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Abstract

This study is framed within the Rhetorical Tradition of Communication Theory which
theorises communication as the practical art of discourse and problems of
communication as social exigencies requiring collective deliberation and judgment
(Craig, 1999). The rhetorical nature of classroom teaching as an intercultural
communication phenomenon can create a social exigency in communication when the
culture of students clashes with the culture of teachers when it comes to teaching. To
resolve this social exigency, teachers perform rhetorical practices in classroom teaching
that accomplish learning. This dissertation attempted to answer two research questions:
(1) What are the rhetorical practices of a foreign teacher? and (2) How do these
rhetorical practices accomplish learning? Guided by grounded theory as a
methodological tradition with the help of Burke’s (1945) dramatistic pentad as an
analytical tool, | observed a foreign teacher’s multicultural classroom teaching to pin
down her rhetorical practices and to analyse how these rhetorical practices accomplish
learning. | found that teaching consists of three rhetorical practices, namely: imperatives
(1), explanation (E) and appeals (A). In accomplishing learning, imperatives enable
students to learn the basic concepts in class; explanation allows them to understand the
dimensions or aspects of these concepts; while appeals make them aware, reflective,
critical and willing to apply their own learning in real-life situations.

Keywords: Intercultural communication, rhetoric, rhetorical practices, Rhetorical

Tradition of Communication Theory, dramatistic pentad, teaching and learning
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Chapter One
THEORETICAL FRAMEWORK AND BACKGROUND OF THE STUDY

Problems of communication in the rhetorical tradition are conceived as social exigencies

that can be resolved through the artful use of discourse to persuade audiences.

- Bitzer (1968, as cited in Craig, 1999)

Teaching in the Present Context
Universities today are becoming more globalised, and hence, multicultural.
Differences in the way students and teachers view teaching will remain a social

exigency in these globalised, muiticultural universities. These cultural differences will
continue the philosophical debate about which views or assumptions about teaching
and learning are logical and how teaching can be made more strategic, persuasive,

responsive and meaningful for students.

Regardless of the proliferation of these cultural differences in views and
assumptions about teaching, teaching continues, and teachers will not attempt to
compromise teaching. Instead, they will utilise the power of rhetoric in the classroom to
persuade students to learn, to continue to motivate them, and to inspire them. Teachers
continue to serve as a bridge over which they guide their students to cross, and having
facilitated their crossing, encourage them to craft their own future (Kazantzakis, as cited
in Kohlhaas, 2015). Rhetoric remains an integral part of teaching despite the radical
changes that are happening in the modern classroom and despite the continued clash

of differences in the way students and teachers view teaching. Teachers’ rhetorical acts



will have power that prevails in the face of student resistance. These rhetorical acts
have the power to accomplish learning, to alter students’ wrong perceptions about

teaching, to persuade them to take action about their own learning, and to have an

impact in their lives.

The Rhetorical Tradition of Communication Theory

In his essay entitled “Communication Theory as a Field®, Craig (1999) proposed
seven traditions of communication theory. One of these traditions is the Rhetorical
Tradition of Communication Theory, in which communication is theorised as the
practical art of discourse. In the Rhetorical Tradition, problems of communication are
theorised as social exigencies requiring collective deliberation and judgment (Craig,
1999).

The Rhetorical Tradition of Communication Theory recognises the place of logic
and strategy of communicators (e.g., @ foreign teacher in a multicultural classroom), the
presence of social exigency requiring collective and deliberate thought, the power of
words and intention, the art of persuasion, the value of informed judgment, and the
improvability of practice (Craig, 1999). This way of theorising communication is useful
for explaining why our participation in discourse, especially public discourse, is
important and how it occurs, and holds forth the possibility that the practice of
communication can be cultivated and improved through critical study and education
(Craig, 1999). Citing Bitzer (1968), Craig (1999) asserts that problems of
communication in the Rhetorical Tradition are conceived as social exigencies that can

be resolved through the artful use of discourse to persuade audiences. To make sense
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of communication as a practical discipline, these social exigencies require collective

deliberation and judgment.

The Rhetorical Tradition of Communication Theory (Craig, 1999) informed this
study’s theoretical pursuit: that intercultural communication pertains to the interaction
between the culture of students and the culture of teachers in the classroom, and that,
at times, these two cultures are in conflict. In this study, | view classroom teaching as an
intercultural communication phenomenon which is rhetorical in nature because of the
presence of intent when teachers communicate with each other and with students. It is
the interplay of these cultural differences in beliefs and assumptions about teaching that

makes intercultural communication a social exigency requiring deliberate thought and

informed judgment.
When we communicate with others, we use certain strategies and logic to deal

with these differences in our beliefs and assumptions about an idea, concept or act. In

teaching, when teachers communicate with their students, they have a certain intent or

motive, which is influenced by their own cultural beliefs and assumptions about teaching

which can be in conflict with their students’ own cultural beliefs and assumptions. In

short. when we communicate with others, we are rhetorical because we have certain

intentions in mind, and we desire to achieve these intentions in response to a social

exigency that requires collective and deliberate judgment.

Classroom Teaching as an Intercultural Communication Phenomenon

As a foreign teacher teaching in @ multicultural university in Singapore, | am a

witness to the clash of students’ and teachers’ cultural differences in beliefs and
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assumptions about teaching because | experience them in my own situation. | find it
fascinating because the way students view teaching contradicts my own views. There i

: reis
something in their culture that differs from my own cultural orientation as a foreign

teacher and as an academic. | have realised that this is how intercultural communicati
ion

works in my own teaching context.

For example, from time to time, | encounter students who believe that it is their
teachers’ role to feed them with information or to provide them with knowledge, a belief
; ie

that has a strong presence in the students’ culture. My dialogue with an Indonesian

student below is an example:

Student: Teacher, | did not receive any feedback on my assignment | sent

through email. Did you get it?

Me: It was the sixth assignment you sent to me this term. | think | spent a

substantial amount of time giving feedback on your previous assignments. |

explained that jn my previous emails.

Student: But | think it is your job as a teacher, right? To give feedback to

students’ assignments.

Me: | think you're getting the wrong message. We want our students to learn

from feedback whether it's face-to-face or in written form. | think you're asking

too much, and it's unfair to other students.

Student: But isn't it your role to give feedback to students’ assignments?
Ve: | think you're not getting my point. [ repeat, ['ve gone through five of your

assignments already. It was an opportunity for you to learn some key skills to

CLASSROOM TEACHING AS INTERCULTURAL COMMUNIGATION 3



help you write this new assignment. You need to have some sense of autonomy.

| could feel that you are becoming dependent on me. Learning is not supposed to

be that way.

Holding a fundamental belief about teaching as a democratising and an
empowering act, | told the Indonesian student to learn from my feedback and be self-
directed. | was rhetorical in my response to him, with the intent to persuade him to

believe in my words to expand his understanding about teaching and learning. | did it

through explanation and appeal. Because the student insisted that | give feedback on

his sixth assignment believing that it is always my role, | offered him a logical view about

learning by saying, ‘I think you’re getting the wrong message. We want our students to

learn from feedback whether it's face-to-face or in written form. | think you’re asking too

much, and it’s unfair to other students.” | explained to him that | am doing other students

a disservice if | keep doing that for him. It is unfair and a wrong practice. | explained to

him that, as a learner, he must learn from my previous feedback and be mindful of his

mistakes in writing his future assignments.

| also appealed to autonomous learning by telling him, “You need to have some

sense of autonomy. | could feel that you are becoming dependent on me. Learning is

not supposed to be that way.” | appealed to his sense of responsibility so that he would

not develop dependency on me, but rather, autonomy.
With the Rhetorical Tradition of Communication Theory as my lens (Craig, 1999),
| would say that | represent @ collective of teachers whose judgment about teaching and

learning is based on autonomy, not dependency. Because | share the collective
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judgment of teachers that is captured by the teaching philosophy “to teach students how

to grow rice for them to eat for a lifetime, rather than always offering them a bowl of rice
when they get hungry”, | remained firmin telling the Indonesian student to review my

previous feedback, learn from it, and exercise autonomy in writing his future

assignments.

Intercultural communication can be hidden in plain sight, but it has a rhetorical

capacity to alter a behaviour, to persuade, or make a change in people’s perceptions,

beliefs or assumptions. The Indonesian student might not have immediately realised the

difference between how | view education and how he views it. As a teacher, my

response was intended to alter his flawed assumption about teaching and learning. My

response was rooted in the fundamental belief which is collectively shared by many

teachers — that education must empower students and make them autonomous and

self-directed.

When | talk to my students in the classroom, | have with me the deliberate intent

to make things clear and comprehensible to them. If a clash of opinions about teaching

and learning arises, | will tell them what is right, and | will try my best to explain things to

them so that they will understand me, and they will be able to relate what | say to what

they do in life.
| remember another dialogue with one female Indian student who was sent to me

by the academic head of the business faculty in our university due to plagiarism.

Me: What happened? How can | help you?

ceived this report from SafeAssign, and it has 55% plagiarism.

Student: | re
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Me: That's quite a big percentage. What happened? Please tell me.

Student: | think I forgot to cite those authors | read.

Me: Maybe it's more than just citation. Looking at this now, | could see that

almost 40% is plagiarised from other students’ essays.

Student: Ahmmm... Yes, | read a few essays from my friends. We exchanged

essays, you know.
Me: And you copied some sentences or sections from those essays?

Student: Ahmmm... | changed some words. | think it's okay.
Me: That's deliberate plagiarism. Are you aware of this?

Student: | think it's okay to change words here and there?

Me: That's what you think, but the academic community does not think that way.

It was not your idea or your own writing, S0 why copy?

Student: But back in my country, we were taught that way. Not a big deal as long

as we can express our ideas, right?

Me: Not in this university. We do not tolerate academic misconduct. | suggest

that you do not sharé hard or soft copies of assignments with your classmates. A

better option is to brainstorm.

What is the social exigency in our interaction? It is the difference between how |

view plagiarism and how the Indian student views it. What is “okay” or “acceptable” to

her is a “serious offence” to M€ an
g. \What she assumes about plagiarism contradicts what |

d to the academic community represented by the

university where | belon
cher, | represent the collective of teachers

believe plagiarism is about. As atea
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worldwide who believe that plagiarism is a serious academic misconduct which requires

immediate attention, deliberation and proper punitive action. My own judgment

(plagiarism is not okay and is a serious offence) represents a collective judgment with

which the academic community concurs.

Similar to the situation with the Indonesian student, | was rhetorical in my
response to the Indian student. | was driven by my intention to make her understand
that plagiarism is a serious offence; therefore, she has to take academic essays and

reports seriously and be mindful of originality and authenticity of ideas, summarising

and paraphrasing, and using proper citations and referencing in academic writing. If not,

she would keep sending herself to hearings with the academic board in our university

that interrogates students who commit academic misconduct such as plagiarism.

Was | successful with my intent? It is a difficult question to answer. However, that

particular student did not see me again after that particular incident. | assumed she had
learned from her mistake and realised that institutions of higher learning do not tolerate

plagiarism. It could have been an experience that changed her attitude about academic

writing in particular and academic life in general.

According to Craig (1999), since weé know that communicators vary in wisdom
and skill, and that skill, if not wisdom, can often be improved through instruction and
practice, it is logical to think that people can become effective and persuasive

communicators by learning and practising methods of communication that can be
invented, discovered, discussed, enhanced and maintained through research,

experience and practice (Craig, 1999).

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 8



With intercultural communication issues including emotion, personal belief or

bias, unique cultural practices, cultural differences, and logic and strategy in

communication, we can self-examine, self-reflect and self-interrogate in connection to

the real problems that we face in our own contexts because communication is a

practical discipline (Craig, 1999). With teachers in general, they may be able to examine

or explore the rhetorical power of teaching as an intercultural communication

phenomenon that fulfils teaching and learning goals.

Different Cuitural Beliefs or Assumptions about Teaching as Social Exigency in

Intercultural Communication

In this dissertation, intercultural communication pertains to the culture of students

and the culture of teachers in regard to teaching. It pertains to the clash of cultural

differences in views and assumptions about teaching that teachers and students

experience regardless of their different cultural ethnicities and across different cultural

backgrounds.

The differences in cultural beliefs or assumptions about teaching between

teachers and students can create a social exigency that requires collective deliberation

t. Due to a deep cultural influence, many students think that teachers have

on for them to learn. However, teachers want their students

and judgmen

to feed them with informati
to become autonomous learners by engaging them in co-creating knowledge. This is

rooted in their cultural befiefs and assumptions about teaching -- that teaching has to

udents and make the
his teaching principle, teachers continue to teach and motivate

If-driven, conscious and en
empower st m se gaged. Whether

students agree or not 10 t
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them because they believe it is a role they have to play -— to empower their students
challenge their creativity and critical thinking, and make them accomplish learning.

Students, therefore, must be the drivers of their own learning. When teachers tell
students what to do (imperatives), explain ideas to them (explanation), and appeal to

their sense of autonomy, values and attitudes, e.g., appeal to their sense of

responsibility (appeals) to accomplish learning, they are materialising the collective

judgment captured in the old proverb, “Give students a bowl of rice and they will eat for

a day. Teach them how to grow rice and they will eat for a lifetime.”

