oneself, nor for one's society. It does call for suspending judgment

when dealing with groups or societies different from one's own. One should think twice

before applying the norms of one person, group or society to another. Information

about the nature of the cultural differences between societies, their roots, and their

consequences should precede judgment and action

Furthermore, during international assignments, expatriates' experience

challenges ranging from socialization with foreign colleagues, to adjusting in a

culturally different work environment; likewise, there are challenges related to cultural

diversity and distance, and the influence of local norms and practices on leadership

and management. In part, the difficulties faced during intemational assignments are

caused by organizations choosing expatriates based only on their work experience

and technical expertise. Their intemational experience, interpersonal skill, and ability

to adapt in a culturally foreign environment are often disregarded (Cooper, 2011).

These challenges expose expatriates to situations that would affect and damage their

relationships, not only with work colleagues, but also with locals they interact with on

a daily basis during their assignment. Likewise, organizations face the effects of poor
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integration of their employees overseas through early retums from assignments, as

well as negative corporate image brought about by misunderstandings and

miscommunication (Cooper, 2011). To address this problem, cross- cultural training is

advocated as a way of bridging the gap between cultures by teaching expatriates

important information that they could use during their overseas assignment.

Furthermore, it helps the individual become more familiar with the foreign culture, and

this would help them manage their expectations and interactions during their overseas

assignment (Mendenhall, etal, 1987).

Furthermore, Ma, etal, (2019) found out in their study entitled "Culture Shock

Experiences of Foreign Teachers Working in A Selected Private School in Chonburi

province, Thailand", that the core essence of culture shock was experienced by foreign

teachers who work in a private school in Chonburi province, Thailand. It has been

determined that hierarchy culture at school, behaviors of people at school, jealousy

resulting from gossips at the workplace, school management differences, language

barriers, and school environment differences are the influences of cultural shocks on

self-emotions, and attitudes.

In addition, in the study conducted by Sawajtam and Vungthong (2019) entitled

"A case study of Thai expatriate's use of code-switching in Singapore", all of the

participants reported how they struggled to have a sense of belonging to their

environment. These struggles include their roles, beliefs, perception, and their feelings

towards their community. These struggles happen in all context of practice, as

McCormack and Thomas (2003) highlighted that every teacher has challenges in

exercising their role as their classroom practices rely on what is necessary than to
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what they want in their community of practice. In any communities, teachers are

expected to meet the expectation of the community. In this sense, when teachers enter

into the context, they will have their own expectation on how to be a teacher in the

society (e.g., teaching roles, teaching approaches). With this, three participants

reported and shared the same perception on their role according to the underlying

expectations of the community. Furthermore, the participants were invited to respond

to questions about their role and beliefs in their immediate environment. Almost all

participants reported the changes of their roles and also their beliefs in their current

setting; especially they said that the way they acted as a teacher in the Philippines

was different from their new environment. In the Philippines, for example, most of the

participants revealed that their role was more on teaching the topic in a traditional way,

i.e., teachers-centered, paper and pencil task; while in Thailand, all of the participants

reported that their role was transformed to learner-centered and more on activities. In

this view, it can be seen that most of the participants set aside their old role in order

to have sense of belonging, pivoting their teaching styles from being teacher-centered

to learner-centered. As O'Connor (2008) observed teachers' role is dynamic and

complex which always depending to the context and thus teachers need to adopt,

change, accumulate, and accommodate their role according to the expectation of the

community. This could be explained by the fact that the participants originated from

an ESL context where English is the medium of instructions for second language

learners. On the other hand, English is a foreign language and it is not always a

medium of instruction.

26



D.COPING MECHANISMS

A second language can be learned in naturalistic, formal, or immersive

conditions. Learners can leam the second language (L2)when they are exposed to a

variety of natural discourses that native speakers use in their daily conversations or

when they attend a class with a teacher providing grammar instruction and a

comprehensible input. They can also leam when they are immersed in a Target

language (TL) community where they deeply engage with native speakers and get

ample opportunities to use the language in natural, meaningful situations.

According to Meniado (2019), one of the challenges encountered by most

Filipino migrant workers is social and cultural adaptation (Ofreneo & Samonte, 2005).

This includes difficulties in adjusting to their host country's local lifestyle and in using

its local language as medium of communication at work, in schools, stores, banks,

restaurants, hospitals, government offices, public transportations, and many other

essential establishments. Since most OFWs do not have sufficient language

background or the desired level of proficiency in their host country's native language

prior to migration or deployment, they struggle with language barriers, which adversely

affect their socialization, work performance, and quality of life. Based on observations

and relevant literatures, many OFWs struggle in learning a new foreign language

(aside from English) to a native-like proficiency level. Though a small fraction can

communicate in a new foreign language fluently despite their short exposure to it,

learning foreign language almost impossible especially those in the adulthood stage.

According to Orillos (1998), second language acquisition (SLA) is a complex process
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that involves interplay of several factors within the learner and the learning

environment.

According to Intemational teacher's plus (n.d), lack of resources, limited

support, loneliness, and language barrier are the common struggles of OFW teachers.

The teaching resources abroad is not as fancy as those used in the Philippines, so

much so that one may end up in a classroom with little to no supplies - no projectors,

whiteboards, laptops, and programs through the Internet. Depending on the place

abroad, this may come as a shock. Instead of buying store-bought supplies, one might

have to create his own using recyclable materials. Teaching a room full of strangers,

a new and foreign language can be difficult to Filipino teachers. Family and friends

might be miles away, and the majority of the staff might speak a different first

language. This challenge of being away from families and friends for instant support

should not get the better of a foreign teacher. It is important when teaching abroad

not to let distance or lack of support get you down. When it comes to receiving less

help or support from the principal, it is important to voice the concerns early on.

