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ABSTRACT

Readability studies in the United States have a long history spanning over 70
years, but here in the Philippines, these studies are rare. Readability studies are
important in the evaluation of texts to match the readers and their textbooks so that
communicative competencies will be developed.

This study explored the readability of nine (9) Philippine short stories written in
English that are featured in commercially published Grade 7 English textbooks. Three (3)
readability indices were used to describe the level of text difficulty: Flesch-Kincaid
Grade Level, Cloze Test, and Readability Checklist. The texts were tested for the
Flesch-Kincaid Grade Level through online readability calculators. The same texts were
converted into cloze tests and were given to 75 Grade Six students of one (1) private and
one (1) public school in a first class urban municipality outside of the National Capital
Region. Three (3) Grade 7 English teachers and 20 Grade 8 students evaluated the
difficulty levél using the readability checklist.

Results show that the short stories chosen for Grade 7 English textbooks are
much too difficult for the students in that level. The short stories have varied levels of
text difficulty, from 3.0 to 10.0 Flesch-Kincaid Grade levels, which reveal the absence
of any levelling standards in choosing the literary pieces included in Grade 7 English
textbooks. Based on the readability checklists done by both teachers and Grade 8
students, the stories were of high quality in terms of literary merit. However, the cloze
scores show that these stories are frustrating for the Grade 7 students, which means the

students do not yet have the linguistic abilities required to understand the text, and

teachers will require more effort in helping students to understand the text.



The threshold level of text difficulty for Grade 7 Filipinostudents was not
established by this study because the results did not meet the criterion set. The study,
however, provided a benchmark of 3.0-4.0 in the Flesch-Kincaid Grade level as an
acceptable difficulty level for texts to be used for Grade 7. At this level, the teachers will
still need to use reading guides and other strategies in order to assist students in
comprehending the texts. Further studies are recommended to investigate more
possibilities of establishing the threshold level of difficulty for Filipinos.

This study recommended more studies to be conducted for the readability of
other Philippine literature in English using other readability tools, the conduct of the
same tests to other Grade 7 students in different localities and in different classes of the
society, and the further investigation of the threshold level of difficulty for Filipinos.
Since many of the Philippine short stories in English were published in 1930-1960, it
was also recommended that textbook authors and publishers consider other more
modern Philippine literature, or encourage Filipino writers to write more stories for
children and young adults, to be included in the English textbooks for high school in
order to foster the love of reading to Grade 7 students even through the use of their

school books.
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CHAPTER 1
INTRODUCTION

This chapter presents the study’s background, problem statement, significance,

and the scope and delimitations.

Background of the Study
Literacy in the Philippines

The Functional Literacy, Education, and Mass Media Survey (FLEMMS) of the
National Statistics Authority (NSA) reported that basic literacy in the Philippines
increased from 88.6% in 2003 to 95.6% in 2008. These measures indicate that 9 out of 10
Filipinos aged 10 and older can read and write. However, the concept of literacy has
already been expanded from reading and writing to include functional and content
literacy (Sejnost & Theise, 2007). The main concern of the Philippines is now on
functional literacy, the ability to survive in the literate society. But the 2003 FLEMMS
reported that only 84.1% of the Filipinos are functionally literate. This figure increased in
2008 showing that 86.4% Filipinos can read, write, and compute, but only 69.9% can
read, write, compute, and comprehend. Ericta (2010) asserted that 58 million out of the
estimated 67 million Filipinos are functionally literate. Nine (9) million Filipinos are still
struggling in the literate society, and three (3) million do not know how to read and write
(Sutaria, 2011).

This situation is further supported by the results of the National Achievement
Tests (NAT) from Grade 6 and Fourth Year High School from 2006 to 2012. Over the
past five years, Grade 6 students were only able to reach a Mean Percentage Score (MPS)

of 59.94% in SY 2006-2007 to 68.14% in SY 2010-2011, while Fourth Year students



only reached 44.33% in SY 2005-2006 to 48.90% in SY 2011-2012.In the English test,
the Elementary students averaged an MPS of 63.9% in the span of six (6) years from SY
2006-2007 to SY 2011-2012, and the High School students an even lower MPS of 50.3%
based on figures from SY 2004-2005, SY 2005-2006, and SY 2011-2012.The national
target set by the Department of Education (DepEd) is pegged at 75% (De Dios, 2013).

If the NAT, especially the English tests, is an indicator of the nation’s adolescent
literacy, then DepEd is trying to remedy the situation through a series of curricular
reforms. In 2002, the Basic Education Curriculum (BEC) replaced the National
Secondary Education Curriculum (NSEC) to address the poor performance of students in
schools (Luis-Santos, Sutaria, & Pablo, n.d.). In 2010, another curriculum reform, the
Secondary Education Curriculum of 2010 (SEC 2010), was set in place for the same
* reason, that students’ performance did not meet the standards, and a new curriculum
should help “ensure that high school students achieve functional literacy” (Plata, 2010, p.
87). Two years later, the K to 12 (also K-12) curriculum was launched under the
Republic Act 10533 known as the “Enhanced Basic Education Act of 2013.” The new
curriculum employed the Mother Tongue-Based Multilingual Education in the primary
Grades 1 to 3 because “basic education [should] be delivered in the languages understood
by th;e learners as the language plays a strategic role in shaping the formative years of
learners” (Philippine Congress, 2013).

The new K to 12 curriculum also unified the goals between the elementary and
high school curricular goals, unlike in the BEC 2002 and SEC 2010. The Language Arts
and Multiliteracy Curriculum covers Grades 1 to10. Its fundamental goal is...

“to produce graduates who apply the language conventions, principles,
strategies, and skills in (1) interacting with others, (2) understanding and learning



other content areas, and (3) fending for themselves in whatever field of endeavor

they may engage in.” (p. 6)

It further elaborates that the curriculum should “help learners acquire highly-developed
literacy skills” to make them understand the value of English in communication, social
progress, and value development. Multiliteracies, on the other hand, should make learners
sensitive to changes in society, and communicate meaning within context, purpose, and
audience. Similar to the two preceding curricula, communicative competency is the focal
skill that will enhance the Filipinos’ level of literacy (K to 12English Curriculum Guide,
2014).

While the ideal curricular goal is to produce elementary graduates who are
already fluent in reading, in reality, this is not the case. In a study conducted in the United
States, Dagget & Hasselbring (2007) observed that “reading instruction stops after the
elementary grades, even though reading development is not complete” (p.1). The
situation in the Philippines is not so different from that in the US, given the results of the
NAT and the percentage of functionally literate Filipinos. In the 2008 FLEMMS, Ericta
(2010) noted that among Filipinos aged 10-15 who are in school, 98.81% are literate, and
only 62.11% of this are functionally literate. Meaning, only six (6) out of ten (10)
elementary graduates can read, wx*ite; ‘compute, and comprehend; four (4) can only read
and write; and at least one (1) of them still struggles in reading and writing.

In a society that is aspiring to produce independent, progressive, and literate
constituents these figures on literacy rate is alarming. Thus, more remediation efforts in

reading instruction need to be put in place.



The Role of Reading

The literacy objectives set by the DepEd in the new K to 12 curriculum may be
achieved only if the program will result in graduates who can “apply the language
conventions, principles, strategies, and skills,” in the case of the Philippines, the English
language (K to 12 English Curriculum Guide, 2014, p.6). Language proficiency is
developed through the development of reading skills. The DepEd stated that the Filipino
can “show improvement of one’s command of the language as a result of reading”
(Department of Education, 2002, p. 18). Reading promotes learning, language acquisition,
vocabulary building, and writing proficiency (Krashen, 1991). Reading is also a skill
which motivates learning (Pardede, 2006). However, Daggett & Hasselbring (2007)
claimed that though human beings are ‘“hard-wired” for oral communication, reading
needs to be deliberately taught, not only in the elementary grades, as many believe, but
even more so in the higher levels where more demanding reading tasks are expected.
Kamil (2003) posited that if elementary education is not able to accomplish the task of
turning students into literate individuals, literacy becomes an important part of their
education in the succeeding years in school. Thus, the challenge of literacy is also in the
middle and high school levels.

The rationale for this reading instruction in high school is suppo;ted by Alexander
and Jetton’s stages of reading development (in Kamil, 2003). The first stage is the
Acclimated Stage where the students focus on “orientation and adaptation” because of the
unknown and unfamiliar areas of information. Students in the Acclimated Stage are

characterized by their application of inefficient reading strategies because they still lack

knowledge on the content and forms of texts. The second stage is the Competent Stage



where students have already acquired sufficient knowledge of the content, apply reading
strategies, and are motivated and interested in reading. The third stage is the Proficiency
or Expertise Stage where students show a deep interest and a mastery of the subject
matter, and a desire to explore or learn more about the area. All students who are learning
a new language enter the Acclimated Stage. It is also at this stage when the quality of text
affects the learners, especially those who are struggling to read. Following this principle,
high school students may be assumed to be in the Acclimated Stage in all subjects, where
information that they learn is often very new. Though some of the lessons have already
been taken up at the elementary levels, the amount of time spent on them may not have
been eﬁou'gh to encourage competency. And since they are in this stage, the quality of
reading materials should be evaluated for their excellence in content and suitability to the
readers.
The Role of Literature

If reading competency influences functional literacy, then literature is an
important factor in language development. Norton (2011) said, “Literature has a profound
influence on f:hildren’s language” (p. 3). Lynch-Brown (2005) attested that literature of
high quality and suitabilitzr to the readers can help them develop reading skills, value
| literature, and develop writing styles. Woolley (2000) posited that literary selections that
are very interesting and easy to read will encourage students to be more comfortable with
reading. Therefore, the quality of literature in English textbooks must be of high quality,
suitable, and interesting to the readers.