Learning is an accomplishment of teaching. Learning happens when students

can direct their own sails. This is the kind of judgment that teachers collectively share.

When students accomplish learning through the teacher’s rhetorical practices in the

classroom, then the social exigency in communication is resolved.

Research Questions

My interaction with the Indonesian and Indian students (and a few more similar

interactions) in my own teaching context brought me to this study --- to explore

classroom teaching as an intercultural communication phenomenon. The clash of our

s or assumptions about teaching and learning created a problem of

different view
gency in communication that necessitated collective

communication, or a social exi

udgment among teachers. This led me to two main research questions

deliberation and j

that | addressed in this dissertation.

1. What are the rhetorical practices of a foreign teacher?

o these rhetorical practices accomplish learning?

2. Howd
CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 10



Chapter Two

REVIEW OF LITERATURE

A way of seeing is also a way of not seeing.

— Kenneth Burke (1950), A Rhetoric of Motives

The empirical literature has created one dominant view about intercultural

communication: that it is a study of ethnicity or ethnic interactions. In this dissertation,

however, | view intercultural communication not as a study of ethnicity, but as a study of

differences in the culture of students and the culture of teachers about teaching. In the

multicultural classroom, intercultural communication captures the differences in beliefs

and assumptions that teachers and students have about teaching which introduces a

social exigency requiring collective deliberation and judgment. This is another way of

seeing intercultural communication, different from the dominant view that is present in

the literature.

Intercultural Communication as a Study of Ethnicity

s contend that the study of i
background of position on how people from different

M tudie ntercultural communication is a study of
any stu

ethnicity or the impact of ethnic
unicate. These studies arg

f intercultural communicative competence (ICC) which

ethnic cult —-— ue that different ethnic backgrounds of
nic cultures co
individuals mean different levels O
. munication problems. Their different levels of ICC also
lead to different intercultural com



mean that they either cope effectively or cope poorly with those intercultural problems

that they face.

For instance, in a study about the intercultural communicative competence (ICC)

of 400 Iranian students based on four ethnic groups (Fars, Turkish, Kurdish and Lor),
Nameni and Dowlatabadi (2018) found that the Turkish and Kurdish respondents had
higher levels of ICC based on four areas: knowledge, attitude, skills and awareness,

while the Lor had the lowest mean scores in terms of those ICC key areas. The resuilts
revealed that the Lor had a lower level of adaptability and tolerance when it came to

intercultural problems such as emotional adaptation, cultural understanding and

tolerance to divergent views in multicultural settings (Nameni & Dowlatabadi, 2018).

In study abroad contexts where international students are learning in a second or

foreign language, students' cultural and linguistic immersion experiences can be

disconcerting. This challenges their sociocultural identities, values, learning objectives

and expectations. Employing critical race theory, Goldoni (2017) explored how a Black

male student's race, ethnicity, and class affected his interactions with the locals and his
language and culture, and how his experiences had repercussions on his identity
negotiation process. Goldoni (2017) asserted that an individual’s race or ethnicity has a
national students who are immersing themselves in a foreign land

strong effect on inter
ccomplish education. She recommended that study

both to learn their culture and t0 @
jversities must address intercultural problems in study abroad

abroad programs of un
mination, marginalisation, racial aggressions and

settings, which include racial discri

racial battle fatigue, to name a few.
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Similarly, in a multi-ethnic, multi-religious teaching context, Tamam and Krauss

(2017) found that the level of intercultural sensitivity among students is positively
associated with students' level of ethnic-related diversity engagement, and that ethnic-
related diversity engagement relates differentially to interaction attentiveness,

interaction openness and interaction confidence dimensions of intercultural
communication and intercultural sensitivity. Tamam and Krauss (2017) arrived at these
findings through a survey that examined the correlation of ethnic-related diversity
engagement with three interrelated dimensions of intercultural communication sensitivity

among 447 students in a multi-ethnic, multi-religious public university in Malaysia.
Tamam and Krauss (2017) stated that those who are more engaged inter-ethnically are

more likely to develop interaction confidence than those with lower levels of

engagement, while those with a moderate level of engagement will be more confident in

interacting with others than the low-engagement group. However, those with moderate

or low ethnic-related engagement did not differ in their level of interaction attentiveness

and respect. This implies that engagement in ethnic-related diversity must be relatively

high to have any relationship with interaction attentiveness and respect. Those at the
gagement levels did not differ in their level of interaction

high and moderate en
openness. but both pen‘ormed petter than the low engagement group. These findings
ted diversity engagement differences have differential levels of

indicate that ethnic-rela
ess, respect and interaction openness dimensions of

influence on interaction attentiven
cation and intercultural sensitivity, which happens in multicultural

intercultural communi
settings such as a classroom (Tamam & Krauss, 2017).
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Ethnic sensitivity indeed plays a vital role in improving intergroup interactions and
intercultural communication situations. Dong, Day and Collaco (2008) asserted that
ethnic sensitivity and multicultural understanding can help enhance intercultural
communication and reduce ethnocentrism and conflicts during intergroup interactions.
This is based on a survey with 419 young adults in the US. Dong, Day and Collaco
(2008) argued that respecting ethnic identities and appreciating cultural diversity can

improve people’s intercultural communication and understanding. In a study aimed at
understanding intercultural communication through a group activity in the classroom,
Wright and Lander (201 0) analysed the differences in verbal interactions between two

ethnic cohorts, Australian-born Anglo-European and Southeast Asian students, in a

business classroom in an Australian university. Verbal interactions were recorded under

two conditions: mono-ethnic groups containing four students from the same ethnic

cohort, and bi-ethnic groups made up of two students from each ethnic cohort. Analysis
of Variance (ANOVA) revealed highly significant differences for the main effect of
ethnicity on group interaction. Wright and Lander (2010) found that the Southeast Asian
students showed inhibition in terms of their verbal participation with Australian students.
This illustrates that ethnicity can be either an empowering or a disenfranchising force in
terms of communicating cross-culturally with people from different ethnic groups.
People’s negative perceptions towards ethnic out-groups, such as foreign
students, can lead to prejudice towards these out-groups. These negative perceptions
istic and cultural barriers that these out-groups are experiencing.

include perceived lingu
he in-groups’ willingness to try to build their social

These barriers can be overcome by t
community as @ way to understand them better. It is

contact with the international
URAL COMMUNICATION "
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suggested that intercultural communication will improve when in-groups make efforts in

building intergroup relationships and in cultivating interethnic and culturally-diverse

interactions.

As to people’s socio-political interactions, Halualani (2000) asserted that

signifying and discursive practices construct, shape and position individuals as social-
historical subjects. Halualani (2000) argued that people are subjects-in-process, as their

identities are continually constructed in different moments, by different structures, and

for different political ends in pursuing and maintaining intercultural relationships with

others. Halualani (2000) further urged for a reconsideration of ethnicity in terms of

cultural studies and its emphasis on the interrelationship between structural and

interactional aspects of ethnic identity. She postulated that discussing metatheoretical

issues and methodological questions might lead to deeper cultural analysis of ethnicity

and identity formation in relation to intercultural communicative competencies and

intercultural relationships.
In dating or romantic relationships, ethnicity matters in many ethnic or cuitural

groups. For instance, Shenhav, Campos and Goldberg (2017) asked a sample of

ethnically diverse young aduits (N = 628; Asian, Latino and European background) to
report on self and parent attitudes toward dating outside of one's own culture, own
current dating status, and disapproval and conflict with parents over current and past

dating status. The researchers reported three key findings. First, intercultural
relationships were evenly distributed across ethnic and immigrant generation groups.
Second, participants of Asian background per ceived greater attitudinal discrepancies
with their parents toward intercultural dating than did participants of Latino and
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European background and were more likely to report intercultural dating conflict with
their parents than Latino participants. Third, first-generation and second-generation
participants were more likely to report intercultural dating conflict with parents than third-
generation participants. These findings show the importance of incorporating ethnicity
and culture into the conceptualization of intergroup relationships, particularly for ethnic
minority and recent immigrant groups, and considering the family context of intercultural

dating relationships as well as intercultural communicative competencies in dating

encounters (Shenhav, Campos, & Goldberg, 2017).

In multicultural service industry markets, ethnicity influences consumer

satisfaction and dissatisfaction regarding service encounters. Rizal, Jeng and Chang

(2016) interviewed 306 ethnic Malay and Chinese respondents in Malaysia using the

critical incident technique. Their findings suggest that intra-ethnic versus inter-ethnic

affiliation between consumer and service provider influences the evaluation of domestic

intercultural service encounters of intercultural communication in general. Also,

consumers were found to be moré satisfied with service encounters with service
providers of the same ethnic affiliation as themselves. With service providers from a
different ethnic affiliation, consumers were more likely to be dissatisfied in their
intercultural communication transactions. This study provided practical insights for

Mmanagers regarding how different ethnic consumers are likely to respond to service

alised multicultural service markets. The study showed that ethnicity

encounters in glob
tisfaction (or dissatisfaction) in multicultural service

plays a role in accomplishing $2

industries (Rizal, Jeng, & Changd (2016).
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In another study, Sharma and Wu (2015) found that the impact of service
outcome on interaction comfort and perceived service quality in the service industry can
be moderated negatively by consumer ethnocentrism, whereas the impact of perceived
cultural distance can be moderated positively by intercultural competence. Consumer
ethnocentrism refers to those ethnocentric views held by consumers in one country, the
in-group, towards products from another country, the out-group (Shimp & Sharma,

1987). One practical implication of this finding is that managers in service firms with
multicultural customers should try to recruit service employees with high intercultural

competence and low consumer ethnocentrism. Also, they should develop employee

training programs that help minimise the adverse impact of these variables on
interaction comfort and service quality in intercultural service encounters in multicultural

service industries. A higher sensé of ethnocentrism does not lead to a higher yield in

returns of investment (Shimp & Sharma, 1987). Service employees who are exposed to

multicultural encounters and have a higher level of intercultural competence can be

associated with effective customer relations, increased profits and improved intercultural

understanding.

In the health industry, culture and eth
nd satisfying doctor-patient relationship. A study by Schouten,

nicity have often been cited as barriers in

establishing an effective @
Meeuwesen. Tromp and Harmsen (2006) revealed that major differences in doctor-

n are brought about by patients' ethnic backgrounds. They found

patient communicatio
aved less affectively when interacting with ethnic

that White doctors generally beh
pared to \White patients, an indication of ethnocentric attitudes

Mminority patients com
minority patients (from Asian and African descent)

towards patients of colour- Ethnic
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during medic
a . .
| encounters or interactions with their White doctors th
s than were White

commun n p[0b'8|“5. I Ilese |nC|Uded d|||e| ences in CU|tU|aI Values ar Id be f n

Cultural differen i i '
rences in patients' preferences for doctor-patient relationships, wh
ips, which can

be b i
rought about by their unique ethnic backgrounds.

In the studies above, i
ve, intercultural communicative
competence (ICC) o
r

intercultur mmunicati
al co unication in ge (o]
neral was closely linked t [
ethnicity. S i
. ouccess in

intercultural com icati
munication can be achieved when indivi
iduals have a hi
igher level of

intercultural co icati
mmunicative competence (ICC) as well a
s a better understandi
anding and

high h
gher levels of tolerance of other people’s culture and ethnic backgrounds. H
s. Higher

for ;
ms of ethnocentrism and low levels of tolerance of other people’s ethnic and
ic and cult
backgro ural
unds may hamper effective intercultural interacti
ions or relationshi
ps and lead to

intercultural conflicts.

I
ntercultural Communication as @ study of Differences in the Culture of Stud
udents

a

nd the Culture of Teachers

on, | view classroom te

udents and teachers interact with one another i
in

In this dissertati aching as an intercultural communicatio
n

phenomenon illustrated by how st
a classroom. Classro
aces in which students from different cultural

Iearning spaces such as oms nowadays are becoming more
globalised and highly multicultural P!
gage in intercultural
m and the students’ ethnicity may not matter

xchanges. However, in these

b
ackgrounds converge and N

intercultural engagements; multiculturali
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anymore. In these intercultural encounters, their ethnic backgrounds play a smaller role
towards accomplishing their educational goals and intercultural understanding. What

matters more is the interaction between students and teachers and how they negotiate

ideas, persuade others with their opinions, and create meaningful conversations

regardless of their ethnic backgrounds. What matters more is whether the culture of

students about teaching is in accordance (or in confiict) with the culture of teachers

about teaching. If the culture of students is in sync to the culture of teachers in regard to

teaching, learning is enhanced and accomplished. However, if the culture of students

contradicts with the culture of teachers about how teaching should be done, this creates

a social exigency that requires collective deliberation and judgment (Craig, 1999)

among teachers. This collective deliberation and judgment must be based on the

fundamental principle of teaching, which is to empower students and to make them

autonomous and self-driven.
ticultural classroom, the teacher must be aware of his or her

In the globalised, mul
by the rhetorical intent to change the minds of

Pedagogical position, which is driven
ct their seemingly flawed pe

isions and to take action for the betterment of their

i rceptions about educati
his/her students, to corre P tion and to

to make informed dec

ssroom teaching, it ma
ciple about teaching. What matters more is whether

Persuade them
tters less whether students agree or

lives and their future. In cla

not with the teachers’ collective prin
ver what must be del
pening their consciousness by utilising the rhetorical

' ivered. This means performing their ke
teachers, in general, dell y

role: teaching their students and ©

ccomplish learning no matter what the odds.