Loneliness is a challenge as well, moving to a new city can be daunting, especially if

alone. Settling into a new city takes time, and can often cause emotional stress. The

great part about teaching English as a second language is that there are lots of

opportunities to meet other adventurous individuals doing the same thing. Moving

abroad to teach might require a person to learn a new language. In the beginning, one

might find it difficult to communicate with people on a regular basis. Ordering food at

a restaurant, renting a car, or trying to pay for phone bill can easily turn into a

frustrating conversation. It is important to remember that students feel the same

frustration when trying to learn English.
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Acxording to Lui (2017), the first few months of staying in foreign land were not

easy for OFWs. The language barrier was one of the major problems. In the few weeks

of staying in Thailand for example, one could hardly communicate with Thai people

because of the limited vocabulary. Some Filipinos learned how to speak Thai even

after just a short time of staying in Thailand. In fact, to buy fruits or vegetables at the

market is already a big accomplishment for OFWs after a long period of

communicating through hand signals. The food is also another thing that one had to

adjust to as not all Filipinos are not into spicy food. According to the respondents in

the study,to become an OFW, one must be able to adapt to other cultures.

All of the respondents claimed that the most influential factor that helped them

acquire/learn their L2 was their significant exposure to it. Surrounded with native

speakers of the target language every day, they were able to observe the contexts

where certain words or expressions are used. By being able to see facial expressions

and gestures and hear voice intonations when certain words or expressions are

uttered, they were able to figure out gradually the meanings and functions of such

utterances. This is related to the case of a Filipino herdsman who mastered the

Bedouin Arabic through exclusive exposure with the language (Al-Mazini, 2017).

Being exposed with the language in natural setting allows a L2 learner to acquire

language naturally (Spolsky, 1989). However, as Liu (2011) cautioned, exposure is

not enough. An L2 learner still needs to exert efforts in order to develop language

proficiency at a faster rate.
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Most of the respondents reported that they encounter language barriers or

difficulties when they communicate with native speakers of their L2 in their host

countries. The most common strategy they use to deal with such difficulties is

avoidance. They use simple words and simple structures, setting aside accuracy, to

express information. They also paraphrase or sometimes switch languages (in this

case English and the target language, considering that English is the common

language both parties can understand) in an attempt to communicate an idea.

According to Bialystok (1990), these manifestations are called syntactic avoidance.

They avoid topics, forms, or structures which they think are beyond their linguistic

knowledge. As beginners, they ask native speakers to speak slowly and stress

important words for them to clearly understand the utterances. When they speak, they

mainly utter the subject and verb to emphasize their idea. Another frequently used

strategy is gestures and facial expressions. When they cannot express themselves in

words, they use actions coupled with facial expressions. Google Translate is also a

great help according to them and whenever they do not understand something

especially with written texts, they use the translation app in their phones. In difficult

situations, some respondents stop the conversation or admit non-competency with

the L2 use and decide to seek help from other native speakers to translate spoken or

written L2s for them.

The same is true for Filipinos working in Japan. Particularly the newcomers,

frequently suffer from isolation and alienation due to their minimal knowledge of the

Japanese language and find it difficult to integrate to local culture. Regardless of

employment status, they suffer from discrimination, prejudice and ill-treatment, due to
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the perception by the public, especially Japanese women, that every Filipina worker

is an entertainer and engaged in commercial sex work (Ofrenio & Samonte, 2005).

According to Amparo (2019), a good option is to get involved in a Filipino

community and make new friends so one will leam how to adjust to the new

environment. For instance, one can go to church regularly with his friends. One should

also make sure that he has the time to relax and do regular exercise to be more active

and happier.

E. PROGRAMS AND PROTECTION FOR OFWS

According to Cosalan (2010), reports of abuses and the consequent public

outrage on the exploitation of Filipino workers abroad made the Ramos Administration

to rethink its policies on overseas employment. The concem for protection became

more apparent. Bans were imposed and laws were passed with the objective of

providing much protection for the worker. President Ramos issued a statement on May

1, 1995 saying it is not the policy of my administration to export workers to foreign

lands. However, deployment in large numbers still continued. With this, the Medium-

Term Development Plan for 1993-1998 served as a policy and strategy for poverty

alleviation and employment generation, to "continue the overseas employment

program as an altemative source of employment opportunities, provided that this does

not result in an undue drain in scientific/technical expertise and locally needed and

middle-level skills. The program should be strengthened through adequate strategies

to ensure the dignity and welfare of workers and their families. President Ramos also

reiterated that working overseas should just be an option and not a need.
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Relatively, President Estrada simply upheld the policies of his predecessor.

However, a more aggressive move for overseas jobs has been adopted under

President Arroyo's administration targeting one million overseas jobs every year. In

2006, a total of 1,062,567 Filipinos was deployed abroad, hitting that target of the

current administration of deploying 1 million Filipino workers for jobs abroad. This

figure is expected to continue increasing despite the economic recession being

experienced globally. Further, it is suggested that govemment support from both the

Philippines and South Korea for OFW returnees be offered. This may come in forms

of technical trainings for business and employment which may be conducted during

days-off. Also, since there are several Philippine-based Korean companies that are

labor-intensive, it might be possible that the employers of the OFWs in Korea refer

these OFW returnees to those Korean companies located in the Philippines for

possible absorption into their manpower pool (Cosalan, 2010).