In the high school curriculum (from the 2002 BEC to the K to 12), the use of

Philippine literature in English is included in the English course. DepEd aims to inculcate



among the Grade 7 students “a better understanding of man and his environment” aside
from the “understanding and appreciation of various literary types” (Department of
Education, 2002, p. 21; Department of Education, 2010; Sutaria, 2011).

Philippine Literature in English

Ricardo De Ungria (2011) of the National Commission for Culture and the Arts
described Philippine literature in English as “written with depth, sophistication and
insight (emphasis mine)” (p.1). Jimbol (2010) described it as having “achieved a stature
that is, in a way phenomenal since the inception of English in our culture” and “what [the
authors] have written can compare with some of the best works in the world” (p.4).

In an informal inquiry made By the researcher with her peers in the school’s
English Department, both English teachers and their students perceive Philippine
literature in English as difficult to read and comprehend. The dominant reasons are the
difficult words and the lengthy sentences used by the authors. Thus, there seems to be an
interesting facet about the readability of Philippine literature that critics may have failed
to identify.

Readability Studies

In the United States, the concept of readability studies has been around for more
than seventy (70) years (Du Bay, 2004). But in the Philippines, the number of studies
done is scarce. At the College of Education in the University of the Philippines, there are
only three (3) studies done from the late 1970°s to the early 1980°s (Espartero, 1976;
Ferranculo, 1978; Perez, 1982) supported by the former Ministry of Education. These
seminal works focused on the readability of science textbooks. Another study was a

Master’s thesis in the 1990’s that evaluated the text difficulty of college science



textbooks (Somsamai, 1992). Then, just recently, another study was published in The
Reading Association of the Philippines (RAP) Journal that evaluated the text difficulty of
narrative and expository texts in Filipino and Araling Panlipunan (Social Studies) books
(Diaz & Ocampo, 2013). No study has yet been undertaken on the readability of literature
in English, or on other materials like newspapers, magazines, brochures, and contracts.
Thus, there is need to investigate the quality of Philippine literature in English that is

included in the textbooks of students, particularly those in Grade 7.

Statement of the Problem

If “language plays a strategic role in shaping the formative years of learners”
(Philippine Congress, 2013), then this goal has to be evident in the textbooks that the
publishers print every year. And, if literature is a tool to help students develop their
competency in English, then the literary selections available in the textbooks should be
appropriate to the learners, have interesting content, and be written with high quality
(Norton, 2011; Lynch-Brown, 2005; Woolley, 2000). Thus, there is aneed to evaluate the
Philippine literature in English that is mandatory to be read by Grade 7 students, who are
assumed to still be in the Acclimated Stage of reading development (Alexander & Jetton,

in Kamil, 2003)
In effect, this study aimed to answer the question:

How readable is the Philippine literature in English common in commercially

published English textbooks for Grade 7?



It also identified

1. the easiest and most difficult Philippine literature in English in the textbooks,
and
2. the threshold level of text difficulty for the Filipino Grade 7 students in

relation to the texts evaluated.

Significance of the Study

Addition to Readability Studies

Since readability studies are scarce in the Philippines despite the growing number
of publications,this study adds to the body of knowledge in educational research, and
provides a new perspective on the readability of instructional materials for the nation,
particularly of textbooks. The Department of Education, National Book Development
Board, and Instructional Materials Council Secretariat may need to consider the difficulty

of texts in textbooks to meet the students’ needs for literacy development.

Selection of Stories

For educators, textbook authors, as well as parents, this study will help them
realize that not all instructional materials, textbooks, and other supplementary materials
are suitable to the children they teach and write for. The methods and results in this study
will likewise help them evaluate the readability of materials for teaching literacy and

promoting enjoyment of reading.



Writingof More Literature for Teens and Young Adults

For creative writers of the Philippines, the study hopes to encourage them to write
more literary pieces for today’s children and adolescents. Though many of the works
found in today’s textbooks may be called classics in Philippine literature, writers may be
able to see the opportunities to write more literature that will help children and
adolescents read for leisure, learning, and for the development of their English

competency.
Libraries and Information Management

For school and e-librarians, web masters, publishers, and other information
management specialists, this study will help them assess the readability of the materials
they publish ‘and/or make accessible to the public. The methods presented in the study
will give them ideas on how to evaluate the readability of texts in order to provide

information that is easy to read, suitable, and accessible to their various readers.

Scope and Delimitations

This study is limited to the evaluation of the readability, or text difficulty, of nine
(9) short stories found in two or more commercially available Grade 7 English textbooks
published between 2009 and 2011. These textbooks follow the RBEC Curriculum
because the K to 12 Curriculum was only implemented as the research was going on.

Short stories, or narratives, were chosen as representative of Philippine literature
since these are found to be more interesting to the target users (Norton, 2011). The
readability of these stories is limited to the features of the materials based on word

complexity that can be calculated by readability formulas, semantic and syntactic
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qualities based on the students’ linguistic ability, and the quality of the elements of
stories based on the judgments of teachers, who are using these texts for instruction, and
students, who were able to read and use the selections in their Grade 7 classes.

The participants in the evaluation process consisted of students and teachers
coming from one (1) private school and one (1) public school in a first class urban
municipality outside of the National Capital Region. Seventy-five (75) Grade 7 students,
twenty (20) Grade 8 students, and three (3) English teachers participated in the study. The
testing and evaluation happened i two (2) separate periods of time. The study in the
private school was conducted in March 2013 with thirty (30) Grade 6 and ten (10) Grade
7 students. The public school students participated in August 2013 with forty-five (45)
Grade 7 and ten (10) Grade 8 students. Results may be applied only to these participants
and may not be applicable to other students and teachers coming from different regions of
the Philippines and even from different classes, or batches, of students.

The three (3) instruments used for the study,the Flesch-Kincaid Grade Level,
cloze tests, and readability checklists,were reviewed by a panel of reading experts from
the University of the Philippines at Diliman. Pilot testing of materials was not conducted
due to limitations of time and number of instruments. Errors brought about by the failure
to pilot test are unknown.

This study is limited to the study of the text difficulty of the nine (9) short stories.
Other educational concerns or issues resulting from the methods or approaches applied,
such as students’ linguistic competencies and cognition, quality of school’s instruction

and students, reliability or quality of teachers’ and students’ judgment, are not covered in
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this study. These related issues may arise and may be mentioned, but may require further
studies for verification and empirical evidence.

The limitations given above do not in any way undermine the validity of results
and conclusions of the study. These were all properly and systematically organized and

analyzed following acceptable theories and guidelines of education.
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CHAPTER 2
REVIEW OF RELATED LITERATURE AND CONCEPTUAL FRAMEWORK
This chapter exhaustively reviews the reading theories that support the need to
improve reading instruction in the classroom, the readability studies, formulas, and
methods that evaluate texts, and the available readability studies on school books of the
Philippines and other countries. It also explains the conceptual framework that guides this

study and the key terms used.

Review of Related Literature

Reading Theories

Reading is regarded by theorists in different ways. The most widely accepted
reading models are Gough’s bottom-up model, Goodman’s top-down model, and
Rumelhart’s interactive or transactive model (Hermosa, 2002).

Gough’s bottom-up model is the traditional view of reading. Meaning is solely
based on the semantics and syntax of the words in the language, either oral or written.
The reading process f<-)llows a straight path beginning from the smallest to the biggest
unit, and no feedback is given (Hermosa, 2002). “Language is seen as a code” which
readers have to decode to make meaning, and readers are seen as “passive recipients” of
information (Pardede, 2006, p. 3).

In Goodman’s top-down model, reading is seen as a “psycholinguistic guessing
game” where the reader employs three strategies in making meaning: initiating and
sampling, predicting, and confirming (Hermosa, 2002, p. 92). Other strategies involved

are sampling of text, formation of hypothesis, confirmation or rejection of the hypothesis,
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and creation of new hypothesis. Unlike in the bottom-up model, the reader is an active
participant in the reading process. The reader brings his/her background knowledge in the
creation of meaning (Pardede, 2006).

The third view of reading merges the bottom-up and the top-down models of
reading. Rumelhart (in Hermosa, 2002) called this the interactive or transactive model.
This model explains that the reader brings into the reading process his/her prior
knowledge, and processes this with the meaning made from the text, which is similar to
Goodman’s top-down model. The concept of prior knowledge brings forth the Schema
Theory in reading and language acquisition wherein the reader’s knowledge of the text
structure, or formal schema, and the knowledge o-f the text content, or content schema,
are used to make meaning out of the text (Hermosa, 2002; Pardede, 2006). The reader’s
schema interacts with other information in the text, which Rumelhart identified to come
from six sources — semantics, syntax, lexis, letter, letter cluster, and letter features. Out of
these, semantics bears the highest importance in meaning-making (Hermosa, 2002).