Capacity for students t0 @

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION .



Since i icati
intercultural communication pertains to the clash between the cult
students o
and the culture of teachers about teaching, it is logical for teach
ers to adhere

to their collective princi o grow
e principle of “teaching students how t i
grow rice” rather than “feedi
feeding

t o o
hem with a bowl of rice” every time the students get hungry

Therefore, informed by Craig’s (1999) Rhetorical Tradition of Communicat
ication

The . . . .
ory, this dissertation i my humble attempt to argue that cultural differen
ces

b .
etween students and teachers, in terms of their beliefs and assumptions about
ou

eaching, are what intercultural communication is about. The intercultural nat f
ure o

classroom teaching responds to @ social exigency (e.g., a clash of beliefs and

assumptions about teaching and learning) that occurs in the teaching and learni
ing

cessitates collective deliberatio
roposition vivid, | conducted an empirical investigation

co : i
ntext which ne n and judgment among teachers
To make this theoretical p

n teacher’s rhetorical practi
sing grounded theory as my methodology. My research

b . . : ,
Y capturing a foreig ces in a multicultural classroom in a

Private university in Singapore U

’ re

Mmaterial came in th ptured through classroom observation. |

argue that classroom teaching
efs and assumptio
fferences can create a cl

ns that students and teachers have about

are differences in beli
ash as to the cultural beliefs or

teaching and learning- These di

ents and teachers hold about teaching.

assumptions that stud
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Chapter Three
METHODOLOGY AND ANALYTICAL FRAMEWORK

Wherever there is persuasion, there is rhetoric, and wherever there is rhetoric, there is
meaning.

- Kenneth Burke (1950), A Rhetoric of Motives
Methodology

rch Participant

Getting to Know my Resea
roved by my dissertation committee through

When my dissertation topic was app
h | delivered through videoconferencing in April 2018, and

a proposal presentation whic
r, | asked myself the next crucial question:

when my research direction pecame cleare
ticipant?” | was contemplating whether | would study my

“Who will be my research pa
could have studied my own rhetorical acts in the

own self. It was a tug of war for me. |
a teacher, but | was tempte

re | work, sO | decided to look for one. Like me,

by t i
classroom because | am d by the reality that there are many

foreign teachers in the university whe

ituated individuals. Like me, their voice deserves to be

these foreign teachers are $

heard.
participant in the university where | work, the Singapore

| found my research
(JCV) put inviting her to become my research

campus of James CooK University

ical act. AS an agent of communication, | had to persuade

Participant entailed a rhetor



her to become my research participant by conveying my intention clearly and by
explaining to her the reason for why she was well suited to be my research participant

| accidentally met Teacher Y in our campus canteen. One would be able to
recognise her immediately through her colourful attire. By her looks, | suspected that

she was a Filipina, therefore, a foreign teacher in Singapore. | was not wrong.
Teacher Y is a cheerful person. This cheerfulness is enhanced by the colourful
rs, as well as her modulated voice in the

attire and attractive makeup she wea

classroom. She told me, ‘I have to look presentable to my students. | must speak clearly
and [oudly, too. | am not tall, so | must usé my voice to assert my authority. That's how |

get their attention.”
pore, a local teacher is defined
cher who is not @ Singaporean, but a citizen of

In Singa as a citizen of Singapore; a foreign

teacher, on the other hand, is a té@
in Singapore, when someone asks the question “Are you

another country. Therefore,
that he/she must be a Singaporean in terms of

local?” the socially accepted answer is
e born and bred in Singapore. This definition of a local and

Citizenship, or he/she must b
| immigration and employment viewpoints

a foreign teacher is taken from geopolitica

(Bridges & Emerald, 2013)-
| was hesitant to tell her my main intention. |

Since it was our first meeting:

” . Later on, | realised it wa

| h other encounter s not
Considered it a “getting t© know €a¢

ith Teacher Y bec

orded and produced music. During the day, she

ause she was a busy person. At night,

€asy to discuss my intention W
S and she rec

rasa freelance lecturer. | did not want to coerce her

She performed in concert

hopped from one school t0 anothe
go gmoothly-

to participate; | wanted things ©°
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After a few failed chases (e.g., in the car park, at a taxi bay on campus, ina

faculty meeting, and in the campus lobby), | managed to talk to her at a campus

gathering. | did not waste time. When she asked me about my latest engagements, |
immediately told her that | was a doctoral student undertaking Doctor of Communication

(DCOMM) at the University of the Philippines Open University (UPOU) and that | was
looking for a research participant for my dissertation. | managed to be straightforward

with my intention. | told her that she was well-suited to be the main participant of my

dissertation.

When she heard “UPOU", she became ecstatic because she herself was a UP

alumna, She finished her undergraduate degree in mass communication at UP Cebu

So, when | asked her to be my research participant for my dissertation, she did not

“yes”. The reason could be th
degree in UP Cebu -— communication. It is a thing we

hesitate to say at the doctoral degree | am pursuing is

related to her undergraduate
have in common. It is a discipline that is close to our hearts.
d to me her interest to take her study to a higher level through

Teacher Y disclose
nce learning. | saw it as an opportunity to

a doctoral degree via online and dista
r dream with UPOU. | told her that her acceptance to be my

convince her to pursue he
t opportunity for her to learn about the doctoral

research participant would be a gread
r her later embarking

Successful with my strategy to persuade her to become my research participant by

racticality- | explai
physical classroom. Students can be anywhere in the

on her own doctoral journey. | was

experience in preparation 0

ned that in the Open Universi
appealing to logic and p ty, one does not

need to be physically present ina

an internet connection in order to participate in required

world, All that they need i€
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After a few failed chases (e.g., in the car park, at a taxi bay on campus, ina
faculty meeting, and in the campus lobby), | managed to talk to her at a campus
gathering. | did not waste time. When she asked me about my latest engagements, |

immediately told her that | was a doctoral student undertaking Doctor of Communication

(DCOMM) at the University of the Philippines Open University (UPOU) and that | was

looking for a research participant for my dissertation. | managed to be straightforward

with my intention. | told her that she was well-suited to be the main participant of my

dissertation.

When she heard “UPOU’, she became ecstatic because she herself was a UP

alumna. She finished her undergraduate degree in mass communication at UP Cebu.
So, when | asked her to be my research participant for my dissertation, she did not

hesitate to say “Yes’. The reason could be that the doctoral degree | am pursuing is
related to her undergraduate degree in UP Cebu —— communication. It is a thing we

have in common. It is a discipline that is close to our hearts.
Teacher Y disclosed to mé her interest to take her study to a higher level through

e via online and distance lea
am with UPOU. | told her that her acceptance to be my

ming. | saw it as an opportunity to
a doctoral degre g PP v

convince her to pursue her dre
rtunity for her to learn about the doctoral

research participant would be @ great oppo
her later embarking on her own doctoral journey. | was

experience in preparation for
de her to become my research participant by

successful with my strategy to persué
cticality. | explained that in the Open University, one does not

appealing to logic and pra
ysical classroom. Students can be anywhere in the

world, All that they need is
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discussion forums or submit required assignments. Rhetoric was at work when | was
getting her to become a part of my study. Rhetoric did not fail me.

Persuading Teacher Y to be my research participant illustrates a few things.
First, it is important to consider the power of our words and intention in communication. |
was honest in telling her that | was gathering data for my dissertation. | was also honest
in telling her that she fitted the requirement for being my research participant. | also

appealed to her emotion and status as a fellow Filipino teacher in Singapore, as we are
both overseas Filipino workers (OFW). This enabled her to understand my feeling of

being an OFW and at the same time a doctoral student in an open university.

In our preliminary conversations prior to classroom observations, | realised that

Teacher Y likes to talk, and it makes sense because she is a teacher. Teachers are not

silent in the classroom; if they are, that would give an eerie feeling to students.

However, | had to stop her from talking at some points in our conversations so that we

could go back to the main agenda — to discuss how | would gather data through

observing her classroom teaching.

After explaining my dissertation study, | handed her a consent sheet to read and

sign. However, she asked me @ few significant questions, “What about the students in
my class? Would you seek their consent as well? They are my students and you will

capture audio data from them, too. Do you have a permit to do this study? Did you seek
permission from a university official?”
Those were valid questions, which led me to seek research clearance from our
campus dean. | had to chase Teacher Y again after being granted permission by our
Campus dean to conduct the data gathering for my dissertation in her lecture classes. |
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had to wait for her to finish her lecture class to tell her that the focus of my study was
her teaching, specifically her rhetorical acts in the classroom, not the students’

responses or feedback. She agreed in the end because to her, it sounded reasonable

She was the main respondent in my study, not her students.
When | said that | wanted to capture her teaching through video, she disagreed

with me. She said it would affect her teaching. The video recording would make her feel

conscious and uncomfortable, and this might harm her teaching performance. | did not

insist. We finally agreed to only audio-record her teaching.

Teacher Y has been teaching tourism and destination management, events

management and other tourism-related subjects at JCU and other tertiary education

institutions in Singapore for almost 20 years. The specific scene (when and where) in

which | captured her rhetorical practices was her tourism and destination management

classroom. | believe that her wide exposure and experience working with multicultural
groups have a direct impact on how she teaches her students, and how she deals with
multiculturalism in the classroom- To Teacher Y, classroom teaching, as an intercultural
communication phenomenon, is an essential part of her life and an avenue to practise
her rhetorical abilities to make an impact on teaching and learning.

nd | are both situated indivi
ign teacher, | share her emotions, logic, strategies,

Teacher Y a duals. We both are foreign teachers in

multicultural Singapore. AS @ fore

es in the multicultural classroom. Teacher Y represents a collective

practices and strugg!
ke sense of their lives by helping students accomplish

of foreign teachers trying 0 M@

learning. And | am a part of that collective.
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Materials, Procedures and Ethics
The materials that | utilised for class observations included an audio recorder, a

pen and a notepad. The audio recorder helped in capturing all the audio data within the

timeframe allotted for class observation, and a notepad was useful for me to log key

ideas, practices, insights or incidents during the course of my observation.

| went through the necessary ethical procedures required by JCU by requesting

an ethics clearance to conduct the study from the campus dean. | formally notified

Teacher Y through email (email, using the University’s intranet system, is the primary

form of communication in JCU). Due to her hectic schedule, | spent a substantive
amount of time chasing her on campus to discuss and explain the study and to seek her
consent. Teacher Y signed @ consent form as proof of her agreement for me to observe

hard copy of the informed consent form for her

and record her teaching. | provided her &

to keep.
nced my class observation on 30 April 2018 and ended on 28 May 2018.
r, | conducted @ short inte

o data and in my own notes.

| comme
At the end of the trimeste rview with Teacher Y with the intent

of clarifying some points in the audi

Audio-Recordings of C1asS Observations
he main data for this

k 7 of the trimester (30 April — 4 May 2018) and

study. | did three hours of class

Audio data comprised t
eek starting wee

y 2018)- These t
1.5 hours for each lesson. JCU Singapore

Observation every W ,
hree hours comprised 2 lesson

ending in week 10 (21 - 28 M2
K on 2 different
ota gemester oné-
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days,
Observations in a wee

follows a trimester curriculu™ n
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r
ules and vocabulary t
lebrates openness by enabling

re
searchers to remove
he researcher’s influence. Barney

an i
d concepts to emerge on thel

rauss introduced

G
laser and Anselm St
formal (general) theory by allowing

ntial (specific) OF

Pro
gram for developing substa
king immediately with the

ithout to0 many assumptions and wor

‘
esearchers to start W
is what the term “grounded” refers to

materials. TS
e approach uses terms from quantitativ
e

d .
ata which are mostly textual
nt to understa

o fact that th

ry because several

| found it importa

mi
isunderstandings stem from th
L COMMUNICATION
27

TERCULTURA

c
LASSROOM TEACHING AS IN



research in a very different way. For instance, researchers using grounded theory speak
of data not in the sense of a quantitative dataset, but in the sense of text and even any
material, that is, all is data (Scheufele, 2008). Three features of grounded theory are

especially important in the analysis of qualitative data: (1) emergent theory is grounded

in the relationships between data and the categories into which they are coded, (2)

Categories develop through an ongoing process of interpreting and comparing units of

data with each other (a process known as constant-comparative method), and (3)

Codes, categories and category definitions or structures continue to change dynamically

field, continuously immersed in the process with new

while the researcher is still in the
lof & Taylor, 2011).

data altering the scope and terms of the analysis (Lind
method provides guidelines on how to identify categories,

Grounded theory as a
ow to establish relationships between

how to make links between categories and h
grate categories, | employed a number of key

them. To identify, refine and inte
analysis and axial coding (Charmaz, 2006;

Strategies, including constant comparative
rder to pursué a higher form of abstraction and arrive at an

Strauss & Corbin, 1998) in ©
dtr UStWOFthy.