Further, if the economic conditions of a source country like the Philippines will

improve, it might slow down the flow of migrants and might increase the inflow of

migrants from other countries. The challenge to lessen the number of Filipinos working

abroad can be addressed by revising the government's macroeconomics policies like

promoting foreign direct investments to stimulate faster growth and employment

generation and curb emigration pressures.

The govemment is not alone in providing aid or program for OFWs. For

instance, Unlad Kabayan Migrant Services Foundation is founded in 1996 by a non

government organization (NGO) based in the Philippines that focuses on migrant

workers and social entrepreneurship in the Philippines. The Asian Migrant Center

(AMC), an NGO based in Hong Kong, is one of the few NGOs giving special focus on
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migrant savings mobilization for channeling to productive Investments. Its savings

mobilization program Involves the formation of savings associations among migrant

workers and the development of Investment projects In the Philippines, with the help

of a Phlllpplne-based NGO, UnladKabayan.

Another NGO program Is Entreplnoy which was developed partly by accident

In 1999, the representatives went to Hong Kong to offer professional upgrading

programs, with the help of a Hong Kong-based NGO. But In the process of surveying

training need, done mainly at the Central station and other areas where the migrant

workers congregate, they observed large numbers of migrant workers who wished to

develop and manage their own enterprises.

The Entreplnoy program Is a livelihood training program that was a huge and

Instant success In Hong Kong, produdng around 5,000 graduates In one-and-half-

year time. The program Is conducted by the Executive Center for Professionals Inc. or

ExCenPro, a private corporation founded by two young professionals - Prof. Carllto

Ballta and Reynaldo Galenzoga. It maintains two offices - one In Manila, the other In

Hong Kong. ExCenPro runs a curriculum focused on Inspiring and motivating migrant

workers to become entrepreneurs before they even return to their home country, thus,

the label "Ballk 'PInas "Entreplnoy Program" or simply "Entreplnoy " (portmanteau

'entrepreneur" and 'pinoy' or Filipino).

The training program Is focused on mental transformation and developing a

level of consciousness that will give migrant workers the confidence of developing and

managing their own enterprises. The program does not encourage borrowing for start

up projects. Prof. Ballta (2010) Instead suggested pooling of amounts by several
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migrant savers In acxx)rdance with geographical or regional origin to ensure resource

accessibility by both returning migrant workers and their families while working

overseas. The bonding among classmates during the six-month training period has

become so strong that many classes eventually end up organizing their own

corporations for projects requiring pooled savings (Cosalan, 2010).

In addition, the DOLE, through its Philippine Overseas Labor Offices (POLOs),

delivers a wide-range of on-site programs and services to promote and protect the

rights and welfare of OFWs. Services include workers' training, case management,

custodial services, repatriation assistance, and other welfare assistance. Workers'

training focuses on skills and entrepreneurial development to prepare OFWs for their

reintegration when they retum to the country. Case management covers conciliation-

mediation services and legal assistance to address employment-related complaints or

cases. The POLOs also provide temporary shelter to OFWs who ran away from their

employers and are waiting for the resolution of their labor cases or eventual

repatriation. Repatriation assistance covers facilitation of immediate retum to the

Philippines of OFWs in conflict areas as well as those who are distressed, medically

or mentally-ill or those whose remains including their belongings must be transported

back home. POLO officials also negotiate for necessary exit clearances and

documentation, as well as coordination for airport assistance upon their arrival in the

country. Other welfare assistance includes hospital. Jail or workplace visits, medical

referrals or assistance, counselling, and rescue from unsafe working environment.

Complementing these services is the 24/7 quick response to queries from OFWs,

employers and other relevant entities (DOLE.gov.ph).
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According to ILO Sub-regional Office for South East Asia, social protection for

OFWs is provided mainly by Overseas Workers Welfare Administration (OWWA),

Social Security System (SSS) and recently, Philippine Health Insurance (PhilHealth).

Now catering about eight million migrant workers, social protection for OFWs deserves

special attention given the workers' valuable contribution to the Philippine economy.

Every year, hundreds of thousands of Filipino workers are deployed overseas. In 2007

alone, land-based and sea-based overseas deployment were at record levels. More

than one million OFWs deployed for that year, around 75% was land-based while the

rest was sea-based. With remittances amounting to $16 billion in 2007, OFWs greatly

improve the country's cash position and balance of payments. To a limited extent,

OFWs enjoy insurance coverage provided by OWWA and PhilHealth. Since 2005,

OWWA Medicare functions were transferred to PhilHealth. Moreover, OFWs are not

usually covered by their host country's social security institutions. Thus, there exists a

strong clamor from OFWs for social protection.

Major challenges for social security coverage of migrant workers include: (1)

unequal treatment between nationals and non-nationals; (2) national legislations result

in unfavorable conditions for migrant workers; (3) low compliance by employers and

low awareness of workers; and (4) problem of social security provision for illegal

migrant workers. Another challenge lies not so much on the provision of social

protection for migrant workers during their active years of work but more on the

provision of social protection after their active years of work. Anecdotal evidence

indicates that remittances of OFWs are almost entirely spent on various types of

household expenses, leaving little amounts, if any, for savings to be used for

retirement. Moreover, in far too many instances, a returning OFWs savings

accumulated over a few years of overseas work are spent on one-time acquisition of
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personal assets (e.g., car, house, lot, etc.); thus, in a short period, savings earned

from overseas work are exhausted (ILO, 2008).

According to Webber (2010), at present, there is no relief fund or protection

scheme for loss of employment in the Philippines. But as workers were being

displaced and worries of the social impact of the recent global financial crisis

intensified, the Philippine government in early 2009 began broaching the idea of

making unemployment insurance available. Thus, it is essential that the government

has a scheme to address issues of unemployment.