The bottom line of reading is eventually comprehension (Hermosa, 2002).
Comprehension is defined as the “process of simultaneox_lsly extracting and constructing
meaning through interaction and involvement with written language” (RAND Reading
Study Group, 2002, p. 1). Teachers see comprehension as a process of makihé meaning
through the interaction ‘of the reader’s experiences, the text, and the reader’s stance
towards the text (Pardo, 2004). Following the transactive model of reading,

comprehension takes place when there is engagement among the elements of reader, text,

and content (See Figure 1).
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~ Transaction

Meaning
happens here

Figure 1. Mode] of comprehension (Pardo, LS., 2004)

In order for comprehension to take place, there should be a match among, the
elements in the Reader-Text-Context model. The reader brings forth any prior knowledge
about the world, his/her reading skills, and language competency or fluency, either in the
first language or second language. The reader uses these in order to manipulate the
information from the text, the semantics and syntax, text genre, and other features. Also,
the context of the reading environment = the purpose of the reading activity, and the
socio-cultural and physical environment — must help the reader read the text. Teachers
can help readers develop their reading skills through deliberate instruction of reading
strategies. Reading materials that will match the purpose of the activity and reader’s
abilities can be selected, and the classroom environment can be manipulated to be print-

rich and conducive for reading. Outside the classroom, the students bring out to the world

whatever learning they gain from the classroom (Pardo, 2004).
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Reader Response Theory

Another theory that stems from the Transactional Theory of reading is
Rosenblatt’s Reader Response Theory. According to this theory, readers take two stances
in meaning-making: efferent and aesthetic stances. When a reader takes a stance, or when
s/he knows which stance to take, comprehension should follow. The efferent stance
happens when the reader takes out information from the text, such as identifying the
characters, setting, plot, or identifying the main and supporting ideas. The aesthetic
stance is taken when the reader associates him/herself as part of the story or text and
acquires vicarious experiences from reading (Hermosa, 2002).

In the classroom, this theory is taken to mean the use of personal responses and
identification of readers with the elements of literature. Critics, like Lewis (2000),said
th;t there seems to be a misunderstanding between what readers perceive of the theory
and what Rosenblatt actually meant. Where Rosenblatt’s aesthetic stance is placing the
reader within the text to derive experiences; personal responses, on the other hand, place
the reader in between the text and the world, making emotional responses to the text and
linking them to the world. Bleich’s (1975, in Resh, 1987) approach to reader response is
telling the students to pay attention to what they are feeling during and after reading the
text, to make their interpretations about the text. This interactive approach to reading
helps make the readers think while reading, instead of simply gathering information and
passively participating in the reading process.

From this theory stems the various reading strategies and intervention programs

that formulate activities before, during, and after reading. Outputs, like graphic
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organizers, journal writing, letter writing. etc., are produced in order to help students

understand the text while reading it (Diaz de Rivera, 1997).

Readability Match

Since the goal of language education is linguistic competence, the quality of
reading materials should be evaluated for their usefulness to help improve the linguistic
competence of students. Reading researchers and experts recommend that the difficulty
of the reading materials must match the reading ability of the students. Woolley (2000)
said that the concept of the exact match is impossible because of the complexity of the
reading process within the student and the characteristics of the written text. Nevertheless,
if the reading ability of the student is known, teachers can choose the material that is
appropriate for reading (Johnson, 2000). Du Bay (2004) called this The Problem of
Optimal Difficulty, which states that to influence linguistic competency, the reading
material should be a little bit higher than the reading ability of the student. This concept
is similar to Stephen Krashen’s Comprehensible Input in his Input Theory (Krashen,

1991; Drucker, 2003; Orillos, 2000).

Krashen’s Input Theory

‘The Input Theory is one of the five theories of language acquisition proposed by
Stephen Krashen(1991). Based on this theory, a second language can be acquired when
the learner is given Comprehensible Input (CI) in the target language, either through
speech or text. CI is language delivered in the level that can be understood by the learner.
Though speech, or conversational input, is necessary for the learner to develop a sense of

functionality in the target language, this is not enough to develop linguistic competence
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and proficiency. Krashen showed a model relating the amount of exposure to input in

language acquisition (see Figure 2). At the beginning of language acquisition or second
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Figure 2 Krashen's model of conversational and printed input level (Krashen, S.D., 1991)

language learning, the learner should have more input through conversation opportunities
that is enough for him/her to communicate with the native speakers (point a). However,
to reach point b, a level where the learner acquires or has acquired the language, the
learner has to have more exposure to print input in order to improve his/her competency
and proficiency.

On CI in print, Krashen said that the input has to have a text difficulty that is one
level higher than the reader’s ability. This is represented by “I+1” where “I”” represents
the reader’s ability. A material that is lower than the reading ability of the reader, “I+0”,

may influence reading for pleasure and increase comprehension, but there will be no
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development. A material that is too difficult for the reader, “I+2”, can develop frustration
and will most likely turn off the student from learning to read (in Orillos, 2000; Drucker,
2003). Therefore, the teacher has to make a match between readability or text difficulty,
and the student’s reading abilities in terms of quantifiable units to get the “I+1”
requirement.

Readability is defined by Dale (1949), a pioneer of readability research and
testing, as the extent to which the students or readers are interested in the text,
comprehend it, and read it at an optimal speed. Gretchen Harris (1963) and George Klare -
(1998) said that readability is a factor of writing style (in DuBay, 2004). Keith Johnson
(2000)attributed réadi'ng ease to reading motivation and interest, print legibility, and word
and sentence complexity. Richardson and Morgan (2003, in Sejnost & Theise, 2007)
attributed readability to the match of intrinsic characteristics between reader and text.
Simply put, readability is the “quality of being easily read” (Diaz de Rivera, 1997, p.

125).

History of Readability Studies

Readability studies started in the United States as early as 1893 with L.A.
Sherman’s work Analytics of Literature: A Manual for the Objective Study of English
Prose ancé Poetry where he observed that the average sentence evolved frorn an average
of fifty (50) words per sentence during the Pre-Elizabethan times to 23 words per
sentence in his time. Today, there are twenty (20) words per sentence on the average as
written language has evolved closer to the spoken language. In addition, Sherman’s work
included the involvement of the reader in the readability of text. He said that the best

quality of written text is one where the expected readers are taken into consideration, and
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that reading materials should not be for scholars alone, but also for other people as well.
He added that texts should be simple and easily understood (in Du Bay, 2004).

Other readability studies soon emerged after Sherman’s work. In 1921, Thorndike
published his Teacher’s Word Book where he provided the first list of the most common
words that an English speaker should know. This emerged from the influx of migrants in
the U.S. who were struggling with learning the language. This work eventually provided
a method of objectively measuring the difficulty of words and texts, which became the
foundation of the readability formulas. In 1923, Lively and Pressly developed the first
readability formula for children’s literature and textbook evaluation of readability
features because they found the science textbdoksl for junior high school too difficult for
the students. Another influential work was the Winnetka formula of Vogel and
Washburne in 1928, which was the first formula to be developed using kinds of sentences,
prepositional phrases, word difficulty, and sentence length. These seminal works
eventually influenced other works on readability formulas and text difficulty. Among
those that surpassed the test of time were Rudolf Flesch’s formulas developed from the
1940’s to the 1970’s; Edgar Dale and Jeanne Chall.’s formula developed in 1948; and
Robert Gunning’s FOG Index developed in 1952. More readability formulas were
designed since then, and they continue to develop and grow in number up to the present

(Du Bay, 2004).

The Readability Formulas
Readability formulas were the first to be researched and tested as an objective tool
in measuring and grading text difficulty. They predict reading ease in terms of

chronological age or academic year that an average reader can handle (Johnson, 2000).
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According to Sejnost and Thiese(2007), there were over 100 readability formulas
invented in the United States, and research and testing continues to the present. These
formulas have been tested for reliability against the McCall-Crabbs’ Standard Test
Lessons in Reading, a multiple-choice test of comprehension aiming for 100 percent

correct answers (DuBay, 2004).

The first to popularize the readability formula was Rudolph Flesch, proponent of
the Flesch Reading Ease Formula, Flesch-Kincaid Grade Scale Formula, and the Flesch
Human Interest Score, which can predict the interest level of a reading material. In his
Reading Ease Formula, he considered sentence length and word length based on syllables
as difficulty factors in readability. By following the formula (see Table 2.1), the'degree of
ease can be determined. A score of 100 is easy, while a score of 30 is difficult. Flesch
declares that a score of 70 is the threshold level of readability in order for the average
American adult to understand the text. To simplify the index, Flesch and Kincaid
developed a new formula that gives out indices based on the school grade level, the
Flesch-Kincaid Grade Scale formula. Both correlated at 0.7 in the McCall-Crabbs reading

test, with 75% comprehension (DuBay, 2004).

In 1952, Robert Gunning published The Technique of Clear Writing where he
publicized his own formula for adults, the Fog Index, which uses sentence length and
polysyllabic words. He tested his formula with 90% comprehension results of the
McCall-Crabbs reading test giving the formula a higher grade criterion than the Dale-

Chall formula. (DuBay, 2004)
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Readability
Formula

Variables Needed

Formula

Difficulty Index
(Based on American
School Grade Standards)

Flesch Reading
Ease

Number of
syllables

Number of
sentences in a
100-word passage

Score =206.835 - (1.015 x ASL) -
(84.6 x ASW)

Where:

Score = position from 0 to 100
ASL = average sentence length
(number of words divided by the
number of sentences)

ASW = average number of
syllables (number of syllables
divided by the number of words)

0-30 = Very Difficult
30-40 = Difficult

50-60 = Fairly Difficult
70-80 = Standard*
80-90 = Easy

90-100 = Very Easy

*Standard is estimated at US
school grade of 8 and 9. This is
threshold level of difficulty for
the average American adult.