Analysis that is compelling; credible an

low.
| describe these processes be

Categorising and Axial Coding

he groupind toget
hare central featu
quotes taken from Teacher Y’s data, | was

her of instances in the data (e.g., occurrences,

This designates t res or characteristics with one

incidents, acts or practices) 4" ©

.4 into the
nother. For instance, after looking
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abl i ini
e to create a category which | named “explaining things” or “explanation” becaus
e
s ified intenti
uch quotes appear to have a unified intention: to explain concepts to students

Categories can be at a low level of abstraction, in which case, they function as
descriptive labels or concepts (see Strauss & Corbin, 1998). For example, references t
) (o)

anxiety”, “anger” and “pity” can be grouped together under the category of “emotions”

As grounded theory analysis progresses, the researcher will be able to identify
Categories at a higher level of abstraction. These categories become analytic rather

er than simply label instances of phenomena. For

than descriptive. They interpret, rath
listening to music, reading a

example, references to diverse activities, such as jogging,
ised as “escape” if they appear to share the

Novel and writing poetry, could be categor
dividual from thinking about a problem and being able to

Objective of distracting the in
Hill Education, 2015; Strauss & Corbin

Create a more positive outlook in life (McGraw-
ry emerge from the data; they are not mutually

1998). Categories in grounded theo
hroughout the research
my notetaking during observations and my

exclusive, and they evolve t process.
In categorising the audio data,

nd the raw data prov
he pages based on how | understood the

ed helpful. While readi
annotations to my own notes @ p adlng the data

back and forth, | tried to scribble MOtS on't
on a blank page for

ome verifications by looking at parallels

me to have a clearer picture of

Quotes, and | arranged thos€ notes

wards, | made s

What those notes meant. Afté
id notes | made when | was actually sitting in

between these annotations and the fie
ated when | was listening to Teacher Y’s

cre

Teacher y's class, as well 8 those notes .

d tedious process, but it was fulfilling to know that categories
e

he data on their own.

AUdio files, |t was a long an

O themes can actually emer9® from !
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Coding i
g is the
process b i
. y wh
Jorec oo ich categories are clearly id
o identifi
un . of coding: ope i e -
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Through constant comparison, | was able to distinguish between quotes or
statements from the data that “justify”, those that “affirm” and those that form a
“deductive argument”. However, as | analysed further, | found that these three could be
collapsed into one overarching category which | called “explanation”. With constant
comparison, we begin to see more clearly how the categories are differentiated from

each other, how they relate or converge and how full (or empty) they are of compelling

evidence (Charmaz, 2006). As Glaser and Strauss (1967) noted about this stage of
inquiry, the researcher “starts thinking in terms of the full range of type of continua of the
category, its dimensions, the conditions under which it is pronounced or minimised, its

major consequences, its relations to other categories, and its other properties” (p. 107).

Thematic Analysis

This was the most exciting but arduous stage of my analysis. Coding and
categorising helped me to thematically analyse those quotes or transcripts of
communication. The focus of my analysis was to interpret the persuasive force of
messages embedded within the transcribed audio quotes of Teacher Y. | had to surface
the intent of the speech, language or narratives of Teacher Y in her classroom. Onerous

as it was, the process helped me shed light on the intent of Teacher Y’s rhetorical acts
in the classroom.

Thematic analysis is a widely-used qualitative data analysis method across the
social, behavioural and more applied (clinical, health, education, etc.) sciences. Its main
purpose is to identify patterns of meaning across a dataset that offer an answer to the

research question/s being addressed. Patterns are identified through a rigorous process
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of data familiarisation, data coding, iterative reading and theme development and
revision. It is an inductive way of coding and theme development which is directed by
the data (The University of Auckland, 2019).

Doing thematic analysis was not easy. It was time consuming and exhausting.
“Should | finish this study?” | once asked myself while looking at the data on my
computer screen. At some point, | wanted to give up. However, my determination to
become a Doctor of Communication (DCOMM) remained vivid in my head. So, |
decided not to give up. Despite the difficulties of juggling my doctoral duties with work,
along with personal and family matters, | constantly reminded myself to perform the
following steps to help me get to the finish line. It is important to note that these steps

were not linear; rather, these steps were recursive.

First, | spoke with the data. | read and re-read the data to become immersed and
intimately familiar with what they were trying to tell me. | kept asking the data, “What are
you trying to tell me?” or “Please tell me what your intention is.” Was | running out of

sanity when | did this? | don’t think so, because this phase, to me, proved very helpful.

The data, then, spoke to me.

Next, | conducted categorising and coding. | discussed these processes in depth
above. Despite the difficulty, | tried my best to generate succinct codes that identified
important features of the data that might be relevant to answer my research questions. |
went through coding and categorising a huge dataset, and after that, collating all the

codes and all relevant data extracts together for more focused stages of analysis. | also

discarded those irrelevant data.
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There were times that the coding made me feel good; but there were times, too,
that it was just taxing and anxiety-inducing. | stumbled on a few lines that made me
laugh (e.g., “How could this man in the zoo fool all of us that the crocodile was alive if it
was actually dead a long time ago?”), made me feel uncomfortable (e.g., “You are all
elementary pupils when it comes to this subject. You do not have experience in tourism
management. You are non-events people.”), or made me feel excited (e.g., “You should
do the Gondola ride in Venice. Wow, the city is submerged in water but is alive and
rich.”). Despite the dull moments and fears of not finishing, | persevered.

Third, | was persistent in searching for themes from the codes and categories
that | generated from the data. | studied the codes closely and collated the data to
identify significant broader patterns of meaning, in this case, the rhetorical practices as
themes. | collated those data relevant to each candidate theme, worked closely with the
data, and reviewed how each potential theme could be a viable answer to my first

research question. Again, it was an eye-opening yet exhausting and time-consuming

experience.

Then, | reviewed the themes. | juxtaposed the candidate themes against the
dataset, to ascertain if they told a convincing story, one that addressed my research
questions. In doing so, | kept asking myself, “Is this something that answers my
research questions? Is this a theme that pins down research question one?” At this
stage, | refined my themes by splitting them, combining them and discarding some. My
dissertation adviser, Dr. Jean Saludadez, was very helpful in guiding me to collapse my

sub-themes into major themes which would answer my research questions.
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Fifth, | tried to name my themes. It was not easy. | kept telling myself that these
themes must capture the rhetorical practices of Teacher Y’s teaching (in qualitative
research, we call this “the meaning behind the action.”). | wanted the themes to be neat
and simple. Also, if the themes appeared in noun forms, | wanted them to have verb
equivalents because, as Burke (1945) argues, rhetorical acts or rhetorical practices
must be in verb forms (a verb is an action word). In this phase, | developed a detailed
analysis of each theme, working out the scope and focus of each theme, and capturing
the story of each theme in response to my research questions. What guided me was the
constant question that | was asking myself, “Do these themes reflect the rhetorical
practices of Teacher Y that many teachers in the world collectively share?”

In the final phase, | started to make sense of these themes by writing up my
answers to the research questions -— my analysis and interpretation. Again, writing
about these themes was a struggle. The more | knew about my data, the more |
questioned myself as to whether | was making sense of the data. In this final phase, |
convinced myself that | could tell a compelling story — this dissertation, a story in itself. |
attempted to weave together the analytic narratives or quotes and data extracts and
contextualised my writing in relation to the themes that emerged and the research
questions. | did not stop trying despite the difficulty of the feat.

| was moving back and forth between the different phases of my thematic
analysis while | was writing my answers to the research questions. It was a highly
recursive process. | felt it was unending, but | did not abandon hope. | held on to hope

because | wanted to contribute to knowledge in the communication field by completing a
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dissertation. After this process, | realised that there is no “one size fits all’ thematic
analysis. The researcher’s perseverance, sincerity and passion would matter in writing.

To answer the first research question, | collated and analysed the quotes that
reflected the rhetorical practices of Teacher Y in her multicultural classroom. | derived
three themes reflecting the three rhetorical practices of Teacher Y. These are
Imperatives (telling), Explanation (explaining) and Appeals (appealing) or IEA. |
presented them in a table form (see Table 1).

To answer the second research question, | tried to pin down Teacher Y'’s
rhetorical intent of teaching in relation to the intercultural nature of teaching itself. For
example, if she is using imperatives as a rhetorical practice in the classroom, she must
have the intent for her students to learn the basic concepts of tourism and destination
management.

| put together these rhetorical practices in Table 1. Table 1 has three columns:
(1) column 1 shows the captured quotes from narrative data that helped me pin down
Teacher Y's rhetorical practices, (2) column 2 presents what these rhetorical practices
are (the themes that emerged), and (3) column 3 illustrates Teacher Y's rhetorical intent

as an outcome of my analysis of the quotes.

In my thematic analysis of data, my dissertation adviser, Dr. Jean Saludadez,

mentioned that | had to consistently ask myself three key questions: (1) “What is this

saying?” (a question to pin down the rhetorical practice), (2) “What does it intend to do?”

(a question to pin down the rhetorical intent), and (3) “What is it trying to accomplish?”

(a question about meaning behind the action). In doing so, | also had to consistently

remind myself that my theoretical pursuit is to explain classroom teaching as an

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 36




intercultural communication phenomenon by understanding the rhetorical practices of a

foreign teacher through the lens of the Rhetorical Tradition of Communication Theory

(Craig, 1999). In some cases, Teacher Y’s rhetorical practices were stating the obvious,

that is, they already reflected her rhetorical intent captured in her speech. In some

cases, however, these practices were impilicit.

Table 1. Teacher Y’s Rhetorical Practices in the Classroom and Their Rhetorical Intent

Date Quotes from Data Rhetorical Rhetorical
Practice Intent
i isten. | am showing these tourism videos of Imperatives Understanding
&%ﬁggi 2018 Ic;:ft:ﬁ?ries in Southeast Asia because they are of basic
important. They are compiled and produced by concepts (the
various tourism organisations and are concepts of
professionally done by each of them. And | am tourism, tourism
giving you this written task to react to one of dest!natlon,
those tourism videos. You need to understand destination
what these videos want to say. management,
tourism season,
tourism
: ’ ina to show you something really packages,
30 April 2018, TOd:ryt;,?: _g;l:)?bte some of the other students environmental
Monday |frrrcla‘r)'n other subjects have seen this slide. | must preservation and
share this with you because it's very important. sustainability,
customer
H service, vision,
inas before coming to class. Have people/ network,
03 May 2018, Douy)ciur:;::d;:g have. As | mentioned, when human resource,
Thursday you come to class, please do your readings teaching,
{)gcause I'm not going to read thqt for you. diversity)
Expectations is that you've done it already,
okay? Do your research and apply |t.to your
assignment. When you read something, you
ask yourself if it is applicable in your life today.
this class if you do not know the
gix:gazm 8, aD:rggtti :r:tseirfSing apore because this is w\;wvat'
y " assignment or this subject is about. We're
b to know them, and we're going to
gomkga e them, and we're going to encourage
ll’acto Srists to come. Let me know if you have
tsr:>eme objections about this direction.
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14 May 2018,
Monday

14 May 2018,
Monday

14 May 2018,
Monday

7 May 2018,
Monday

07 May 2018,
Monday

07 May 2018,
Monday

14 May 2018,
Thursday

Don’t wait for me to come to you, or to tell you
to talk to your classmate about your group
task. Come to me and let's talk. See me or
send me a message.

If you are chosen as a leader in your group,
which is very multicultural, then you should be
the authority. You must act one. Be that leader.

You must show that you know something when
you deal with stakeholders. When you go out
there, you must be able to carry yourself and
share ideas. Do that and you will see some

good results.

Doing packages for a destination is not easy.
When we create a destination package, it is
really important to understand that you should
be working together in tandem with almost
everybody involved and responsible. You need
to work with the government, with the sectors
involved. You cannot promise them (tourists) a
peaceful, safe trip to the southern part of
Philippines when you know that, politically, it is
not a safe place for tourists.

You need to visit some of these destinations if
you have time. | encourage you to travel. You
should take it upon ourselves as an initiative to
go there and discover a place. / Unless you're
not well-travelled, you would not understand
how destinations are run. / It's such an
experience to travel to certain countries and
destinations and then you compare what you

do, isn't it?

You need to understand when is winter in
Japan, right, students? When is it summer in
Japan? If you want to sell a summer package,
ou better know the dates, isn’tit? If | were to
visit China, it must be during April when the
weather is changing - why? The boots - you
can't imagine how many | bought from China
because the weather is changing, so they want
to get rid of all the boots; it's so cheap! So,
there's a change of season. And therefore,
you're going to make use of that advantage.

In the destination business, it is important to
recognise and work with prominent people.
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03 May 2018,
Thursday

07 May 2018,
Monday

07 May 2018,
Monday

10 May 2018,
Thursday

10 May 2018,
Thursday

21 May 2018,
Monday

10 May 2018,
Thursday

21 May 2018,

Partnerships with people and streamlining of
activities is necessary. You need to show that
you are an expert. | mean, | know very well
about what [ do.