Social security is generally recognized as a basic human right and a means to

foster social cohesion, human dignity and social justice. The ILO Social Security

(Minimum Standards) Convention 102 established nine classes of benefits including:

medical care, sickness benefit, unemployment benefit, old-age benefit, employment

injury benefit, family benefit, matemity benefit, invalidity benefit and survivors' benefit.

At present, not all of these benefits are part of the social security programs in the

Philippines (Weber, 2010).

The government's suggestion to establish an unemployment insurance scheme

was lauded by many quarters. It was unclear though how such a scheme could be

implemented and what kind of administrative framework it could be based on. There

were a number of ideas proposed, ranging from the provision of financial assistance

to assistance for basic needs, but no serious discussions ever happened. Also, no

specific government agency came forward to take the lead in the deliberations Most

of the unemployed depend on family support if they have no savings or their own

means. In most cases, to lose a job also means a loss of regular income for the family.

36



F. RESEARCH GAPS

While there are many studies that tackled the lived experiences of the Filipino

workers abroad, no research is found covering the challenges experienced by Filipino

teachers abroad that aimed at proposing programs or activities to the Philippine

Embassy. This study highlights the challenges encountered by Filipino teachers in two

ASEAN countries, their coping mechanisms and the programs provided for by the

Philippine Embassy with the goal to deduce a proposed social protection program and

the means through which the challenges of these teachers could be addressed. This

study can also determine the gaps in the existing social protection programs in the

Philippines.

G. SYNTHESIS

Consistent with the objectives of the present study, the foregoing literature and

studies provided evidence on the challenges encountered by Filipino teachers abroad,

and the mechanisms they employ to cope with them. However, studies looking into

the programs or activities provided by the Philippine Embassy to Filipino teachers

abroad are rather scarce, a gap which the researcher aims to fill.
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CHAPTER III

METHODOLOGY

This chapter discusses the framework of the study that was used in the conduct

of this inquiry. This also comprises the procedure and organization of the study.

A. Conceptual framework

The framework is simple but dynamic in process as it requires an active role for

the researcher in the process. This led to the theory of Conrad (1987) of insider's

perspective from which the researcher will indirectly look into the personal world of a

participant. In this case the personal motivation of the researcher as a former OFW

himself becomes relevant. This study gave emphasis on giving meaning to the

experiences of the participants, in that, the researcher finds it imperative to understand

first the reasons why these Filipinos migrate and look for greener pastures despite the

imminent challenges they might encounter. In the study ofTabuga (2018) it was found

out that many Filipino migrant workers spend so many years of their life working

abroad. Upon returning to the Philippines after years of working overseas, they come

to realize that they cannot sustain their standard of living the way they did before, and

this eventually forces them to pack their bags and fly again, willing to go through the

same stressful and tedious process of leaving their families behind, all for their sake.

This premise establishes the importance of creating programs aimed at taking care of

the welfare of migrant workers, especially those coming back to the country after years

of service abroad.

Figure 1 presents the conceptual framework which reflects on the objectives of

the study. It is imperative that these variables should be comprehensively described

and/or identified such as the challenges and experiences of OFW teachers in Vietnam
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and Indonesia, the coping mechanism/s they employed in order to hurdle these

challenges. The programs, activities and/or initiatives being provided by the Philippine

embassies in Vietnam and Indonesia and based on the findings, the researcher

designs an online application, a social protection program called Balikbayan

Retirement Plan and Filipino Teachers Association.

Employing feedback mechanisms, the first box contains the first variable, the

challenges encountered by Filipino teachers in Vietnam and Indonesia. The

researcher relied heavily on the answers of the respondents through an in-depth

interview. Using the double-edged arrow, the second box contains the second variable

which is the coping mechanism/s employed by the respondents in dealing with the

challenges. In this part, the researcher aims to identify specific coping mechanisms

depending upon the kind of situation or severity thereof. Along with it is the third box

which exhibits the programs, activities and/or initiatives of the Philippine Embassy in

Indonesia and Vietnam which will be given by the participants according to their

experiences or knowledge. All these variables are needed to arrive at the researcher's

aim to design a social protection program for OFW teachers. The last box with the

thickened single-edged arrow is the expected result which is a safe and secure

working environment for Filipino teachers in Indonesia and Vietnam.

In relation to these, the resiliency theory provides a conceptual framework in

considering the strengths-based approach to understand human development and

informing intervention design. This will help in evaluating the resiliency of Filipino

teachers in dealing with the challenges they experience. The American Psychological

Association (2014) similarly defines resilience as the process of proper adaption in

facing adversity, trauma, tragedy, threats or even significant sources of stress. In

describing a resilient individual, there should be the presence of the two preconditions.
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which include their abilities (a) to recognize the effects of stressful situations, and (b)

to experience positive outcomes despite sources of adversity. On the one hand, the

resilience of affective-grounding clouds to many factors like biological, psychological,

social, and cultural which interact with each other resulting in a stressful experience.

On the other hand, the resilience that a person embodies in an event has been likened

to the nature of metals where hard and solid materials seemed unbreakable, a

contrasting distinction against those that referred to as frail, malleable, and soft. In

real-life comparison, the highly positive emotionality characterized the resilient

individuals. Such condition captures the essence of the Japanese proverb "In time,

even the strongest wind tires itself out, but the bamboo remains standing tall and stiir.