New Flesch (same) Score = 1.599 nosw — 1.015 sl - (same as Flesch Reading
Reading Ease 31.517 Ease)
Score Where:
nosw = number of one-syllable
words per 100 words
sl = average sentence length in
words
Flesch-Kincaid | (same) Grade Level = (0.4 x ASL) + (12 x | School Grade Level
Grade Scale ASW)-15
Formula
Dale-Chall Percentage of Score = 0.1579PDW + 0.496ASL School Grade Level
Formula difficult words — +3.6365
words not found Where: 4.9 and below = Grade 4
on the Dale-Chall | Score = the reading grade of a and below
of 3,000 words; reader who can answer 50% of the | 5.0-5.9 = Gr. 5-6
80% is known by | test questions on a passage 6.0-6.9 = Gr. 7-8
the average PDW = percentage of difficult 7.0-7.9 = Gr. 9-10
American 4™ words 8.0-89=Gr. 11-12
grader ASL = average sentence length 9.0-9.9 = College
Average sentence 10 and above = College
length graduate
Fog Index Average sentence | Grade Level = 0.4 (average Grade Level pertains to
length sentence length + hard words) the school grades
Number of words
with more than 2 -
syllables
Fry Readability | Average number (The grade level is identified by School Grade Level
Graph of sentences in a plotting the average sentences in
100-word passage | the y-axis and average syllables on
Average number | the x-axis of the Fry Graph.)
of syllables in a
100-word passage
SMOG Word length Grade = 3 + square root of School Grade Level
(number of polysyllable count
syllables in a
word)

Sentence length
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Readability

Difficuity Index

Formula Variables Needed Formula (Based on American
School Grade Standards)
FORCAST Number of single- | Grade Level =20 - (N/ 10) School Grade Level
syllable words in Where:
a 150-word N = monosyllabic word count
passage
ARI: Army’s Words per Grade Level = 0.50 (words per School Grade Level
Automated sentence sentence) + 4.71 (strokes per word)
Readability Strokes per word | —21.43
Index
Degrees of Number of words | R = 0.886593 -0.83640(LET/W) + | 0-100 scale
Reading Power | found in the 0.161911(DLL/W)3 - 0.021401 30 = very easy
(DRP) Dale-Chall 3,000 | (W/SEN) + 0.000577(W/SEN)2 — 100 = very hard
Based on the word list 0.000005(W/SEN)3
Bormuth Mean Average sentence | DRP = (1-R) x 100
Cloze Formula | length Where:

Average word
length in letters

R = mean cloze score

LET = letters in passage X

W = words in passage X

DLL = number of words in the
original Dale-Chall list in passage
X

SEN = Sentences in passage X
DRP = degrees of reading power

Lexile
Framework

Number of
difficult words
Number of long
sentences

"Lexile = a numeric
representation of difficulty
200L for beginning
readers

1700L for advanced
readers

Edgar Dale, a strong critic of Thorndike’s 1921 work, 4 Teacher’s Word Book,

which listed 10,000 most frequently used words in American English, had his own list of

3,000 words because he claimed that Thorndike’s list, though much more than what Dale

had, was not accurate. With Jeanne Chall, he developed a readability formula that

incorporated difficult words, or words not part of their list, and sentence length (see Table

2.1). The Dale-Chall formula was found to have the highest and most consistent

correlation of 0.70 with the McCall-Crabbs reading comprehension test (DuBay, 2004).

"ffor Lennon and Burdick (2004), all other information on this table is extracted from Du Bay (2004).
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If the Fog Index was considered easy, Edward Fry was able to come up with a
much easier formula in 1977. While working in Uganda under a Fulbright Scholarship,
he was able to devise a new readability test without using too many mathematical
computations. Instead, he developed the Fry Graph (see Figure 3) which plots the average
number of sentences in a passage (y-axis) against the average number of syllables per
word (x-axis). The zone where the coordinates meet determines the grade level for which

the text is suitable.

Average number of sylables per 100 words
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Figure 3. Fry Graph (www.ascd.org/publication/books/105142/chapters/Reading-and-Writing-in-English-
Classes.aspx)

In 1969, G. Harry McLaughlin launched his SMOG (Simple Measure Of

Gobbledygook) formula which used polysyllabic words and sentence length as
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measurements of text difficulty. To validate his formula, he used 100% correct-score
criterion in the McCall-Crabbs reading comprehension test, which makes it two grades

higher than the Dale-Chall formula (DuBay, 2004).

Other readability formulas later emerged through the initiatives of the US Army
to improve the quality of the recruitment exam they make. Around the 1970’s and
together with Thomas Sticht, an expert in cognitive science and experimental psychology
and a recipient of the UNESCO’s Mahatma Gandhi Medal for adult literacy, they were
able to formulate the FORCAST, which considers only the number of monosyllabic
words in a 150-word passage. Another was the Automated Readability Index (ARI)
develc;ped with Smith and Senter in 1967. It used a modified electric typewriter to
determine the strokes per word. Text difficulty was measured by the number of strokes

per sentence and the number of words per sentence (DuBay, 2004).

In 1981, the Degrees of Reading Power (DRP) was used by the College Entrance
Exam Board, replacing the grade-level scores they previously used. Touchstone Applied
Science Associates (TASA) developed the formula based on the Bormuth Mean Cloze
Score which uses the familiar words in the Dale-Chall list, average sentence length, and
average word length. The DRP has a score of 0-100, similar to the Flesch Reading Ease,

but measures the difficulty instead — 30 is very easy and 100 is very difficult (DuBay,

2004).

Another formula that is also based on a list of wérdslater emerged. Around the
1980’s, the Lexile Framework was developed by MetaMetrics, Inc. This formula uses

average sentence length and the frequency of words found in the American Heritage
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Intermediate Corpus. The score is called a Lexile, which determines the level of
difficulty of the text from 0 to 2000 (DuBay, 2004). 200L is for beginners and 1700L is

for advanced readers (Lennon & Burdick, 2004).

From the 1920’s to the present, the number of readability formulas has kept
growing for various purposes. DuBay (2004) has listed and studied many of these
formulas in order to promote easier reading materials for the public. Originally developed
for textbook evaluation, the application of readability formulas has been extended to
adult texts, like court actions and legislation, medical literature, manuals, forms, and

other documents.

To make them more useful, computer programs like Microsoft and Corel have
already incorporated formulas in their word processors, MS Word and WordPerfect,
respectively. However, the Readability Statistics found in the Microsoft Word program
was claimed to be faulty since it could not measure difficult text past grade 12 (DuBay,
2004). Online readability calculators are also available from the Internet. Mladen
Adamovic developed online-utilities.org which provides instant calculation of readability
using FOG, Coleman-Liau, Fleséh-Kincaid, ARI, SMOG, and Flesch Reading Ease. This
also provides a list of sentences that the user can consider simplifying for increased
understandability.' Readability-Score.com is powered by Dave Child’s Text Statistics
project. Using this online tool, readability is calculated using the Flesch Reading Ease,
Flesch-Kincaid Grade Level, FOG, Coleman-Liau, SMOG, and ARl In
Readabilityformulas.org developed by Brian Scott, the user can choose to have the text’s
readability calculated using their Consensus Calculator, Fry Graph, Raygor Estimate

Graph, New Dale-Chall Formula, Spache, and Powers-Sumners-Kearl. The Consensus
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calculator option produces results using the Flesch Reading Ease, Flesch-Kincaid Grade,
FOG, Coleman-Liau, SMOG, ARI, and Linsear(See Appendix A for the Summary of

Readability Formulas and their Features).

Studies on developing readability formulas for foreign languages were also
conducted. As early as 1939, readability formulas for other languages began in the United
States,in consideration of the students who were studying foreign languages. Thisbegan
with the study of Tharp on French, which proposed an Index of Difficulty factoring in
running words and burden words. From 1957 to 1985 formulas for Spanish, Russian,
German, Chinese, Hebrew, and Vietnamese were developed following the same approach
in measuring difficult words. In Europe, adaptations of the Flesch Reading Ease formula
were made in French, Spanish, German, and Dutch. An original formula similar to the
Fry Graph was developed for German in 1955 by Fucks but it was judged unsuitable

because of the length of words in German. In Holland, six new formulas were developed

from 1972 to 1985 (Rabin, 1988).

Though the readability formulas have shown much objectivity and relative ease
when it comes to testing, they still have been highly criticfzed. Armbruster(1985) and
Muther(1985) warned parents and teachers not to be deceived by the results of the
formulas. Zakaluk and Samuels (1996) observed that different formulas produce different
grade levels for the same text passage, and when authors try to bring down their
readability, more difficulty arose due to over simplification to reach a certain grade level.
Johnson (2000) observed that formulas do not factor in readers’ interest and motivation,
attractiveness of illustrations, relevance of material, and reader involvement. Stephen

(2000) also commented that formulas do not include composition, sentence structure,
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concreteness and abstractness of concepts, and obscurity and incoherence as factors of
difficulty. Woolley (2000) commented that formulas may be useful in matching text to

students, only when the students’ reading ability is known.

There are, indeed, other factors that affect the readability of materials. Since then,
other studies have emerged on the study of other factors that influence the readability of
texts as well as the validation of results of the formulas through the use of other methods
of testing. Many of these works stem from what L.A. Sherman commented way back in
1893 that students or readers should also be involved in the evaluation of readability. One

of these is the incorporation of students’ linguistic abilities in the Cloze Procedure.

Cloze Procedure

One of the efforts to investigate both reader’s ability and text difficulty was the
Cloze Procedure developed by William Taylor in 1953. Taylor’s argument was that
words are not the sole basis for readability or comprehension. Text organization and
cohesiveness are also critical factors in assessing readability. His argument was in line
with the findings that even when words are jumbled into nonsensical order, the

readability formulas will still give the same results (Zakaluk & Samuels, 1996).