You need to read. You're probably reading too
fast and you're guessing. You're not really
finding the answer. You're not reading at all. In
this subject, no one is reading for you but

yourself.

You need to change the mindset of people.
You need to influence them. That's part of
being in the destination business. Say, plastic
pollution, right? You need to change the
mindset of people who don't care about the

environment.

So, you need to deliver the services. /
Customer experience is very important. Their
safety is important. / Delegations from Europe
and the US do not like the ‘lah’ or ‘leh’ in
English. They have their own preferences. |
advise you to follow what they want - to speak
formal English. You need to understand that

requirement.

As tourism students, you need to have a vision.
You must show responsibility.

| have been teaching for 20 years in Singapore
and | like what I'm doing. | am going to discuss
it (destination is multidimensional) before | ask

you to share your ideas.

| hope | am not offending anyone from their
countries of origin, but | will say my opinion. Do

not misunderstand me.

I'm not going to ask you to share your ideas
now, because it needs a lot of reflection and
thinking, but when | get back to you, be ready. |
have been doing this for years. | know what I'm

doing.

ctions industry and | hold a

in the attra
| work in ! /| am from the tourism

key position there.

Monday
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industry. | know how it works out there. / | know
Singapore a lot as a destination because |
have lived here for 20 years. | know a lot of
people in the tourism industry in Singapore.

CLASSROOM TE
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10 May 2018, | | have a position in Singapore tourism, and |
Thursday know how to fire staff. If you do not know your
product, you will not be hired.
24 May 2018, | | have done or managed many events in my
Thursday life. What you're learning now is elementary.
You are non-events people. You have not done
big events.
24 May 2018, || don’t want to teach and torture you, but to
Thursday teach you and teach you. But you need to
listen to me because | know a lot about tourism
destination. | have been in the business for so
long. You are just starting to leam in this class.
03 May 2018, | If you keep skipping classes, you are going to
Thursday repeat this subject. | have had enough, take
note. | have been doing this subject for many
years. Do not play with me.
24 May 2018, || don’'t work with the same people all the time. |
Thursday don't leam with the same people. | work with
different people. Come on, this is Singapore.
[t's very multicultural. That's how | gain
expertise.
10 May 2018, | | seem repetitive in what I'm saying. I noticed Explanation | Understanding
Thursday that the slides are repetitive, too. Nothing of the
wrong with it. It just keeps yemmdmg you that dimensions of
the destination is an organised process. the concepts
10 May 2018, | Do not spend too much time worrying aboqt all The concept of
Thursday these acronyms. You don't need to memorise tourism
these concepts or terms. Understanding organisations
matters more because the names can change
but the purpose of an acronym or organization
can remain.
10 May 2018, | The governments take very Specigl attention to The money/
Thursday tourism in countries because tourism, as | profit dimension
mentioned in the first lecture, is a money- of tourism
40




21 May 2018,
Monday

21 May 2018,
Monday

21 May 2018,
Monday

21 May 2018,
Monday

21 May 2018,
Monday

24 May 2018,
Thursday

driver, isn't it? Economy works well with good
tourism.

So, what is a destination? It's a section. There
is a political boundary. Every country in the
world has to govern through a wall - a border.
Singapore is a very good example. On the
plane, you enter Singapore and you ask: "Am |
in Singapore territory or am | still in Malaysia?”
That is what we call a boundary. So, this is
governed by the sovereign power, for example,
the Singapore government. They want to know
“this is where it begins, this is where it ends”.

A destination business has to consider political,

The border/
immigration
aspect of
tourism

The political and

CLASSROOM TEACHING AS INTERC

economic and gecgraphical boundaries. Don’t economic aspect
think it's that simple. of tourism
In planning a destination, you just don’t market The planning/
immediately. You need a framework... When I business aspect
am going to plan a destination package in of tourism
Singapore, | don't do it on my own. | consuit
other experts.
So, what do you mean by destination The
ma;nagement and organisation? Management organisational
means what? Organisation means what? aspect of
There is a plan. There is a structure. There’ns a tourism
system to follow. Am I right? So, now there's
organisation, there’s planning. Come on, guys,
organisations need to plan. Any organisation
needs to plan.
en you offer a destinqtion package, The sgfety and
mough the experience IS going to be security aspect
memorable, is it accessible or safe? Are the of tourism
eople nice and welcoming? You want to go to destination
g«laska, is it safe? You want to try Aﬂtal'?tlca,
there is an expedition, are you sure you're
safe? What happens if there’s a glacier
problem, an avalanche? What happens ifa
volcano erupts? Who is going to help you?
How are you going to be transported? So,
please take note that safety matters in
packaging @ destination.
i i just don't market The
i ation marketing, you just :
In desg';';ge, / You find measures when management
;?:btlgms arise because in destination dimension of
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24 May 2018,
Thursday

24 May 2018,
Thursday

14 May 2018,
Monday

14 May 2018,
Monday

14 May 2018,
Monday

24 May 2018,
Thursday

24 May 2018,
Thursday

marketing and management, different people
would mean different strokes.

In tourism and destination packages, you do
not promise people. / It is inappropriate to fool
tourists. We must give them a realistic but
meaningful experience.

In destination management, there are issues
that you need to understand. / You should look
at the convenience and amenities of certain
countries. The pricing may vary. The food
you're looking for; the cost may be different.
So, the DMOs coordinate the pricing, the
costing. Again, depending on the players. How
much are you going to sell the food to the
tourists, what kind of clothing, what kind of
goods and consumer products? They must be
different. You're dealing with different people
from different cultures.

In this subject, assignments are a form of
discipline. You do your assignment because
that is the right thing to do. Similar to managing
a destination, you do what is the right thing to

do.

In presentations and events, both appearance
and wit matter. Don't look like you came from
jail who does not know how to engage in

conversations.

In Maslow’s hierarchy of needs, motivation is
key. | cannot motivate you enough. You should

motivate yourself.

And if you are not clear, you can ask
questions. | would encourage you to ask
questions during lecture. If you don’t agree, do
so and ask and state why.

Do your readings before coming to class. Have
you? | hope you have. As | mentioned, when
you come to class, please do your readings
because I'm not going to read that for you.

Appeals (to
emotion,
values,
attitudes and
beliefs)

(-to
autonomous
learning)

tourism

The customer
experience
dimension of
tourism

The business
aspect — sales
and marketing

The personality
dimension

The personality
dimension

The concept of
motivation

Self-reflection,
self-awareness,
critical thinking,
application of
knowledge

Self-awareness
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24 May 2018,
Thursday

28 May 2018,
Monday

28 May 2018,
Monday

24 May 2018,
Thursday

24 May 2018,
Thursday

28 May 2018,
Monday

28 May 2018,

In tourism and destination packages, you do
not promise people. / It is inappropriate to fool
tourists. We must give them a realistic but
meaningful experience.

Managing destinations is not really
complicated. What complicates them are the
people in the system - political, economic
pursuits. Name them.

Tourism slogans are not written for nothing.
Tourism slogans or tourism has an element of
memorableness. It touches emotions of
people. You need to understand that.

Of course, when you go out there in the world,
you can see some of the buildings - they have
a story. Costumes have a story; it's not like you
just have this costume. You can see some of
these dramas or films, they're hlstonc:al, and
the food, the preparation - it's very unique and
cultural - all have stories to tell. You need to
understand that tourism is culture, too.

So, Singapore, being a smart DMO, realised
that they don’t have the natural resources - so
they create resources because they have the
money to create the infrastructyre. pomq,
students? So, there are countries glfteq with
natural resources, but there are countries that
create their own resources. Thpre are
countries that innovate. The Singapore climate
and environment, the landscape of tourism in
Singapore is one of tﬁe most phenomenal. For
such a small island, it is safe, 'It is '
technologically very much active, interactive,
creative, and advanced despite not having

resources.

ood manifestation thattyou are t
i as separate
lly working as a system, n.o
Zﬁ:?:iaies! Remember Bertalanffy's systems

2 | am happy to knpw that you are
tar::etggly lputting it into action. Teamwork really

matters.

Thisisa g

say that you actually solved the

| am proud to encountered on your own. That's

(—to honesty
and
accountability)

(—to political

reality)

(-to
emotion/affect)

(—to cultural
sensitivity)

(--to creativity)

(-to
collaboration)

(--to initiative)

Inviting reflection
and critical
thinking/
awareness

Inviting critical

thinking

Awareness/
expansion of
knowledge

Self-reflection

Application of
knowledge

Application of
knowledge

Application of
knowledge

problems you

Monday
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28 May 2018,
Monday

28 May 2018,
Monday

28 May 2018,
Monday

28 May 2018,
Monday

17 May 2018,
Thursday

17 May 2018,
Thursday

17 May 2018,
Thursday

17 May 2018,

the way to go when running events in real life.
You need to leamn how to troubleshoot the
problem. There’s no backing out. That is real

life, real experience.

Don't think small. Think big. Challenge your
mind.

| like what you said that an understanding of
what is happening on the ground is important
when you run events. You do not neeq many
theories in mind to run events. Sometimes, all
you need is common sense. That's good.

This is indeed an indication of you walking the
talk. Your initiative to utilise a free ‘
communication app from App store or Andro!d
is testament that you really are serious in doing
your job as event managers in t.h'e (nalgmg. The
sense of leadership and your initiative is
commendable. Carry on.

is i ing i ' eans being
This is what leaming Is. Learning m
open to possibilities and even tensions and
trying to innovate in order to give something

that is both fun and worthwhile.

i in this
ave different backgrounds in
<‘glaes:r'"ofc‘>m. So, we must learn to accept and

respect each other's differences.

s, we need to engage with

ent manager
Aesoep‘l,e in a meaningful way. And these are
Seople with different packgrounds. The

tionale and
ors need to know the ration
f;gcznce of the eventwe areé doing. If not,

they may not support us fully.

i we feel tired. We must
e mt‘:)s(tigge?l\aegn'fev;ch other. This is a good
leamn nity to work with each other because
A ;e from different parts of the world. We
‘::egoto appreciate that and to leam from each

other.

worry whether you're right

There’s no need o to share your opinion. But

(—-to creativity)

(~to
practicality)

(~to initiative)

(~to
innovation)

(—to
respecting
differences)

(-to
engagement
and
collaboration)

(-to
engagement
and
collaboration)

(- to certainty
despite the

Self-reflection,
awareness

Awareness

Application of
knowledge

Self-reflection

Awareness

Awareness

Self-reflection

Self-reflection

or wrongd. Feel free

Thursday
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you have to be right in answering my questions | diversity of
because if you're not right, what then are you opinions)
sharing with me?

14 May 2018, | Students, as we are discussing this today, (—to new Critical thinking
Monday maybe it looks so wordy. | would advise you ideas)
that not everything you read is perfect because
the scientist may have been dead for some
time. No offense to the scientists, but they may
have already died, and there may have already
been new developments in this modern world.

14 May 2018, | So, consider yourself an empty cup who is (--to openness) | Self-reflection
Monday willing to be filled. That's how we leam, yes? and awareness
And in this classrcom with many international
students, wow, you all have the opportunities

to leam.
28 May 2018, | Now, you are at the foot of the mountain, and | (~to acton Awareness and
Monday your goal is to climb that mountain. one's leaming) | application of
knowledge
28 May 2018, | In Singapore alone, there are so many (--to curiosity) | Awareness
Monday attractions. How does Singapore Tourism

Board position all these attractions? We want
to find out how they do that. And we want to
discuss the challenges.

Kenneth Burke’'s Dramatistic Pentad as Analytical Framework

Kenneth Burke (1945) identified a method for analysing the rhetorical dimensions
of language through a five-part dramatistic pentad that describes people’s speech or
narratives. Burke (1945) said that in speech and in writing, we choose words because of
their dramatic potential, and that each of us has a certain preference for particular parts
of the pentad. One of these parts is our motive when communicating with others which
is exemplified by the guestion, “What is our intent of saying something?”

Burke introduced the dramatistic pentad in his 1945 book “A Grammar of

Motives”. The pentad identifies the logical elements of action and provides a model that
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explains the grammar of motives. It also provides a method for analysing statements of
motives (or intent), which rhetorical critics have long used to describe and explain
strategic constructions of motives both in speech and in written communication
(Rountree & Rountree, 2014).

Burke (1945) rethought how humankind’s language use or rhetoric implicates
larger social relations, how rhetoric can reframe, reconstruct and otherwise revise our
very conception of reality. Many believe that teachers could profitably use Burke’s
theories to educate a new generation of students to learn basic concepts, and to be
aware, sensitive, open-minded and empowered (Rountree & Rountree, 2014). Burke’s
(1945) dramatistic pentad is a helpful mechanism for teachers to improve their rhetorical
practices whether inside or outside the classroom, and whether implicit or explicit in
nature.