The difficulties of Filipino teachers will be determined as well as the life stressors that

challenged Filipino teachers in performing their roles and responsibilities. The lived

experiences have defined the resiliency of Filipino teachers abroad. In fact, with the

challenges that they encountered, this study formed in the shape as these teachers

found ways and means to make things work out better. So, as one did his duties,

responsibilities, and obligations, he managed to cope with them and remained firm

against the struggles he faced for the good of himself, including the community and

school that he served.

In addition, in the study of Tabuga (2018) entitled "A Probe into the Filipino

Migration Culture: What is There to Learn for Policy Intervention?", the interviews also

revealed that migration intentions do not exhibit a simple leave-or-stay dichotomy. It

also illustrates that migration intentions are largely driven by economic reasons.

Earning high income is also the most common basis for choosing the destination -

family/friends' reunification is only secondary to economic motivation. Nevertheless,

given more secure local job opportunities, a non-negligible proportion would opt to

40



stay. More than 27% of those with migration plans reported that they would change

their mind if only there were decent jobs around available for them. If people do have

a choice, they would rather stay and be with their families and loved-ones. Family-

related reason is most commonly-cited factor that could make would-be-migrants

reconsider their migration decisions. It is also the main reason of non-aspirants for not

wanting to leave. Therefore, enhancing employment opportunities at home is an

obvious way to lure individuals to remain in the country. For many migrant workers,

labor migration is not just a one-time, temporary means of livelihood. In fact, it has

become the way of life. This is illustrated by the fact that among the 1.4 million land-

based migrants in 2015, two-thirds comprise of re-hires. The number of new-hires has

been increasing as well. In fact, the trend of migrant deployment shows a continuous

upward trend except during periods of crises and tight government control. It is quite

unlikely that the deployment will peak soon, at least in the medium term. From a public

policy standpoint, this requires constant vigilance and informed decision-making with

regards to designing policies and programs that look after the welfare of migrant

workers.

According to the International Labor Organization (2018), major challenges for

social security coverage of migrant workers include: (1) unequal treatment between

nationals and non-nationals; (2) national legislations result in unfavorable conditions

for migrant workers; (3) low compliance by employers and low awareness of workers;

and (4) problem of social security provision for illegal migrant workers. Another

challenge lies not so much on the provision of social protection for migrant workers

during their active years of work. It lies more on the provision of social protection after

their active years of work. Anecdotal evidence indicates that remittances of OFWs are

almost entirely spent on various types of household expenses, leaving little amounts.
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if any, for savings to be used for retirement. Moreover, in far too many instances, a

returning OFWs savings accumulated over a few years of overseas work are spent

on one-time acquisition of personal assets (e.g. car, house, lot, etc.). Thus, in a short

period, savings earned from overseas work are exhausted.

Lastly, social security is generally recognized as a basic human right and a

means to foster social cohesion, human dignity and social justice. The ILO Social

Security (Minimum Standards) Convention 102 established nine classes of benefits

Including: medical care, sickness benefit, unemployment benefit, old-age benefit,

employment injury benefit, family benefit, maternity benefit, invalidity benefit and

survivors' benefit. At present, not all of these benefits are covered in the social security

programs in the Philippines (Weber, 2010).
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Coping Mechanisms
Programs, activities and/or

DESIGNED SOCIAL PROTECTION

PROGRAM FOR FILIPINO TEACHERS

SAFE and SECURE WORKING

ENVIRONMENT FOR TEACHERS IN

Indonesia and Vietnam

Challenges encountered by Filipino teachers in
Indonesia and Vietnam

Figure 1. Conceptual Framework for Designing a Social Protection Program for
Filipino Teachers in ASEAN Countries: The Case of Indonesia and Vietnam
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B. RESEARCH DESIGN

1. Research Method. This study is qualitative in nature. The researcher

employed qualitative research which is a systematic subjective approach used to

describe life experiences and give them meaning to gain insight, explore the depth,

richness and complexity of the phenomenon. This study relies heavily on in-depth

interviews as the main technique in data collection. The researcher used an

unstructured interview to address the research questions. This research design was

employed to explore and describe the experiences of these Filipino teachers in

Indonesia and Vietnam and believed to be the most appropriate design for this study.

Specifically, the researcher made use of Interpretative

Phenomenological Analysis (IPA). According to Smith and Osborn (2007), the aim of

the IPA is to explore in detail how participants are making sense of their personal and

social world. The approach is phenomenological in that it involves detailed

examination of the participant's personal experiences and is concerned with an

individual's personal perception or account of an object or event, as opposed to an

attempt to produce an objective statement of the object or event itself. At the same

time, IPA also emphasizes that the research exercise is a dynamic process with an

active role for the researcher in that process. According to Conrad (1987), a

researcher employing the IPA aims to examine closely the personal world of a

participant through an 'insider's perspective' "but one cannot do this directly or

completely". Access depends on and is complicated by, the researcher's own

conceptions which are required in order to make sense of other's personal world

through a process of interpretative activity. Thus, consistent with its phenomenological

origins, IPA is concerned with trying to understand what it is like, from the point of view
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of the participants, to take their side. At the same time, a detailed IPA analysis can

also involve asking critical questions of the texts from participants.

2. Inclusion and Exclusion criteria

A total of six Filipino teachers worked in colleges and universities located in

Indonesia and Vietnam participated in the study; three respondents for each country.

Their ages ranged from 25 — 45 with a total years of teaching experience ranging from

two — ten years. These teachers are eligible as respondents if they taught in Indonesia

and Vietnam for at least two years, either in, high school or university/college

regardless of the subject handled; however, the minimum required years of teaching

abroad is considered to see to it that the respondents have enough experiences

working in Indonesia or Vietnam.