Regina Chatel(2001) described the cloze procedure as a multifunctional and
multidimensional strategy, which educators can use for varied purposes, including pre-
testing and post-testing of students’ learning, and materials evaluation. The concept
comes from the word “closure” or the human capacity to fill the missing words in a piece
of text or a familiar language pattern. By deleting every fifth word in a 300-word passage,

a reader’s ability to understand the text can be measured. The reader completes the



28

passage using his/her linguistic competence and prior knowledge. Based on the number
of correct and exact words, the text can be classified as Independent, Instructional, or
Frustration. A material that is in the Independent category means that the reader can
understand the text without any aid or teacher guidance. A material that is in the
Instructional category requires the aid of the teacher to make the reader understand the
text. And, a material that is in the Frustration category is too difficult for the reader even

with reading aids and teacher guidance.

Cloze Test Construction

In constructing a cloze test, Sejnost & Thiese (2007) recommend the following'

steps (pp. 14-15):

1. Select a passage of approximately 125 words for students in Grades 1-3.
Choose a passage of 250-300 words for students in Grades 4-12.

2. Copy the first sentence of the passage in its entirety.

3. Delete every 10™ word, until a total of 10 words are deleted for students in
Grades 1-3 and every 5" word until a total of 50 words are deleted for
students in Grades 4-12.

4. Copy the last sentence in its entirety. (You may, for continuity, copy the
remainder of the paragraph.)

5. For students in Grades 1-3, create a word bank containing the exact words that
have been deleted. (However, do not list the words in the order in whlch they

appear in the text.)

6. For students in Grades 4-12, instruct students to read the passage and fill in
each blank with the exact word they believe was deleted. (Note: Research
indicates that the most valid score is reached when the exact word is used.)
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Cloze Test Administration

In administering the test to an individual or group of students, Chatel(2001)

recommends the following (p. 4):

1. Students should be advised to read the entire passage before they fill in the

blanks.
2. The teacher should encourage the students to fill each blank if possible.
3. The teacher should suggest that students reread the completed passage.
4. Although there is no time limit, the student’s time of completion should be

noted since it may shed some light on student reading behavior that may be
significant in the overall analysis of reading skills and abilities.

Cloze Scores and Interpretation

Scoring considers the percentage of correct and exact words. Wrong spelling is
considered as long as the word is recognizable (Chatel, 2001). Sejnost & Thiese (2007)

simplified the scoring by multiplying the number of correct answers by 10 for Grades 1-3

and by 2 for Grades 4-12.

There have been many other versions of the cloze procedure that emerged since
Taylor first presented it. The procedure of eliminating words did not change, but the
evaluation of how many correct answers equate to reading ease did. Originally, Taylor
pegged 35% of correct and exact answers to be the minimum rate for texts in the
Instructional level. Any rating below 35% means that the material is too difficult. Leu
and Kinzer (1999, in Chatel, 2001) had pegged it at 44%. Richardson and Morgan (2003,
in Sejnost & Thiese, 2007) pegged it at 40%. From Chatel’s research (2001), she found
another method of evaluating texts, this time considering synonyms, or semantically

appropriate words, that make the sentence and passage complete but not exactly like the
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original text. When synonyms are considered, the threshold of readability is marked

higher at 70% (See Tables 2.2 and 2.3 for the Comparative Results and Interpretations of

Cloze Test Results).

Table 1.2. Comparative results of various cloze scores indicating comprehensibility of

texts
Level Taylor’s Leu & Kinzer, | Richardson & Extrapolation
Original Scale 1999 Morgan, 2003 using other
(DuBay, 2004) | (Chatel, 2001) (Sejnost & words
Thiese, 2007) (Chatel, 2001)
Independent 50-60% 58-100% > 60% > 90%
Instructional 35-50% 44-57% 40-53% 70-89%
Frustrational <35% 0-43% <40% <69%
Table 2.3. Comparative interpretation of results from cloze test
Interpretation Chatel, 2001 _Richardson & Morgan, 2003
P (in Sejnost & Thiese, 2007, p.15)

Independent | The material can be comprehended by | Text is too easy for the student; it can be read
the student alone. Vacca & Vacca independently without instructional aid from a
(2000) called it Recreation Reading teacher.
since there is motivation and interest
present.

Instructional | The material is challenging but can be | Text is suitable for the student; it can be
comprehended with help from reading | comprehended easily with instructional aid
aids and teacher guidance. from the teacher.

Frustrational | Students are unable to decode and/or Text is too difficult for the student; the text

comprehend the text. It is too

demanding to be useful instructionally.

may require modification. An alternative text
may need to be assigned, or a great deal of
instructional guidance may need to be
provided by the teacher.
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In 1999, Hadley and Naaykens of the Nigata University of Inteinational and
Informational Studies in Japan did a comparative study between the results of the
standard cloze test which used the exact word scoring and the semantically acceptable, or
SEMAC, word scoring. Their study showed a high correlation between the two types of
scoring. Meaning, there was hardly any difference in scoring the cloze test using exact
word or the synonym. Either scoring technique reflected the students’ linguistic
competency relative to the text. However, the same study showed that there is low
reliability on using semantically acceptable word scoring due to the subjectivity of the

answers. This type of scoring was also time consuming and harder to check.
Maze Test

Because the cloze test was also found to be a mentally challenging activity even for
the adult test taker (Byram, 2000), the maze test was developed to help the student
answer the test without undue burden. This version has almost the same procedure where
words are deleted from the text at regular intervals and the student will have to complete.
the passage. The difference lies on three aspects. First, every seventh word, not fifth, is
deleted. Second, instead of filling the blank with a word, three options are already present:
the exact word, a distracter in the same semantic group, and a distracter that is chosen
randomly from the same text. Third, the-test is timed for three minutes for a 500-word
passage. Some research report that the time element can be omitted depending on the
objective of the test. Bean and Brandt (1981) commented that the maze test tends to
overrate students’ abilities to handle the unfamiliar passage. They further supported the
use of the cloze test, against the maze, which they say, provides a more correct

assessment. Examples of copyrighted maze tests that help schools conduct reading
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comprehension tests, such as AIMSWeb by Edformation, Inc. (Shinn & Shinn, 2002) for
General Outcome Measurement, and CORE Maze Test by Academic Therapy

Publications (Millone, 2008) designed for Grades 2-10, are found in the United States.
C-Test

Another modification of the cloze procedure was developed in 1981 by Klein and
Braley(Farhady & Jamali, n.d.) called the C-test, where instead of the whole word being
deleted, half of the word is removed. For example, protest becomes pro-____ . And,
instead of deleting every fifth or seventh word, the interval has been shortened to two.
The advantages of the C-test over the cloze test are the predictability, increased sampling,
shortness, one discrete solution, and less testing burden (Katona & Dornyei, 2004).
Reliability and validity of the C-test still need to be investigated further since, at present,
there are conflicting results from two available researches but there are educators who
support the C-test for its convenience. Farhady & Jamali (n.d.) tested a variety of C-tests
from the same passage. Their results show no correlation and, thus, cannot measure
students’ language competency. On the other hand, Tuvakoli, Ahmadi, and Bahrani(2011)

proved that the C-test and the cloze test have a high correlation in measuring students’

language proficiency with the same genre of text.

Cloze, Maze, and C- tests test how students can handle the text based on their
linguistic abilitiesand prior knowledge of the text and of the world. But still, these
techniques investigate readability on one aspect alone: the reader. There are still other

factors of the text that contribute to reading ease or difficulty.



Readability Checklists

Since reading, readability, and reading abilities are complex, they cannot be

evaluated by considering only a few factors (Woolley, 2000). Reading formulas are

dependent on wordlength or difficulty and sentence length and complexity. The cloze test

may reflect the readers’ abilities to manage text, but it still does not show the entire

picture on whether or not the material will be useful, enjoyable, and educational. Since

there are other factors left, the Readability Checklist was developed as another means of

evaluating texts based on criteria that reading specialists see as important in evaluation.

Many of the available checklists are related to textbook evaluation.

Zakaluk and Samuels (1996) identified the following factors that educators need

to consider when assigning reading materials for the readers.

For beginning readers

Familiarity of underlying theme
Complexity of sentence patterns
Vocabulary

Complementary nature of
illustrations

Formality of language

Presence and nature of repetitions
Format

For older readers

Narrative or expository text
Explicit statement of author’s
purpose

Stated or inferred causal links
Readers’ meta-cognitive

_knowledge

Ability to self-question

They further identified the following factors when evaluating text readability:

Inside-the-Head Factors

e Range of the child’s life
experiences
Language competence

¢ Match between the child’s language
and the text language

Qutside-the-Head Factors

Physical features: print size,
placement on the page
Clarity and relevance of
illustrations

Repetitive nature of the language
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In making meaning, text organization and cohesiveness are critical. The readers’
experiences and prior knowledge also contribute to making words meaningful and the
text readable. Pictures and language also make the text more appealing and easy to read.
These factors are absent and cannot be measured in readability formulas (Zakaluk &

Samuels, 1996).
Irwin & Davis’ Readability Checklist

One of the most widely used readability checklists for content area textbook
evaluation was developed by Judith Westpal Irwin and Carol A. Davis (1980). It presents
two important areas that textbooks should have to be useful as an instructional material,
namely, Understandability and Learnability. Under Learnability, three other important
factors are included: Organization, Reinforcement, and Motivation. Guide questions
pertaining to the strengths and weakness of the textbook found at the end of the
evaluation sheet direct teachers on definite ideas that can enhance their teaching
strategies. (See Appendix B for the sample of Irwin and Davis’ Readability Checklist.) A
textbook evaluator observes and rates the qualities on a scale of 1-5; where Sis the
highest. The University of Indiana adapted Irwin & Davis’ Checklist using a simplér
rating: Y for yes with a value of 2points; N for no, valued at 1point; and NA for Not
Applicable and N for Not Observed, both valued at zero. This was called the General
Readability Checklist. It also indicated that it is used for “expository text only” (Conner,

2006, p. 1).