Burke (1945) became a major influence on contemporary thought about
persuasion as he moved away from a traditional civic context (e.g., the rhetoric of
Aristotle of Ancient Greece and Cicero of Ancient Rome) and understood rhetoric as the
primary force in everyday human life. In our everyday communication, we tend to
persuade others through conveying clearly, strategically, persuasively and artistically
those intentions we have in mind (Keith & Lundberg, 2008). In teaching, for instance,
the power of persuasion becomes inherent in the rhetorical language or rhetorical acts
of the teacher. These rhetorical acts matter when teachers intend to alter their students’

perceptions and make an impact on their lives (Campbell, Huxman, & Burkholder,

2015).
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Burke (1945) did not see rhetoric as something added to the functions of daily
language, but rather as something embodied within ordinary communication processes,
e.g., speaking at an occasion, homily or sermon, speaking to a family relative or friend,
and teaching in the classroom (Keith & Lundberg, 2008). Rhetoric naturally comes out
in human communication through the power of language and intention. Burke asserts
that rhetoric permeates our daily life and it plays a pivotal part in our everyday

interactions with other people.

Burke's (1945) dramatistic pentad comprises the following: act (what), scene
(when and where), agent (who), agency (how), and purpose or intent (why).

The rhetorical act is associated with actions (captured in the use of verbs in
speech) and answers the question “what’. Burke defines the rhetorical act as what
takes place in thought or in deed. In interactions, talks or narratives, Burke states that
any verb, no matter how specific or general, that has connotations of consciousness,
motive or intent, can be considered a rhetorical act. In this dissertation, the rhetorical

acts are Teacher Y’s rhetorical practices in the classroom, namely: telling, explaining,

and appealing.
Scene, on the other hand, is associated with the setting of an act and answers

the questions “when” and “where”. Burke defines the scene as the background of an
act, the situation in which it occurs. In this study, the larger scene is the multicultural
university where TeacherY is teaching. A more specific scene is her tourism and

destination management classroom where her rhetorical acts emerged.
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Moreover, the agent answers the question “by whom”. This refers to what person
or kind of person performs the act. In this case, the agent is Teacher Y, a foreign
teacher in a multicultural classroom in a foreign country.

Agency (or means) is associated with the person or the organisation that
commits the deed and answers the question “how”. Implying a pragmatic point of view,
Burke defines agency as the instrument or instruments the agent uses to achieve
his/her purpose. In my analysis, Teacher Y used a range of instruments, namely: her
voice, linguistic instruments such as modals of necessity (e.g., need to, must), her
rhetorical acts themselves, as well as herself, as a teacher or a rhetor.

Lastly, purpose is associated with meaning and answers the question “why”. It
indicates that the agent seeks meaning in action. Purpose is inextricably linked to the
analysis of motive or intent, which is the main subject of a rhetorical analysis or a
rhetorical study such as this dissertation. In this dissertation, my main focus of analysing
my participant’s rhetorical practices is captured in the question, “What is her intent?” or
“Why is she saying what?” These are questions of meaning behind an action.

Explanations of motives or intent rely upon characterizations of pentadic terms
and on their relationships with other terms. For example, to call an agent a teacher, a
police officer or a priest is to prepare us to understand his or her motives or intentions in
a particular light. The relationships between such characterizations and other terms of
the pentad shape our interpretation or analysis of action in a given case so that, for
example, we are not surprised to find a teacher teaching, a police officer arresting a
thief and a priest preaching homilies or doing community service as a way of glorifying

God (Rountree & Rountree, 2014). For a teacher teaching, his/her intent could be to
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open the minds of his/her students and make them understand why things happen the
way they do. For a police officer on duty, his/her intent could be to maintain peace and
order in the community so that the community becomes a better place to live in. For a
priest, his intent of doing community service is to glorify God by showing genuine
kindness to people and by enhancing his religiosity and relationship with God. These
are sincere intentions by the way. Not all teachers, police officers and priests have
similar intentions as these.

In identifying Teacher Y’s rhetorical intentions, a dominant pentadic ratio in the
form of “scene-agent-act” emerged. In my analysis of the rhetorical practices or acts, |
had to consistently remind myself about the scene (tourism and destination
management classroom in a multicultural university), the agent (Teacher Y as a foreign
teacher) and the acts (Teacher Y's intentions in teaching). This pentadic ratio emerged
to be helpful in my analysis.

To pin down Teacher Y’s rhetorical acts, | had to understand her rhetorical
intentions (the “why” or the “purpose” in Burke’s dramatistic pentad) that are both
implicit and explicit in her teaching. | had to consistently ask myself: “What is Teacher Y

saying and why is she saying what she is saying in her class?”

The pentadic ratio “scene-agent-act’ guided me in terms of surfacing Teacher Y's
rhetorical practices in the classroom. For instance, she implored her students:
« isten. | am showing these tourism videos of countries in Southeast Asia

because they are important.”
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My interpretation as a reader, a researcher and a critic is that she is telling (an
imperative) her students to understand the concept of tourism through the videos. She
believes that an understanding of the concept can be a first step in understanding how
other countries in Asia run their own tourism, which manifests an accomplishment of
learning.

Burke's (1945) dramatistic pentad allowed me to develop an argument that in
rhetorical teaching situations (a scene), a teacher (an agent) utilises rhetorical practices

(acts) to accomplish learning. Such rhetorical acts capture the intent (purpose) of the

teacher in accomplishing learning.
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Chapter Four
RESULTS AND DISCUSSION

“What is involved when we say what people are doing and why they are doing it?”

- Kenneth Burke (1945), A Grammar of Motives

This dissertation aimed to answer two main research questions, namely: (1)
What are the rhetorical practices of a foreign teacher? and (2) How do these rhetorical
practices accomplish learning? This chapter is dedicated to answering these questions
to show that teachers’ rhetorical practices in the classroom are powerful, artistic and

persuasive, and they have the capacity to accomplish learning.

What Are the Rhetorical Practices of a Foreign Teacher?

Imperatives (I), explanation (E) and appeals (A) or IEA constitute the rhetorical

practices of a foreign teacher.

Imperatives
Imperatives include commands represented by modals that signify necessity and

importance such as “must’, “should”, “need to” and “going to”.

Teacher Y started her lesson in week 7 by saying:

« jsten. | am showing these tourism videos of countries in Southeast Asia




because they are important. They are compiled and produced by various tourism
organisations and are professionally done by each of them. And | am giving you
this written task to react to one of those tourism videos. You need to understand

what these videos want to say.” (30 April 2018, Monday)

Teacher Y said this with one intention: to help her students understand the
concept of tourism. She displayed authority and agency by using commands such as
“Listen” and “you need to” as her rhetorical instrument.

With a similar intention to help her students understand the concept of tourism

and destination management, she was urging her students to read prescribed readings
before coming to class and reflect on these readings. Her agency as a teacher is shown

in the phrase “do your readings because I'm not going to read that for you". This is

illustrated in the quote below.

“Do your readings before coming to class. Have you? | hope you have. As |
mentioned, when you come to class, please do your readings because I’'m not
going to read that for you. Expectations is that you've done it already, okay? Do
your research and apply it to your assignment. When you read something, you

ask yourself if it is applicable in your life today.” (03 May 2018, Thursday)

In the same week, she asserted:

“Do not attend this class if you do not know the attractions in Singapore because
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this is what your assignment or this subject is about. We’re going to know them,
and we’'re going to package them, and we’re going to encourage the tourists to
come. Let me know if you have some objections about this direction.” (03 May

2018, Thursday)

She said this so that her students would understand what tourist attractions
mean and what constitute tourism packages. Her sense of command is captured by the
beginning phrase “Do not attend this class if...” She also wanted her students to
understand not only tourism packages, but also safety and security when running a
destination business. Her statements below capture this. Her modals “you should” and
“yvou need to” sound logical in telling students to learn the basics of destination

packages. These modals served as her rhetorical instrument.

“Doing packages for a destination is not easy. When we create a destination
package, it is really important to understand that you should be working together
in tandem with almost everybody involved and responsible. You need to work
with the government, with the sectors involved. You cannot promise them
(tourists) a peaceful, safe trip to the southern part of Philippines when you know

that, politically, it is not a safe place for tourists.” (07 May 2018, Monday)

Similarly, she had the same goal of helping students understand destination

management when she declared:
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“You need to visit some of these destinations if you have time. | encourage you
to travel. You should take it upon ourselves as an initiative to go there and
discover a place. Unless you're not well-travelled, you would not understand how
destinations are run. It's such an experience to travel to certain countries and
destinations and then you compare what you do, isn’t it?” (07 May 2018,

Monday)

Teacher Y was telling her students to explore the world in order for them to
understand it better. Her intent is for her students to realise that the classroom is a
different scene from the real world. To learn how the real world works, she was telling
them to explore it — to be out there in order to understand it.

In week 8, Teacher Y emphasised the concepts of environmental preservation
and sustainability. She wanted her students to understand that these are important in
running a tourism business. Her sense of command as a strategic device that conveys

her agency is represented by her use of the modal “need to”. This is captured in her

lines:

“You need to change the mindset of people. You need to influence them. That's

part of being in the destination business. Say, plastic pollution, right? You need

to change the mindset of people who don’t care about the environment.” (07 May

2018, Monday)

She also introduced the concept of season and invited her students to
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understand this in the context of travel and tourism, again, by using the modal “need to”,
an illustration of her agency to accomplish her purpose. She is telling her students that

“season” is an important concept when running a tourism and destination business. She

remarked:

“You need to understand when is winter in Japan, right, students? When is it
summer in Japan? If you want to sell a summer package, you better know the
dates, isn't it? If | were to visit China, it must be during April when the weather is
changing - why? The boots - you can’t imagine how many | bought from China
because the weather is changing, so they want to get rid of all the boots; it's so

cheap! So, there's a change of season. And therefore, you're going to make use

of that advantage.” (7 May 2018, Monday)

In terms of showing command, confidence and expertise, she was telling her
students to be in the know when they interact with people especially stakeholders in
business. This means that if they are graduates of tourism and destination

management, they must be able to command knowledge about this area. This is shown

in her quote below.

“You must show that you know something when you deal with stakeholders.
When you go out there, you must be able to carry yourself and share ideas. Do

| that and you will see some good results.” (14 May 2018, Monday)
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This need to project confidence and expertise is enhanced by her supporting

statement below.

“In the destination business, it is important to recognise and work with prominent
people. Partnerships with people and streamlining of activities is necessary. You
need to show that you are an expert. | mean, | know very well about what | do.”

(14 May 2018, Thursday)

Explanation

Explanation involves clarification, description, elaboration and emphasis about

dimensions of concepts that are introduced in class. Still, the tourism destination and

management classroom is the common scene where her explanations emerged. For

instance, to make her point clear, Teacher Y explained:

“The governments take very special attention to tourism in countries because
tourism, as | mentioned in the first lecture, is a money-driver, isn’t it? Economy

works well with good tourism.” (10 May 2018, Thursday)

Here, she was trying to expand students’ understanding about tourism by
focusing on one feature that tourism involves - profit. With tourism, there is money and it

is business as usual. Tourism is a driver of a country’s economy.

In another instance, she said:
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“So, what is a destination? It's a section. There is a political boundary. Every
country in the world has to govern through a wall - a border. Singapore is a very
good example. On the plane, you enter Singapore and you ask: “Am [ in
Singapore teritory or am | still in Malaysia?” That is what we call a boundary. So,
this is governed by the sovereign power, for example, the Singapore

government. They want to know - this is where it begins, this is where it ends. (21

May 2018, Monday)

In this quote, Teacher Y was explaining another dimension of tourism destination
- immigration and border control. In explaining, she uses rhetorical questions as her
strategy. She is trying to explain that when a country runs its tourism, it must not impede
the way other countries run their own. Countries must know where their territory begins
and where it ends.

She moved on by emphasising the importance of safety, security and efficiency
when managing a tourism destination business. To capture her students’ interest and
spark critical thinking, Teacher Y strategized by taking her students’ imagination into
other scenes such as Antarctica, Alaska and a volcanic destination. Enabling students

to imagine these scenarios or places captures her agency, the instrument she used to

accomplish her intent. This is captured in her lines below.

“When you offer a destination package, although the experience is going to be
memorable, is it accessible or safe? Are the people nice and welcoming? You

want to go to Alaska, is it safe? You want to try Antarctica, there is an expedition,

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 57



are you sure you're safe? What happens if there’s a glacier problem, an
avalanche? What happens if a volcano erupts? Who is going to help you? How

are you going to be transported? So, please take note that safety matters in

packaging a destination. * (21 May 2018, Monday)

Yet another feature of tourism that she was trying to explain involves

organisation and structure. She argued that a tourism business is an organisation in

itself and it must involve structure and planning for it to work. This argument illustrates

her sense of agency.

“So, what do you mean by destination management and organisation?
Management means what? Organisation means what? There is a plan. There is

a structure. There is a system {0 follow. Am | right? So, now there’s organisation,

there’s planning. Come on, guys, organisations need to plan. Any organisation

needs to plan.” (21 May 2018, Monday)

In the lecture that followed, TeacherY described in detail another fundamental

dimension of a tourism business - sales and marketing, including its sub-dimensions

such as the type of product or service being offered, pricing and costs. She was trying

to explain that tourism business exists in a real scenario operated by agents: DMOs or

destination management organisations. It is not in the mind. Tourism is right there in the

real world. It is happening every day.
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“In destination management, there are issues that you need to understand. / You
should look at the convenience and amenities of certain countries. The pricing
may vary. The food you're looking for; the cost may be different. So, the DMOs
coordinate the pricing, the costing. Again, depending on the players. How much
are you going to sell the food to the tourists, what kind of clothing, what kind of
goods and consumer products? They must be different. You're dealing with

different people from different cultures.” (24 May 2018, Thursday)

Teacher Y further explained the importance of giving tourists a realistic and

meaningful customer experience. She stated that in the tourism destination business,

ensuring tourists a meaningful experience helps the business maintain its integrity and

allows it to flourish.