In determining the number of respondents, the researcher has followed the

model proposed by Malterud et.al (2016). This model propounds that a sample size

can be determined in relation to what they refer to as the 'information power' that a

given sample holds. This information power is influenced by the aim of the study (the

broader the aim, the greater the required sample size); the specificity of the sample

(the more specific the characteristics of the participants in relation to the study aims,

the smaller the sample size); the theoretical background (the less developed the

underlying theory, the greater the sample size); the quality of dialogue (the richer the

dialogue in the interviews, the smaller the sample size); and the analysis strategy (a

study aiming for an exploratory cross-case analysis will require a larger sample size

that aiming for an in-depth analysis of a few informants (Sim, etal. ,2018). Therefore,

the researcher opted to include only six participants, guided by the concept that the

smaller the sample size, the better and richer the dialogue be generated.
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3. Assumption. It is assumed that despite the fact that Filipino teachers face the

same challenges working abroad, their coping mechanisms are not the same.

Moreover, while it is a given that the Philippine Embassy is doing its role as an adjunct

of the national government, they can only do so much, and that they too experience

setbacks along the process of promoting the welfare of Filipinos abroad. Further, the

result of the study is assumed to yield possible outputs that will be helpful to Filipino

teachers in ASEAN countries.

C. Research Procedure

1. Data Collection. The researcher has conducted an in-depth interview. Due to

pandemic, the Zoom Cloud Meetings was utilized for safety and convenience of both

the participants and the researcher. With narratives as the data of the study, an

unstructured interview was employed which allowed free-flowing conversation

between two parties. Needless to say, the researcher did not use any instrument to

set the direction and pace of the conversation, as he aimed to elicit spontaneous

responses from the participants

2. Population and Sampling. A total of six Filipino teachers based in Indonesia and

Vietnam participated in the study. Three participants for each country were sampled

with age ranging from 24-45 years old, and teaching experience ranging from 2 to 10

years in any subject area.

Qualitative purposive sampling was used in the study. According to Creswell

(2007), in purposeful sampling the researcher can select participants and research

sites that are associated with the phenomenon and research problem being studied.

This concept gave the researcher the liberty to choose the participants and research
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locale which he deemed suitable to the phenomenon under investigation. Rubin and

Rubin (as cited in Bachman & Schutt 2011:129) suggest three guidelines for selecting

participants for purposive sampling, to wit, (1) participants should be knowledgeable

about the subject or phenomenon that is being studied; (2) willing to participate in the

study; and (3) representative of the range of points of view. In terms of the size of the

sample, it is suggested that researchers continue to select participants until they have

achieved completeness and saturation. Completeness is reached when the data the

collected provides an overall sense of the phenomenon under investigation. Saturation

is achieved when little new information is collected from any new participants

(Bachman & Schutt 2011:131).

3. Description of the Participants. In order to keep the identity of the participants,

each was respectively given an alias. Below is the profile of the participants.

Table 1. Participant's Profile

Participant's Age No. of years of

Name (Alias) Teaching

Experience

John 36 4 years

Luis 34 4 years

Bobbie 33 5 years

Alex 35 6 years

Mocha 28 2.5 years

Bea 30 6 years

Table 1 presents the profile of the participants such as age, number of years of

experience teaching abroad and the country the respondents are employed. The first

column lists down the names of the participants in their aliases. The second column
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documents the age of the participants ranging from 28-35 years old and the next two

columns show the number of years of teaching experience.

Table 2. Educational Affiliation

Participant's

Name (Alias)

School Country of Employment

John Duy Tan University Vietnam

Luis Duy Tan University Vietnam

Bobbie Saigon American Vietnam

English System

Alex Mentari Intercultural Indonesia

School Jakarta

Mocha Primeone School Indonesia

Bea Mentari Intercultural Indonesia

School Jakarta

Table 2 exhibits the educational affiliation of the participants where three of

them are teaching in Universities in Vietnam and the rest are in Basic Education in

Indonesia.

4. Data Analysis. The data obtained in this research are collected through an

interview. The interview questions asked by the researcher are anchored with the

research objectives. The researcher interviewed the participants in their convenient

time-via the Zoom Cloud Meetings after consent was obtained. Permission to record

was also secured from the participants. The recorded interviews were then

transcribed verbatim and were given back to the participants for feedback . After

which, the researcher re-read the transcription several times until he had a full grasp

of the data. The data were then coded into categories until themes were deduced.

Thematic Analysis was applied following the six steps below:
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Figure 2

Steps in Thematic Analysis

Figure 2 shows the steps the researcher had replicated in analyzing the

generated data. As a head start, the researcher made himself familiar with the data by

reading the transcription a few times. He, then, generated coding categories, trimmed

them down until dominant answers were determined. After which, the researcher

identified themes and meticulously checked if they are aligned with the research

objectives. After the generated themes were carefully identified, the researcher, re

read and reviewed all the themes to make sure that the data gathered would be able

to answer the research questions. The themes were then defined and named which

the researcher made himself familiar of before trimming theme down to the most

emerging and relevant themes. Lastly, the responses were identified and grouped

according to the themes as exemplars. After thorough data familiarization, the

researcher interpreted the data in narratives.

5. Procedure. The participants were informed about the study and their consent was

sought. After they agreed, their contact numbers were asked in order to schedule an

in-depth interview at their convenience. Although there was no time limit, the

interviews lasted 30-60 minutes and was conducted via the Zoom Cloud Meetings.

The interview was centered on the respondents' teaching experience and challenges

in Vietnam and Indonesia, the coping mechanism they employed, the programs and

activities the Philippine Embassy provides for them. Moreover, the participants were
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also asked of their suggestions regarding the activities or program that they think might

help them. Their body languages such as gestures and other nuisances were

accordingly noted during the interview.