Henry Singer’s Text Evaluation Scale

Aside from the Irwin & Davis Readability Checklist, Ulusoy (2006) presented
another checklist that had been used in many other readability studies, the Henry Singer’s
Friendly Text Evaluation Scale. Ulusoy reviewed the elements of Singer’s checklist to
have the following components: (1) Text organization, including discourse consistency
and cohesion, (2) Explication of ideas, composed of prior knowledge and organization
basis, (3) Conceptual density, which considers the number of new ideas and vocabulary,
(4) Meta-discourse, or the conversation between the reader and the author; and (5)
Instructional devices, like table of contents, headings, subheadings, glossary, and index.
Each dimension is evaluated using a 5-point scale from strongly disagree to strongly
agree. It interprets a score of 34 points to be friendly, while a 170 score as unfriendly.
The actual checklist is only available through the book, Reading in the Content Areas:
Improving Classroom Instruction by Dishner, Bean, Readence and Moore published by
Kendall/Hunt. Related to this is a simpler adaptation of Singer’s scale presented by
TextAssessments.doc (2012). It is called FLIP for Friendliness, Language, Interest, and

Prior Knowledge. It is simpler because it only presents four questions:

(1) Friendliness — What features are easy and difficult to read?

(2) Language — What terms might be new or difficult?

(3) Interest — How interested will students be in this text?

(4) Prior Knowledge — What do students already know about this topic or what is
being asked of them?

The FLIP is indeed simpler, but it is not that simple to use since there are no guide
or standards for measuring the features. All items are highly subjective as they are based

solely on the opinion of the evaluator.
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Marshall s Readability Checklist for Comprehensibility

Another readability checklist was developed by Marshall which was used by The
Northwest Holocaust Center for Holocaust, Genocide, and Ethnocide Education (2011)
for the readability of the documents they recommend for the study of the Holocaust. The
checklist contains six factors of readability: main ideas, vocabulary, concepts, related
ideas, referents, and audience. Each item is evaluated with “Well Done”, “Average”, or

“Poor” (See Appendix C for the sample).

ICL Checklist

Another checklist found on the internet is the ICL Checklist (complete name not
given) adapted by Baltzell, Haas, and Rolph (2007) in their evaluation of a Social Studies
textbook. This tool is composed of five items to evaluate: concept load or abstractness,
format and organization, vocabulary, sentence length and structure, and inclusiveness.
Concept load or abstractness has four items dealing with clarity of ideas and the literary
technique used to deliver them. Format and organization has the most number of items,
twelve (12), dealing with physical qualities, like print size and charts/illustrations,
organization of main and supporting ideas, and end of the chapter questions. Vocabulary
has two(2) items dealing with word choice and glosses or contextual aids. Sentence
length and structure also includes referents of pronouns. This section has three (3) items.
Inclusiveness, having six (6) items, addresses the diversity of the intended audience. The
section contains the items on appropriateness of language and expressions and absence of
biases or prejudices. All items are evaluated based on whether the items are evident and

of good quality (see Appendix D for complete checklist items).
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Most published readability checklists available are focused on content area
textbooks and expository texts. There are none available exclusively for the evaluation of
literary selections in language, reading or ESL/EFL textbooks. However, there are studies
in the field of children’s literature that present the qualities of suitable reading materials
for children, especially trade books — Chall, Bissex, Conard and Harris-Sharples (1996),

Darigan (2002), Norton (2011), and Lynch-Brown (2005).

Qualities of Children’s Literature

Jeanne S. Chall and her team of researchers published the Qualitative Assessment
of Text Difficulty in 1996. In their book, Qualitative Assessment of Text Difficulty: A
Practical Guide for Teachers and Writers, four (4) scales of quality are presented, each
for the fields of literature, popular fiction, life sciences, and physical sciences. Texts are
assessed using rubrics and compared to exemplars or levelled texts. Teachers and writers
can estimate the level of reading difficulty of a text using the rubrics and comparing
linguistic and meta-cognitive features with the exemplars. Generally, texts are evaluated
based on their (a) language, (b) sentence length and complexity, (c) conceptual difficulty,
and (d) idea density and difficulty. For the literature scale, texts are evaluated using (a)
knowledge of vocabulary, (b) familiarity with sentence structures, (c) depth and breath of
life experiences, (d) cultural and literary knowledge, and (e) skill in literary analysis.
Texts are levelled based on the qualities they possess and how close they come to
resemble the exemplars or models for each level. To use this method, teachers must know
the students’ background and reading skills, and have a clear grasp of what the reading

material is for.



Daniel Darigan’s book (2001), “Children’s Literature: Engaging Teachers and
Children in Good Books,” proposed a quadrant of evaluation of books, or stories, based

on literary merit and readers’ response (see Table 2.4).

Table 2.4. Four possibilities of quality

Literary Merit | Readers’ Response | Literary Merit | Readers’ Response

+ + + -

- + - -

Source: Darigan, Daniel (2001), Evaluating Books: The Four Possibilities [table], p.24 .In D. L. Darigan (2001)
Children’s Literature: Engaging Teachers and Children in Good Books. New Jersey, USA: Pearson Education.

Stories with positive literary merit and readers’ response (upper left) are the ones
that teachers and parents are supposed to provide their children. Stories with negative
literary merit and readers’ response (lower right) are poor quality and should be taken off
the shelves of children’s libraries. Stories that fall on quadrants 3 (lower left) and 2
(upper right) are problematic, and may require further considerations as they create
frustrations on either teacher or students as they try to convince each other on the merits
of the book. Teachers evaluate merit based on style, theme and values. Meanwhile,
students base their evaluation on shared experience. Stories that should be read by

children contain a subjective appeal that reaches their sense of pleasure, and have the

“power to stir up interest” (Darigan, 2002, p. 24).

However, many teachers do not have that opportunity to choose stories that
appeal to and interest the students. Most of the time, they are dependent on the selections

in the textbooks since these are the most available.



Carol Lynch-Brown (2005) said that quality of literature is indefinable because
quality is a factor of original and important ideas, imaginative language, artistic style and
timelessness. Her criteria for evaluation of quality literature for children are based on
individual literary genres that are discussed in detail in her book, Essentials of Children’s
Literature. She outlines four steps in helping teachers and parents in choosing the stories

and other literature for children (p. 10-12):

1. Know the Child. The goal of reading is comprehension. Knowing the child’s
level of reading abilities and comprehension is important is selecting literature
for their reading activities.

2. Know the Book. This item pertains to the readability of the book. Lynch-
Brown recomimends the use of the Fry test in evaluating children’s literature.
She also added that symbolism, abstraction, descriptions, flashbacks and
shifting points of view add to the complexity of the reading material, and have
to be considered in the evaluation.

3. Know the Reading Process. This item pertains to the reading modes that are
done in the classroom. Lynch-Brown recommends silent independent reading,
direct reading instruction and read-alouds daily in order to improve the
reading abilities of the students in the primary and intermediate levels.

4. Mode of Delivery — This pertains to the entire teaching-learning process
occurring in the classroom.

Both Darigan’s and Lynch-Brown’s criteria set the principles in working with
literature evaluation that match the abilities of the readers. But Donna Norton (2011)
gave the fourteen (14) guide questions for evaluating stories for children (p.99). Table

2.5shows the questions and the features of readability to be assessed.
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Table 2.5. Norton's list of qualities of children's literaiure

Questions

Features Assessed

1. Is this a good story?

First impression of the reader or evaluator on
the story as a whole

2. Is the story about something I think could
really happen? Is the plot believable?

Realism of the story based on the plot

3. Did the main character overcome the
problem, but not too easily?

4. Did the climax seem natural?

Realism of the plot relative to the nature of the
character and social background of the readers

5. Did the character seem real? Did 1
understand the characters’ personalities and
the reasons for their actions?

Realism of the character based on human
qualities and environment as set in the story

6. Did the characters in the story grow?

7. Did I find out about more than one side of
the characters? Did the characters have
both strength and weakness?

Realism of a dynamic character that is capable
of changing into maturity and having strengths
and weaknesses

8. Did the setting present what is actually
known about the time or place?

9. Did the characters fit into the setting?

10. Did I feel that I was really in that time and
place?

Realism of the setting in relation to the
allegorical time and place, characters, and
readers.

11. What did the author want to tell me in the
story?

12. Was the theme worthwhile?

Relevance of message

13. When I read the book aloud, did the
character sound like real people talking?

14. Did the rest of the language sound natural?

Realism of the language relative to the author’s
and readers’ language

Source: Norton, Donna. 2011. Through the Eyes of a Child: An Introduction to Children's Literature. Boston, MA:

Pearson Education, p.99.

Norton’s list of qualities for literature leans towards realistic fiction. None of the

criteria makes room for fantasy and imaginary features of literature.




4]

Readability of the text may be focused on the surface and deep structures of the
sentences and stories, but other reading experts also include the physical qualities of the
printed page that make a material readable. Some of these are already included in the

readability checklists proposed for textbook evaluation.