“In tourism and destination packages, you do not promise people. / It is
inappropriate to fool tourists. We must give them a realistic but meaningful

experience.” (24 May 2018, Thursday)

She also explained that discipline and a good personality propel a tourism

business to success. It i important to explain in order to clarify, emphasise and

elaborate aspects of concepts necessary to the achievement of understanding on the

part of students. She said:

“In this subject, assignments are a form of discipline. You do your assignment
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because that is the right thing to do. Similar to managing a destination, you do

what is the right thing to do.” (14 May 2018, Monday)

“In presentations and events, both appearance and wit matter. Don’t look like you
came from jail who does not know how to engage in conversations.” (14 May

2018, Monday)

In the first quote, Teacher Y was explaining the importance of discipline. In the
second quote, she was explaining the importance of manner of dressing, of having a
pleasing personality and of having the right mindset when dealing with stakeholders.

These are aspects of tourism destination that students must learn to apply in the

industry.

Appeals

To appeal is to ask something or to make a request or call by targeting the logic,
emotion and values of people. The beauty of appeals lies in the fact that students are
invited to assume ownership of their learning. Appeals also function as an instrument by
an agent of communication (in this case, Teacher Y) to make an impact on learning.

On one occasion, Teacher Y expressed:

“Do your readings before coming to class. Have you? | hope you have. As |

mentioned, when you come to class, please do your readings because I'm not

going to read that for you.” (24 May 2018, Thursday)
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Here, she was appealing to autonomous learming by making her students aware
of their roles and responsibilities, one of which is to do required readings in advance.
She appealed to her students that reading is their responsibility, not hers.

Going back to her lecture, Teacher Y remarked:

“Managing destinations is not really complicated. What complicates them are the

people in the system - political, economic pursuits. Name them.” (28 May 2018,

Monday)

She said this to invite her students to be aware of their own situation, and this
involves their political and economic situations. She was appealing to their sense of
understanding about the socio-political and economic world they are operating in. If
students did not develop this understanding, they might later be surprised by how

politics intervened in their business operations.

In the same vein, Teacher Y was appealing to her students’ innovative thinking
by making them aware of the natural resources available when running a tourism
business. Her implied intention is for her students to exploit their innovative skills when

faced with problems in managing a tourism business. This is what she said:

“So, Singapore, being a smart DMO, realised that they don't have the natural

resources - so they create resources because they have the money to create the

infrastructure. Correct, students? So, there are countries gifted with natural
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resources, but there are countries that create their own resources. There are

countries that innovate...” (24 May 2018, Thursday)

Similarly, she was appealing to students to embrace diversity by inviting them to
be aware of their different cultural backgrounds where respect, tolerance and

acceptance matter.

“We all have different backgrounds in this classroom. So, we must learn to

accept and respect each other’s differences.” (17 May 2018, Thursday)

Teacher Y was also inviting her students to self-reflect. This is illustrated in the

following quotes.

“This is a good manifestation that you are actually working as a system, not as
separate entities. Remember Bertalanffy’s systems theory? | am happy to know

that you are actually putting it into action. Teamwork really matters.” (28 May

2018, Monday)

“This is what learning is. Learning means being open to possibilities and even
tensions and trying to innovate in order to give something that is both fun and

worthwhile.” (28 May 2018, Monday)

In her first statement, she was inviting her students to reflect by appealing to the
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value of teamwork in managing an event or in running a tourism business. In the second
statement, she was inviting them to reflect by appealing to the value of innovation or
creativity and having the courage to resolve problems on their own.

In addition, Teacher Y was appealing to cultural sensitivity and understanding by
inviting her students to think critically about their own situations. She was appealing to
her students’ sense of reason and value judgment -— that tourism has a deeper purpose

and meaning which is captured in the phrase “tourism is culture, too”. This is captured in

these lines:

“Of course, when you go out there in the world, you can see some of the
buildings - they have a story. Costumes have a story; it's not like you just have
this costume. You can see some of these dramas or films, they're historical, and
the food, the preparation - it's very unique and cultural - all have stories to tell.

You need to understand that tourism is culture, too.” (24 May 2018, Thursday)

Towards the end of the trimester, Teacher Y was appealing to initiative and
practicality by emphasising the importance of applying knowledge in real-life situations.

To her, this is what learning is supposed to be, to apply theories in real-life contexts. In

one instance, she postulated:

“ am proud to say that you actually solved the problems you encountered on
your own. That's the way to go when running events in real life. You need to

Jearn how to troubleshoot the problem. There’s no backing out. That is real life,
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real experience.” (28 May 2018, Monday)

In this statement, the students are viewed to have solved the problem on their
own, which Teacher Y was proud of.
Likewise, in the quote below, the students are portrayed as applying common

sense to accomplish a task.

“l like what you said that an understanding of what is happening on the ground is
important when you run events. You do not need many theories in mind to run

events. Sometimes, all you need is common sense. That's good.” (28 May 2018,

Monday)

By appealing to initiative, Teacher Y was happy to learn how her students
responded to a problem on the ground. The phrase “walking the talk” signifies
application of knowledge or putting it into action. In this situation, we could see how
| thinking in their approach.

students were using practica
“This is indeed an indication of you walking the talk. Your initiative to utilise a free
communication app from App store or Android is testament that you really are

serious in doing your job as event managers in the making. The sense of

leadership and your initiative is commendable. Carry on.” (28 May 2018,

Monday).
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How Do These Rhetorical Practices Accomplish Learning?

Imperatives, explanation and appeals or IEA are the three rhetorical practices or
rhetorical acts that emerged in Teacher Y’s teaching. How do these rhetorical practices
or rhetorical acts accomplish learning? Or, with each rhetorical practice or act, what
learning is accomplished?

As | have mentioned above, to answer this question, | had to relate Teacher Y's
rhetorical practices back to the elements that comprise what Burke (1945) calls the
dramatistic pentad. These include the bigger context she is in (a multicultural classroom
in a multicultural university), the specific scene (her tourism and destination
management class) where her rhetorical acts emerged, her position and authority
(sense of agency/how) as a foreign teacher, and an understanding of her rhetorical
intentions in teaching (purpose/why). What was helpful in my analysis was allowing
myself to be influenced by a rhetorical pattern in the form of “scene-agent-act” as a
pentadic ratio.

| also had to consider my own position as a foreign teacher (and a researcher)
who was observing another foreign teacher (TeacherY) in a globalised, multicultural
university. | had to remind myself that we both are situated individuals who are working
e context, a multicultural university in Singapore. Understanding these

in the sam

elements helped me answer the question “How do Teacher Y’s rhetorical practices

accomplish learning?”

To answer this question is to understand that imperatives, explanation and

appeals (IEA) are reproduced in the language of Teacher Y as she teaches in the

classroom. This reproduction of IEA happens as natural teaching is enacted in the

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 65



or not they are aware of the re i
production of these rhetorical i
acts in their langua
ge. Let

me illustrate this in the sections that follow.

Learning the Basic Concepts as an Outcome of Imperatives. In my a
. nswer to

t .
he first research question, | stated that learning or understanding basic co
ncepts in

cla . . - .
ss is an outcome of imperatives in the classroom. In Teacher Y’s classr
oom, this

refers to learning the fundamental concepts in tourism such as tourism destinati
ination,

destination management, tourism season, tourism packages, environmental
, nta

preservation and sustainability, € i
ustomer service, havin isi
) ) g a vision, people
, or network,

human resource management, teaching and embracing diversity

In terms of learning, the outcome of imperatives as a rhetorical practice is that
IS tha

students learn the basic concepts that are introduced in class as required by th
e

subject. This outcome to learn the basic concepts captures the intent of Teacher Y
cherY’s

te

to tourism and destination management.

For instance, Teacher Y said:

«“Of course, when you go out there in the world, you can see some of th
e

buildings - they have a story. Costumes have a story; it's not like you just have
this costume. You can s€€ some of these dramas or films, they're historical, and
the food, the preparation - it's very unique and cultural - all have stories to tell.
You need to understand that tourism is culture, too.” (24 May 2018, Thursday)
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Here, Teacher Y wants her students to learn the concepts of “travel” and
“tourism” by encouraging them to travel the world and share with others what they have

seen or experienced in their travels, such as food, history and films. The phrases “they

have a story to tell” and “very unique” are symbolic of the concepts of tourism and

culture — that in these stories lie deep cultural beliefs, values and traditions that

members of a cultural group collectively share. Her intent is for her students to

understand that tourism as @ concept is intrinsically a part of a bigger culture of people.

In Teacher Y’s words, “tourism is culture, too”.

In another instance, she proclaimed:

“Doing packages for a destination is not easy. When we create a destination

package, itis really important to understand that you should be working together
in tandem with almost everybody involved and responsible. You need to work
with the government, with the sectors involved. You cannot promise them
(tourists) @ peaceful, safe trip to the southern part of Philippines when you know

that, politically, it is not a safe place for tourists.” (7 May 2018, Monday)

In this instance, Teacher Y wanted her students to learn how to create and

ges for travellers considering the circumstances in a particular

market tourism packa
reate these packages in bundles to attract customers. The

place or region, and how 10 €
was trying to introduce was “tourism packages”. She also wanted her

concept that she
value of collaboration (‘working together with the

students to understand the
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government”) with stakeholders when they are running a tourism business. Moreover
she wanted students to learn the concept of “safety and security”. She emphasised the
importance of building a healthy and supportive relationship with stakeholders to ensure

the safety of tourists. Achieving this learning is not easy when students do not develop

understanding towards their stakeholders — who they are, what they do, why they do
what they do and how they do these things — and towards the environment where they
operate, in this case, Mindanao as a conflict-ridden region in the Philippines. Teacher Y

is sending a message that working with others is not a one-way street. In business, it

takes two to tango.

At another juncture of her lecture, Teacher Y expressed:

“You need to change the mindset of people. You need to influence them. That's

part of being in the destination business. Say, plastic pollution, right? You need

to change the mindset of people who don’t care about the environment.” (07 May

2018, Monday)

The concepts that she wanted her students to learn were “environmental

pollution” and “environmenta| preservation”_ She wanted them to know that the

environment is closely linked t© tourism because it is the main capital of tourism.

Teacher Y wanted her students to heed the call - and that is the call to listen and

understand nature sO that they can do something to sustain it. Why? Because Mother

weeping dué to humani
p exploiting her. Teacher Y's call was a serious call

Nature is already ty’s wrongdoings. The environment is already

pleading for humanity to sto
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captured in the phrase “need to change the mindset of people”.

On another occasion, Teacher Y said:

“So, you need to deliver the services. Customer experience is very important.
Their safety is important. Delegations from Europe and the US do not like the
‘lah’ or ‘leh’ in English. They have their own preferences. | advise you to follow

what they want - to speak formal English. You need to understand that

requirement.” (07 May 2018, Monday)

Here, she was telling her students that “customer service” is another important

concept in tourism management, and part of this is to speak comprehensible, formal

English with foreign guests in order to be understood.

When it came to the concept of “teaching and learning” as well as “leadership”,

Teacher Y urged her students to be responsible for their own learning by doing their

group tasks. This is illustrated by the following quotes:

«you need to read. You're probably reading too fast and you're guessing. You're

not really finding the answer. You're not reading at all. In this subject, no one is

reading for you but yourself.” (03 May 2018, Thursday).