The participant's consent to record was also obtained. The interview was

then transcribed verbatim. Triangulation was done afterwards.

Observations

TRIANGULATION

ANALYSIS

Interview Transcripts
Respondents'

comments

Figure 3. Triangulation

Figure 3 shows the triangulation process that was used by the researcher. It is

believed that this procedure is helpful in the completeness of the data obtained. The

transcript was given back to the participants for their comments. Here, the participant's

discretion to omit some statements were considered. Their identity was also kept

confidential.

6. Organization of the study. This paper is divided into six parts. The first part

contains the introduction of the study, where the background, statement of the

problem, objectives of the study, and scope and limitations were tackled. The second

part is the review of the related literature part where books, reports (etc) both online
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and offline were consulted. Research gaps were also identified in this part. The third

section covers the methodology used by the researcher where the data collection,

data analysis, population or sampling were presented. In this part, the, process and

data analysis were also clearly stated. This portion also includes the framework of the

study which guided the researcher. The fourth part, on the other hand, contains the

findings of the study wherein the interpretation and results of the data were discussed.

The fifth chapter presents the outputs of the study: the online application called OGP

(Overseas Gurong Pinoy) and the social protection program for Filipino teachers

called "Balikbayan Retirement Plan" and the formation of Filipino Teachers

Association (FilTA). The sixth chapter is divided into three parts: summary of the

findings, conclusion drawn from them and the prospects which the researcher aims to

recommend to the Philippine Embassy, other related government agencies, and future

researchers.

7. Ethical Considerations. Protocols were fully observed in the conduct of the study.

The researcher sent letters of request to the participants whose consents were

obtained. They were fully informed of the process and their participation in the study.

During the interview the researcher asked permission from the participants if the

interview could be recorded. In compliance with the Data Privacy Act, the real names

and other identification of the participants were kept confidential and were given

aliases instead. They were also assured that all the information obtained from the

research would be treated with utmost confidentiality and the same shall only be used

solely for this purpose. The participants were informed that their participation should

be on a voluntary basis and they are free to decide not to answer any question/s if

they find them offensive or too personal. Furthermore, they were also informed of their
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rights as participants, the anticipated risks or benefits of their participation, and

potential conflicts of interest.
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CHAPTER 4

FINDINGS OF THE STUDY

This chapter deals with the presentation of findings, analysis, and interpretation

of data gathered.

A. COMMON STRUGGLES ENCOUNTERED BY FILIPINO TEACHERS IN TWO

ASEAN COUNTRIES (VIETNAM AND INDONESIA).

It is not always greener on the other side. This adage encapsulates the many

experiences of Filipino workers abroad in holding grip of hope for a better life. As

working abroad is not at all a walk in the park, Filipino teachers abroad faced multiple

life intricades - challenges accounted as experiences, struggles charged as lessons,

sacrifices that are worth it and the likes that really are a test of resilience. According

to Ghemawat and Reiche (2011), cultural differences between the home and host

country of an expatriate are difficult to determine and measure, but they are important

to learn about to avoid conflict, strains in interaction, and decline in work performance.

This sentiment was clearly reflected in the answers given by the respondents, as they

expressed those cultural differences were deterrent in their cross- cultural adjustment.

Differences in national culture became a source of discomfort for the

respondents during their assignment, specifically for those who worked in countries

that are fundamentally different from the Philippines. National cultures referred in this

study are the norms, attitudes, rules, values, and beliefs held by the citizens of a

certain country (Hofstede, 1993).

In the case of Filipino teachers in Vietnam and Indonesia, at least six of them

narrated the challenges or struggles they encountered such as language barrier.
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homesickness, discrimination, students' behavior, tedious procedure in document

processing, improper information dissemination and lack of support from the embassy,

1. Language Barrier

The participants narrated their struggles when it comes to communication. All

of them shared that language barrier was a challenge especially during the first few

months of their stay in the hosts countries. They found it hard to communicate outside,

when buying in the market, transacting in the bank, and talking to the locals. According

to Meniado (2019), one of the challenges encountered by most Filipino migrant

workers is social and cultural adaptation. This includes difficulties in adjusting to their

host country's lifestyle and in using its local language as medium of communication at

work, in schools, stores, banks, restaurants, hospitals, government offices, public

transportations, and many other essential establishments. According to Ofreneo and

Samonte (2005), since most OFWs do not have sufficient language background or the

desired level of proficiency in their host country prior to migration or deployment, they

struggle with language barriers, which adversely affect their socialization, work

performance, and quality of life.

John, for instance, experienced to repeat his statements during conversations

with the Vietnamese since they have limited English. Since John is not proficient in

Vietnamese, he finds himself using sign language in a desperate attempt to

communicate with the locals.

"The only problem is that their level of English isn't that good, so I have to, like,
repeat again and again for them to understand what I'm trying to say; Uh,
language barrier somehow- not somehow, but really is, like, affect- a bit-
difficult factor for me to communicate with them every day because I am zero
in terms of Vietnamese language, so It's like- if there's a case like I no longer
know how to rephrase what I'm trying to say, we go to sign language" - John
(Appendix B)

"Here, when you go to the market, when you go to the supermarket and you
want to buy something, they will try to avoid you if you talk to them in English
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and, uh, even though there are some courageous people who will try to talk to
us in English. Still, they cannot comprehend whatever maybe we are, we were
talking."- Luis (Appendix C)

"it's normal because you are teaching someone who doesn't really speak
English well. So yeah, uhm, I cannot explain my ideas, I cannot simplify the
simple words. I mean, you are using the simple words that you think you can
use but still, no understand— they don't understand what's going on, they don't
understand what you're talking so, yeah it was difficult" - Bobbie (Appendix D)

In Indonesia, Filipino teachers shared the same predicaments. They

encountered frustration when transacting in groceries, banks and markets. There were

cases that Filipinos like Bea had to go home without accomplishing her tasks due to

language barrier.