Other Readability Qualities
Keith Johnson (2000) presented the physical qualities of the instructional material

that contributes to the ease in reading. Below are the qualities of legibility he proposed:
1. The Type
e Lower case letters are better than capital letters.
e For labels using single letters, the capital letter is more advisable.

e Sans-serif letters, like Arial, for subheads and serif letters, like Times New

Roman, for the body of texts are more legible.
e The upper coastline gives more information than the right hand side.
e Boldfaced letters are preferred for emphasis.

2. The Layout

e The 10-12 point type is better used for materials for fluent readers, and 14-

16 point type for struggling readers.

e A 6-9cm length per line helps in speed reading.
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e Seven (7) to twelve (12) words per lineare ideal to achieve optimum

comprehension.
e Unjustified lines are better to help readers scan the lines.
e Subheads help in providing the ideas in the sections.
3. The Reading Conditions

e Brightness between a book and the surrounding table surface should be

1:1, but a value of 3:1 is acceptable.

e Size of margin does not affect the speed of reading, but margins that are

too narrow increases eye fatigue.
e Matte paper is friendlier to the eye than glossy paper.

e Block type on white paper is more legible.

From Zealley& Loftus (2003) Skills for Life Network, a similar criterion for
readability is posted in the “Comparison of Information on Readability” from the Basic
Skills Agency, Plain Language Campaign, Royal National Institute for the Blind (RNIB),
and British Dyslexia Association. Appendix E provides the information regarding the
physical qualities of the printed page that are considered readable. These qualities include

layout and text types, quality of paper, and style of writing.
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What Makes Text Difficult

Readability studies were undertaken in order to help identify the qualities that
make text easy to read. On the other hand, reading specialists have also made studies on
what makes text difficult for students, whether first language (L1) or second language
(L2) learners. Based on these studies, difficulty is caused by culture, language, and

content.
1. Culture and Schema

The Schema Theory of reading says that comprehension happens when the
reader’s background knowledge, or schema, matches and interacts with the content of the
text (Hermosa, 2002; Pardede, 2006). For Hetherington(1985), “background knowledge
is first and foremost cultural” (p. 43). The.concept of cultural schema covers cultural
heritage, life experiences, interests, education, and personal relationships, which
influences the readers’- comprehension of the text. Reader Response Theory also supports
the Schema Theory since readers’ responses to literature &e also based on their

background knowledge (Hermosa, 2002).

Learners of another language find text difficult because of linguistic complexities
and cultural content (Gilakjani & Ahmadi, 201‘1). L2 learners find reading in the target
language difficult when there is conflict between their orginal cultural themes and the
ones they read in textbooks. For example, Muslims in Pakistan will find it hard to read

English texts with Christmas themes because of the difference in religion. To help the L2

students read, texts should provide themes that are similar to the students’ cultural themes
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so that they will be able to make predictions and inferences when comprehending texts

(Anderson & Pearson, 1984, in Gilakjani & Ahmadi, 2011).
2. Language

The language used in a text and the readers’ first language (L1) are also a major
contributor in text difficulty. Generally, the wider the difference between L1 and L2, the
more the reader finds the text difficult to read. Studies have broken down this difficulty

by identifying them into the following aspects:
a. Vocabulary

Hameed (2008) and Walter (2003) identified vocabulary load as perhaps the
major contributor to difficulty. Hameed (2008) observed that an L2 reader should be able
to recognize 10,000 words in order to comprehend text in the L2. Walter (.2.003) said that
in order for an L2 reader to understand a text, s’he should be familiar to 95% of the words
in the text. Furthermore, content familiarity cannot compensate for vocabulary. Difficult

words for L2 learners consist of technical words and sentence connectors.

b. Language patterns and syntax

The difference between the language patterns, such as placement of subjects and
verbs in a sentence, between the L1 and the L2 als'o contribute to text difficulty.The more
similar the language patternsare in the L1 and the L2, the more comprehension there is
for the readers. The differences between the L1 and the L2 disrupt the readers’
comprehension. Syntactic features of both languages also contribute to disruption

(Singhal, 1998).
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c. Discourse and rhetorical structures

Texts with different discourse and rhetorical structures from the readers’ also
make texts difficult to understand. L2 readers often find difficulty coping with the
structure of English academic writing. Their original language’s discourse and rhetorical

structure conflict with the target language(Singhal, 1998; Walter, 2003).

With these difficulties in language, students will encounter difficulty in inferring
the meaning of the text. When students require more effort in making meaning out of text,
then there is too much inference load. This load tends to tire learners, unnecessarily

turning them off with the reading task (Hetherington, 1985).

3. Content and Context

According to Hetherington (1985), even L1 readers find it difficult to read
materials which they are not familiar with. Content of texts must match the readers’
ability. Beginning readers will comprehend more when they are given texts with more
concrete content, facts, or events that are tangible or accessible to the senses. As the
reading skills advance, more absfract content can be infused with the concrete, like love,
jealousy, and liberty. If L1 readers already find abstract content difficult, L2 learners will
findthemeven more difficult because they do not have the same level of schema as f(heir

L1 counterparts do (Hameed, 2008).

The author or editor also influences text difficulty. Fulcher (1997) noted that if the
assumed audience for the text is clear, the text becomes coherent and is more likely be
easier to read. Once the audience is clear, the purpose of writing the text will be clearer

and less confusing for the intended readers. If there is a clear purpose, readers will be
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making good predictions about the text, making the text more likely to be understood.
Texts become difficult for readers because they are the wrong audience and/or purpose

for reading is not clear.
Interest and Readability

Another way of looking at readability is knowing what the readers want to read.
The National Book Development Board (NBDB) conducted the 2012 Readership Survey
which aimed at knowing the reading behavior and habits of the Filipino. From this survey,
authors and publishers should know what kinds of books to write and publish in order to
make their businesses grow and help in the literacy of the nation. The top three most
popular books in the Philippines are the Bible, romance books, and cookbooks. But this
survey does not necessarily answer what makes a book, or story or text, readable to the
public, or to children in particular (Morales, 2012). Literary critics of texts and children’s

books have identified the following as factors influencing interest among children:

1. Genre

Francis & Hallam (2000) recognize that one (1) feature of text that makes it

difficult or easy for the readers is its genre. The genre of text with informational or

narratives as the major categories, influences the language and structure of texts. Readers
have to first identify the genre of text in order to assess the reader stance to take in order

to comprehend the text content.

Donna Norton (2011) instructed reading teachers to consider the interests of the
children when selecting stories. Intermediate school children, Grades 4 to 6, regardless of

gender are already found to be interested in history, science, mystery, and adventure.
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Middle school children, Grades 7 to 8, prefer mysteries, animals, and biographies. Girls
lean towards romance, animals, religion, careers, and comedies. Boys prefer science
fiction, mystery, history, and sports. Children, regardless of age and gender, enjoy

comedy and adventure stories.

Barbara Kiefer (2010) also has the same categories for children’s literature. She
said that humor, suspense, action, and surprise are what make stories interesting to
children. Teenagers aged 12-17 favor mysteries, science fiction, fantasy, biographies of
celebrities and athletes, and how-to books. Unlike Norton, Kiefer sees gender as an
unclear determiner for interest. There are differences but they are not set in stone. For
example, girls begin to read romance stories earlier in life than boys. Boys will never
read “girly” books, but girls will read “boys’ books” anyway. In her report from the 2005
British survey of school-aged children, comedy and horror top students’ preferences for

stories. Boys’ least favorite is romance or relationship stories, while girls will hardly read

sports, war, or spy stories.
2. Age

The developmental stage, as predetermined by age, also affects the preferences of
stories and texts in children. Aé‘ children progress in their school life, their linguistic
social and personal competencies are enriched. These factors contribute to what students
want to read, when to read, and how often. Their experiences also form their content

schema, which affect their preferences for what is an interesting read (Gilakjani &

Ahmadi, 2011).
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Meel, Warlon, and Barton (1977, in Stoodt, 1996) said that progress and
preferences of children to literature are developmental and changes with age. Their
preferences change for literature changes in terms of form, (from nursery rhymes and
hard books to stories and pocketbooks), genre (fairy tales and animal stories to reality

fiction and fantasy), and themes (family to independence).

Stoodt (1996) identified three (3) aspects of literature that influence readers’
response: sound, event, and world. Children of all ages prefer to have stories read to them.
This strategy helps children develop their linguistic abilities through listening, exposes
them to various literary forms, and improves their imagination as they transform the
printed words into events in their minds. Children associate themselves with characters,
setting, and plot that are close to their experiences. As these elements and events in text
become distant to what they are familiar with, the lower their comprehension is to the text.
Children also look at the world in different ways. As children grow they move from
authority-based morals into those that are collectively defined by their influential groups.
Teenagers particularly prefer stories where the characters are of their own age and

struggling with the realities of adolescents or create for themselves heroic roles that they

can associate with. R

From the preceding discussions on readability, it can be concluded that readability
of texts, whether they are informational, educational or literary, constitutes semantic,
syntactic, physical, content,and culturalattributes. What began as a study of easy words in
1893 in the United States had evolved and expanded itself to include so much more
aspects of readability and reading ability. The objective of readability studies, though

expanded into many fields — like journalism, medical literature, and law —still has the
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original intention, which is to evaluate educational materials. This is still employed in

many other parts of the world.