“If you are chosen as @ jeader in your group, which is very multicultural, then you

should be the authority. You must act one. Be that leader.” (14 May 2018,

Monday)
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“I don’t want to teach and torture you, but to teach you and teach you. But you
need to listen to me because | know a ot about tounism destination. | have been

in the business for so long. You are just starting to learn in this class.” (24 May

2018, Thursday)

“If you keep skipping classes, you are going to repeat this subject. | have had

enough, take note. | have been doing this subject for many years. Do not play

with me.” (03 May 201 8, Thursday)

In these four quotes above, Teacher Y was imploring her students to take

learning seriously if they wanted to pass the subject, to achieve success academically

and in their careers and to make a difference in their lives. Understanding the concepts

of "teaching”, “leamning’, «responsibility’ and “leadership” was what Teacher Y wanted

her students to accomplish through these quotes.

tives being reproduced in her language, Teacher Y also wanted her

With impera
of “authority” and “expertise”. For instance, on 10t May

students to learn the concepts

2018, she declared:

“l have been teaching for 20 years in Singapore and | like what I'm doing. | am

s it (destination is multidimensional) before | ask you to share your

going to discus
ask you to share your ideas now, because it needs a lot

ideas... 'm not going to
et back to you, be ready. | have been

of reflection and thinking, put when | g
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doing this for years. | know what I'm doing.” (10 May 2018, Thursday)

In this statement, TeacherY is telling her students one thing: she is an expert in
the subject matter; therefore, she is in the right position to discuss it with the class, and

she was imploring her students to listen fo her. She enhanced the understanding of

these concepts of authority and expertise when she uttered the lines below on separate

occasions:

«l work in the attractions industry and | hold a key position there... | am from the

tourism industry. | know how it works out there... | know Singapore a lot as a

destination becausé | have lived here for 20 years. | know a lot of people in the

tourism industry in Singapore. » (21 May 2018, Monday)

“| have a position in Singapore tourism, and | know how to fire staff. If you do not

know your product, you will not be hired.” (10 May 2018, Thursday)

“| have done or managed many events in my life. What you're learning now is

elementary. You aré non-events people. You have not done big events.” (24 May

2018, Thursday)

Teacher Y did not only want her students to learn about authority and expertise,
udents understand the concepts of “hiring” or “firing” staff

she also intended that her st
human resource manage
rtain tourism and destination industry.

ment) depending on how goo
(key aspects of ) depending good or bad the

staff's performance is in @ C®
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She also wanted her students to learn the concept of “multiculturalism® along with

“expertise” when she said:

“| don’t work with the same people all the time. | don’t learn with the same
people. | work with different people. Come on, this is Singapore. It’s very

multicultural. That's how | gain expertise.” (24 May 2018, Thursday)

In the quote above, Teacher Y was trying to inform her students that
multiculturalism is one way to enhance one’s expert knowledge in a certain area,
industry or discipline such as tourism and destination management.

Overall, with the reproduction of imperatives, students will learn the basic
concepts in class. In the case of Teacher Y, these concepts relate to tourism and

destination management. Learning these basic concepts is, therefore, an

accomplishment of teaching.

Learning the Dimensions of Basic Concepts as an Outcome of Explanation.
As a rhetorical practice, explanation enables students to understand the dimensions or
aspects of the concepts that are introduced in class. In the case of Teacher Y, this
refers to learning the different dimensions or aspects of tourism and destination
management. The logic that resides with explanation as a rhetorical practice is that
teachers in general tend to explain ideas when they feel that their students need
explaining in order to achieve understanding. This happens along with commands and

requests. The principle that underpins this practice is that teachers want their students
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to accomplish learming and understanding.

With explanation being a rhetorical practice, students are encouraged to learn
the dimensions, features or aspects of the basic concepts introduced in class. They are
invited to expand or deepen their understanding of these aspects or dimensions. In this
study, these dimensions pertain to the concepts discussed in the tourism and
destination management class -— the scene where Teacher Y's rhetorical acts
emerged.

For example, in understanding tourism destination management, Teacher Y
explained to her students the aspects of profit, immigration and border control,
organisational structures, planning, sales and marketing, attitude and personality, to
name a few. These dimensions are interrelated, and students must understand that
these are important aspects in managing a tourism destination business to achieve
success. When explanations of the aspects of basic concepts are consistently
reproduced in class through teaching, learning is accomplished.

Let me discuss this accomplishment of learning by illustrating what these quotes
below wanted to convey.

On one occasion, Teacher Y said:

“A destination business has to consider political, economic and geographical

boundaries. Don't think it's that simple.” (21 May 2018, Monday)

Teacher Y’s intent here was to make her students learn the boundaries in

running a tourism business, “boundaries” being a dimension of tourism and destination

CLASSROOM TEACHING AS INTERCULTURAL COMMUNICATION 73



manage : s
gement. These boundaries are political, economic and geographical in nature. H
ure. Her

WOrdS u 3 . gy # »
_“Don’t think it's that simple” suggest the complexity of how boundaries affect
ect how

run tourism businesses. She wanted her students to know the dee
per

organisations
e underlying issues related to politics, economy

complexities of tourism by figur ing out th
and geography when students want to embark on a tourism business

n endemic in that count
ntry in the past five years? What is the inflation

Is corruptio ry? How does it affect tourism businesses?

What was the GDP growth of the cou
d knowledge create optimis
s? What is the current environmental

rate? Does this backgroun m among people who would like
rism management busines
£ country X? How is the gove
romising sign to venture into tourism

to venture into tou
rnment tackling climate

framework of the government ©
jution? s this @ P

Change and environmental pol
w would this influence a

ry along @ ring of fire of volcanic belt? Ho
gs? These questio
ove. And when students as

g’ as an important dimension of tourism

b %
usiness? Is the count
ns came to mind while | was

plan to establish a tourism pusiné
decoding the meaning of that quote 2° k themselves these
“boundaﬂe

Questions, they are learning aboult

and destination.
rY remarked:

In another instance: Teache
ckageé, although the experience is going to be
re the peop!e nice an

Antarctica, there is an expedition,

destinaﬁoﬂ pa
d welcoming? You

“When you offer @

it accessibie or safe? A

memorable, 1S
js it safe? You want to ity

o lo Alaska; _
if there’s @ glacier
js going to help you? How

problem, an

want to g

, ?
are you sure you™® safe’

avalanche? wh
74

CLASSROOM TEACHING A%



are you going to be transported? So, please take note that safety matters in

packaging a destination”. (21 May 2019, Monday)

What is interesting in this explanation is that students are made to reflect on their
own context with regard to how safe a tourism destination is. Teacher Y was explaining
this using rhetorical questions. In this instance, Teacher Y was emphasising “safety and
security” as another important aspect of tourism. Furthermore, Teacher Y was offering
an opportunity for students to engage in a conversation about preparedness and how
one can be a proactive tourism business developer in regions of the world where natural
disasters are inevitable, e.g., the frequency of avalanches and volcanic eruptions. She
was warning her students to be careful when visiting those disaster-prone destinations
by taking into account their safety and security and at the same time explaining the
potential of adventure tourism or even dark tourism.

On a separate occasion, Teacher Y expressed:

In tourism and destination packages, you do not promise people. It is
inappropriate to fool tourists. We must give them a realistic but meaningful

experience. (24 May 2018, Thursday)

Here, she was explaining the importance of giving tourists a “meaningful
experience”, which is another dimension of tourism. In tourism, a meaningful experience
would mean good business and better returns of investment. Teacher Y also intended

to introduce to students the value of honesty and trust in running a tourism business.
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Therefore
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Chapter Five

SUMMARY, CONCLUSION AND RECOMMENDATIONS

. rhetoric provides @ useful vocabulary with which to conceptualize and discu
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common (human) experience.”

( 1999), Commumcatlon Theory as a Field
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Recommendations

Theoretical Recommendation

Theoretically, future communication researchers may conduct a similar study

focusing on the same substantive area (intercultural communication) and object of

research (teaching in a foreign country) but using a different communication lens or

framework. For instance, they can use the Critical Tradition of Communication Theory

which theorises communication as discursive reflection (Craig, 1999). In this tradition,

problems of communication are theorised as hegemonic ideology or systematically
distorted speech situations (Craig, 1999). Bearing in mind a similar object of research

ve area, future communication scholars might want to explore

and substanti
on as a problem that teachers experience whether

marginalisation or racial discriminati
ad. By doing so, researchers may be able to find out if emancipation

locally or abro
es and

emanates from those teachers who become victims of discriminating attitud

practices of other teachers.

al Recommendation
mmended that those teachers W
eeking to understand a research

Methodologic
ho want to conduct

Methodologically, it is reco
ore awaré that they aré S
d”. Speciﬁcally, grounded t
y what intercultural commu
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research become M
heory as a methodology would

non “from the groun
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classroom teaching &
g. The main advantage of

phenome
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and how the I o theory i
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that teachers are guided to understand a research phenomenon by removing their

reconcei i i i
o] ived notions or assumptions about it, and allowing ideas, meanings or themes

to emerge on their own (Glaser & Strauss, 1967; Lindlof & Taylor, 2011)

Grounded theory as a qualitative research methodology allows researchers to

empty their minds and to remove those assumptions and biases about a research

phenomenon or an object of study (Glaser & Strauss, 1967). In teaching, grounded

theory is useful as: (1) it enables teachers to understand their classrooms and their

and (2) it allows teachers to study their classroom context

students more deeply,

without too many biases and by allowing observations, texts and other tangible

materials in the classroom to make sense through the themes or meanings that emerge
on their own. The philosophy behind grounded theory as a method is that it must allow
the voice of the researched or observed participants to emanate, not the voice of the

researcher.
h or text, and in staying true to the conditions of

In analysing narrative data, speec

the experiences of the research participants using grounded

a research scene and
ramed within the Rhetorical Tradition of

sa methodological tradition fi
(Craig, 1999), researchers
his pentad will be useful in
id (rhetorical act), and (2) why is

theory a
matistic

can utilise Burke's (1945) dra

Communication Theory
pinning down two key

s an analytical instrument. T

pentad a
alysis: (1) what is being sa

touch points in the an
ramatistic pentad will be useful

al intent). Burke’s (1 945) d

something being said (rhetoric
tad that will help pin

e key elements of the pen
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cene-agent—act” that renders

the relationships of th
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t/s. This

e rhetorical intent ofa rhetorical acts of th

e iIIustrated by a pén

down th
tadic ratio such as “s

relationship can b
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Practical Recommendations

The future of teaching lies with how capable, logical, persuasive and strategic

te i
achers are despite the presence of conflicting beliefs and assumptions about teaching
and learning which exist between them and their students and which emerge in

hers continue to teach and improve their teaching practices

classroom situations. Teac
uit of important pedagogical goals:
ecisions for themselves and live better lives.

in the purs to enable their students to accomplish

learning, make informed d
se the power of their words to influence their

In this pursuit, teachers continue to u
actions, and to advance their fun
s to transform their students into au

e their collective judgment about

students’ decisions and damental beliefs about
g -— a form of teaching that aim tonomous
s. Teachers continue to valu
ractices in order to help studen

jon as the practical art of disco

teachin

and self-driven individual
ts make sense of

d improve their teaching P

their lives. They continue to promote communicat
actices SO that learning i

hetorical teaching Pr

teaching an
urse

s accomplished, not stunted.

heir journey of

through their r
This is the undying fuel int

This is the reason that teachers are teachers.

act on their studen
san intercultural com

making an imp ts’ lives.
munication phenomenon, it is important to

chers in general, in globalised,

ain sight and can pose a

Since teaching i
reign teachers, of tea

es can be hidden in pl

when they aré not dis
ne of theseé struggles is that

he struggles of fo

understand t
ms. Thesé struggl

multicultural classroo
cussed and

dilemma for tea
s are not made. O

when pragmatic yet empathetic decision
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many tea i ' i
y teachers worldwide are beind misunderstood and thereby pullied both in salient

and explici i
xplicit ways by their students because how these students view teaching differs

fro iew i
m the way teachers view it. One way for teachers to be heard and to be able to geta

e of being misunderstood py many students is for

sounding board about their struggl

multi ) "
[ticultural universities to create a wellness centre for teachers. This wellness centre

” :
ill serve as a space for teachers who are distressed by student pressure or student

discuss feasible solutions to their

bullying to come together, share experiences and
struggles. This centre can also serve as @ venue for continued interaction among
teachers, by offering counselling sessions for teachers who aré faced with student
pressure, students havind misconceptions about teaching, students having aggressive
ght about by their flawed belief

behaviour towards teachers and student bullying brou

about teaching.
-oiled support system that

hers can establish @ well

1t would also be helpful if teaC
would help them review, reflect on and improve their rhetorical teaching practices,
optimise their teaching experiences, enhanceé their decision-making skills and cultivate
ctices when it comes 10 teaching and |learning- This system can be

he university

reflective pra
ment program int

embedded in the teaching,

national or

s or centres.
ew existingd inter

or related gervice
plication of this study is 10 revi
cher welfare, a8 well as

Another practical im
further discussion about (1) tea

Il encourage
iversities- This will open

local policies that wi
ductin univ

(2) teachind and leaming phllosophy a
possibiiities for coiiaborations amond globaiised, muitiouiturai universities to discuss the
[ ' ndin
struggles of teachers teachind in foreld untries and thos€ correspond! g
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international policies on education that will help amplify the teaching philosophy thatis

fu o o
ndamentally entrenched in higher education institutional systems vis-a-vis the rise of

globaiisation and multiculturalism.

For students whose culture about teaching clashes with the fundamental

if the school’s student counselling department, @

teaching principles, it would be helpful

vital component of the student support system, includes in its agenda an opportunity to
explain to students the essence of teaching and |earning based on those fundamental
teaching princip!es. This might help clarify confusions and misconceptions that students

hold about teaching. By embedding this in th

e student counselling practice, students

understand the difference petween “teaching students to grow rice” and

may be able to
emind students 10

“giving students @ bowl of rice”. In reality, itis important to explicitly T
for real learning t0 take place.

wn learning journey

wnership of their 0
urage students t0 be mindful of their ro

take the lead and O
les and to create

Rhetoric has the power tO enco

n the university- R ts compelling force to help

hetoriC maintains i

a meaningful journey i
(1999) puts it,

ences and learmn from them. As Craig

h which to conce

stand their experi
s common

students under
ptualize and discus

srhetoric provides @ useful vocabulay wit

(human) experience” (p. 136)-
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