"And then, there... there was a challenge i-in my first year because, uhm, since
outside school very few can speak English— outside school, in the groceries,
in the... like market, in the bank. It was so hard... we brought dollars so we...
were trying to "okay, can you exchange this? Can you exchange this to, uhm
rupeeya?" and then like— it was so hard because even the... the bank tellers,
the bank managers, they cannot speak, uhm, English and... we cannot speak
Bahasa yet, so we just... w-we were so frustrated and Just went home " -Bea
(Appendix G)

Mocha honestly shared that the most challenging part while in Indonesia is to

transact with the locals in the market place.

Siguro yung hard part of communicating ay the lo— yung sa locals. So, yung
outside school na. Halimbawa, going to the bank, going to some transactions
because Indonesia is not so good at speaking in English kasi Dutch-colonized
sila. So, hindi masyadong na-introduce ang English sa kanila since the very
start. So, yun siguro yung communication-wise na challenge. Not in school,
pero yung sa marketplace- Mocha (Appendix F)

The narratives of the participants from both countries indicate language barrier

as their common struggle. All of them shared their difficulty in communicating with the

locals especially when transacting at the market, in the bank, and even in public

transportation. While they all teach in international schools, they also faced
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communication barrier to students as not all of the students can speak and understand

English very well.

In support of the teachers' narrations of struggle when it comes to language

barrier, according to Lui (2017), the first few months of staying in a foreign land were

not easy for OFWs due to language barrier. In the few weeks of staying in Thailand

for example, one could hardly communicate with Thais because of the limited

vocabulary. While some Filipinos leamed Thai language even after just a short oeriod

of staying in Thailand, not all of them can easily cope as Thai people are very particular

with tones and proper pronunciation. However, being able to communicate to local

vendors in the market when buying foods is already considered as an achievement

after employing sign language.

2. Homesickness

The participants from two ASEAN countries vividly narrated instances of

homesickness. According to Mocha, there was a time that she was in front of her

students when she suddenly felt homesickness. She excused herself to go to the

bathroom and cried there, after which she immediately went back to the classroom.

However, other participants said that they experienced similarly, feeling homesick for

their families, and they could do anything about it. Indeed, loneliness can be

challenging for people living alone in a foreign land by themselves (International

teaching plus, n.d). Tognoli's (2010) suggests that homesick individuals often longing

for family and friends and become better adjusted once they maintain contact with

important individuals.

John recalled that even if he is used to being away from his family, he still feels

homesickness especially when feeling alone. While he can afford to eat in a good

restaurant, he would still prefer to eat with his family.
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''And of course, like, every OFW, every people who work away from their
family would- would I think agree that it is the biggest burden when you are
working away, like, every time you miss your family, every time you wanna see
them and you wanna be with them. Homesickness is always around- it's always
around. Sometimes, during your alone moments, well, when you are alone, you
would feel homesick, like, you wanna cali them, you wanna see your family.
Also, the- the sad thing is that even when you are happy, when you are in
beautiful places, you are eating in a good restaurant, still, you would feel
homesick because you would think of them. You would think that, uhm, it could
be- it could have been better if you are dining with your family, if you are
traveling with your family-John (Appendix B)

"Well, before, it's quite hard when I was starting. But right now, it's
kinda.. .okay, aside from being I am used to it already, but nobody gets used to
homesickness, right?" -Luis (Appendix C)

"i have to accept the reality of the decision— /-/ have to accept, okay?
The feeling of homesickness is normal. But, that's reality: that's the
consequence of what you chose. I mean, i chose this, okay? So, what— I just
feel it, you feel it, okay? And that's it. You Just have— you Just have to accept
that that this place is your new place so you have to live with it, live with the
pain. Uh, yeah, feel t-t-the— If you wanna cry, cry" -Bobbie (Appendix D)

"Yes, Sir. Super. I've been homesick for aimost a month but, uh, thank God, I
got my sister here. I got her a work aiso that's why I'm not alone after a month...
Ang hirap. Ang hirap magtrabaho sa abroad. Hahaha. Uh, lalo na kung malayo
ka sa pamilya... sa mga mahalmo sa buhay."- Mocha (Appendix F)

" that was the first time that I left home ...that I left... for abroad. It's like a first
time going away from my... from my family and when I arrived here actually for
the... for the first six months it was... it was a struggle" — Bea (Appendix G)

From the six participants in Vietnam and Indonesia, it could be deduced that

homesickness is one of the common struggles they encountered, working and living

away from their families, sacrificing time for them, and dealing with loneliness all by

themselves. According to Polay (2012), moving away from home has always led most

people to feel homesick. Homesickness as a psychological state created by the

prospect or the reality of social isolation continues to attract research attention. Most

of the literature on international human resource management acknowledges that one

of the key issues met by expatriates and intemational workers is related to adjustment

to the new place.
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Sex 
Civil Status 
Age 
Birth date 
Height 
Weight 

PERSONAL PROFILE 

Male 
Single 
32 years old 
March 28, 1989 
5'4" 
68 kgs 

Mailing Address: 28 llat South San Pascual, Batangas 

I hereby certify to the correctness and accuracy of the foregoing information. 

Researcher 
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CARL IVAN B. VILLANUEVA