Evaluation and Selection of Textbooks

In developing countries, like the Philippines and Pakistan, the textbook is an
integral part of the educational system because it contains practically the curriculum of
the nation. The country sees it as an embodiment of educational content and performance
standards which can be transferred to the schools. Teachers see it as the learning package
where instructional materials, strategies, and, in Teacher Manuals, even assessments.
Students and parents look at the textbook as the content of the educational goals.

(Mahmood, Igbal, & Saeed, 2009).

In the f’hilippines, 70% of published books consist of textbooks and references.
To maintain the quality of these materials consistent to the educational goals set by the
DepEd, the National Book Development Board (NBDB) was established under RA 8047
to ensure quality textbooks through the privatization of public school textbook
publications. In their textbook evaluation guidelines (see Appendix G) posted by Pilor,
readability seems to be absent in their criteria. Content evaluation is present in Item 2 of
their procedures, but readability is not stipulated. It does mention that only books that are
written based on research, written by professionals, and consistent with the DepEd

standards will be considered to pass (Buhain, 2005).

If the DepEd, through the NBDB and the Instructional Materials Council
Secretariat (IMCS), can evaluate books for the public school system, they do not provide

any procedure for the private schools, which is encouraged to promulgate rules and
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regulations or systems for their choice of instructional materials (Gonzales, 2009).

However, the number of publications in this area of study is still limited and small.

Readability Studies of School Texts in the Philippines
If readability studies have a history of eighty (80) years in the United States, the
Philippines has a sporadic and scarce history of readability studies. From the University

of the Philippines, only six (6) studies were produced from the late 1980’s to the present.

Espartero (1976) evaluated ‘six (6) high school textbooks that the UP Science
Education Center (UPSEC) wrote and compared these with six (6) other science
textbooks published locally by other authors. She used the Flesch reading formulas,
Flesch Reading Ease and Human Interest Score. She manually computed the length of
sentences, number of syllables per one hundredv(l.OO) words, personal words and personal
sentences, then subjected them to the Flesch formulas. She presented the results of the
study but not the results of the formulas. Her conclusions were vague since she reported
that the UPSEC books were “generally superior” to the non-UPSEC. books. Superior may
mean two things: the books match the target grade level, or they may be too difficult or
they have higher grade level than the non-UPSEC books. She, however, declared that the
non-UPSEC books were more appropriately levelled but did not clarify the basis for the
appropriateness. The r;asults do not imply any appropriateness to the intended readers and
could only imply that the authors have varied writing styles; some may have been
writtenin a simpiisiic style using common layman’s words while others may be too
technicalusing jargon and complex sentences. Espartero recognized the inadequacy of

formulas in the study because she recommended that a study on the reading abilities of
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the intended students is needed in order to make a judgment on the match between the

reader and the text.

In 1982, Carolina V. Perez conducted another readability study of the elementary
science textbooks, Elementary School Science (ESS) series, developed as well by the
UPSEC. This time she investigated the compatibility of the texts to the students. She used
the Fry test to evaluate text difficulty and the cloze procedure to test the students’ ability
to handle the text. She correlated the results using the Spearman Rho test. She found that

the texts were much too difficult for their target readers.

Both Espartero’s and Perez’s works were projects funded by the Ministry of
Education (formerly DepEd). No other government funded studies on readability came

after these.

In 1992, Tuangporn Somsamai conducted another readabiltiy study for his Master
in Education degree from UP Diliman. He investigated the match between college
engineering textbooks and the reading abilities of Thai freshman college students. He
~ used three (3) textbooks published in English in Computer, Chemistry, and Engineering
Drawing. His participants came from the Rangsit University, Thailand. He used the Maze
Test on the student; to test how well they can manage the text. He also subjected the text
to the T-unit test to give an estimate of the readability of the texts. He also performed the
Gates-McGinite Test for testing the comprehension of the students on the textbooks. The
results showed that the college textbooks do not conform to the reading abilities of the

Thai students. This means that the students need to take more time and effort in

understanding their textbooks, than in the application of the concepts for their profession.
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Teaching aids were then recommended to help the students cope in understanding their

textbooks.

Recently, another addition to readability of school texts was published. Diaz &
Ocampo (2013) studied and estimated the readability of twelve (12) Filipino narratives
and six (6) Filipino expositions used in teaching Filipino and Araling Panlipunan subjects
in schools. Their study is a pioneering study on the readability of Filipino texts. The
study utilized comprehension test, cloze test, and perception of students to measure text
difficulty. These were given to Grade 1 to Grade 6students in the public schoc;ls. These
measures are compared to the UP-Adarna House Filipino Text Readability Index(UPAH-
FiTRI) an& the researchers’ perceived text difficulties. The UPAH-FiTRI is based on the
method used by the Lexile Measure which bases readability on the semantic and syntactic
qualities of the text. The results of the study show that the texts, both narrative and

expository, assigned to the grade levels were one (1) to two (2) levels more difficult.

Readability Studies of School Texts in Non-English Speaking Countries
In 1996, Charles Browne of the Aoyama Gakuin University analyzed the

readability of EFL (English as a Foreign Language) reading texts in Japanese schools. He

studied twenty-six (26) university level EFL textbooks published by seven (7) Japanese

publishers, twenty-one (21) ESL (English as a Second Language) ;cextbooks published by
American and British publishers, and four (4) government-approved third year high
school reading textbooks. He also used four (4) American university textbooks as means
of comparison for the Japanese textbooks. He subjected one (1) chapter from each

textbook into a readability text available from Microsoft Word 1995: Flesch Reading



Ease, Flesch-Kincaid Grade Level, Coleman-Liau Grade Level, and Bormuth Grade
Level. He also noted the textbooks’ simplification strategies, particularly glosses and
reading activities, to investigate which textbooks contain aids for the students to read
English. He found out that the EFL textbooks for the high school had readabilities one (1)
grade higher than the students’ grade level. They were even 3.5 grades higher than the
Japanese college EFL texts and almost equivalent to American university level textbooks.
The Japanese published EFL texts did not contain simplification strategies, while the
Americn and British books were filled with glosses, pre- and post-reading strategies.
Browne concluded that text difficulty and the lack of reading aids were the cause of the
Japanese’s overreliance on dictionéries, and the lack of competency in English in spite of

the students spending six (6) years learning English.

Robert Burns and Rosalind Charleston (1997) conducted a study on textbooks for
Brunei Darussalam. In their article, The Readability of English Medium Curriculum Texts
in Brunei Primary Schools, three (3) textbooks were evaluated, for the subjects
Geography and History, Science and Math. For English, instead of a textbook, the
government had a compilation of reading materials. This, too, was evaluated. The study
used the Flesch, FOG, SMOG and Fry tests to evaluate text difficulty. From the four (4)
formulas, the textbooks were found hard to read and uninteresting for their target readers.

No tests were conducted that involved students’ reading abilities to handle the text or
teachers’ judgment.
Another study from Brunei Darussalam is a government-funded one conducted by

Bob Chui Seng Yong (2010) on the national textbooks for Grade 7 Science, Secondary

Science for Brunei Darussalam Book One. The study used two (2) methods to evaluate
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the texts: readabiltiy tests and the cloze test. Three (3) readability tests were used —
Gunning Fox, Fry, and Flesch-Kincaid - to determine the age level appropriateness of the
texts. He concluded that the textbook was two (2) levels higher than the average age of
the readers. The cloze test was given to 48 Grade 7 students. He found that only 35%
read at the independent level and the rest, 68%, were at the frustration level. He attributed
the difficulty of the text to the low percentage of students passing the monthly tests in

Science.

From Malaysia, Yee, Chong, and Ng (2012) conducted an evaluation of the ESL
Reading textbook, Active Skills for Reading: Book 3, used for their reading proficiency
class. Fifty-three (53) students, aged 20 to 40, of the Intensive English Programme of the
University Tenaga Nasional, used a questionnaire (Appendix E) to evaluate the reading
texts based on content, exploitability, readability, and authenticity. The results showed a
positive acceptability of the reading texts. Only students’ perception was used and no
readability formula or teachers’ involvement was used to evaluate text difficulty. The
uniqueness of this study was on the reliance on the students, or users, for the evaluation
of the readability of the textbook. The students who participated were' mature learners

who were expected to objectively perform the evaluation, unlike young students who

may still have to struggle with understanding the questionnaire.

However, one setback in using a one sided approach relying on people’s
perception is social desirability. Social desirability is the tendency of respondents to give
an answer that will result in a positive social image of themselves (Holtgraves, 2004).

This is mostly observed among younger chidren, but adults also reflected some level of
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this behavior (Crandall, Crandall, & and Katkovsky, 1965). Thus, other more objective

methods should be paired with evaluation based on users’ perception.

The studies made by Espartero, Browne, and Burns & Charleston, relied on the
results of the formulas which are based on the American standards of readability. This
means that relying on the formulas assumes that the readability of the textbooks for the
non-native English speakers is based on the standards of American native English
speakers. However, the studies made by Perez, Diaz & Ocampo, Somsamai, Yong, and
Yee, Chong & Ng involved the readers’ interaction with the texts. The advantage of the
latter set of research is on the involvement of the readers. Readability formulas are .
limited to the semantic and syntactic features of the text, but involving the readers
through the use of the cloze test incorporates the readers’ linguistic abilities, and in a way
suggests the match between the reader and the text. Involving the teacher in the
evaluation of the readability of the text further strengthens the investigation for the match
between the students and the text in the classroom setting by incorporating the teachers’

perception of what is readable and instructive.

Approaches in Readability Studies

In the past, research studies on the readability of materialsfocused primarily on
evaluating only one aspect of readability at a time, and many of them were on the
syntactic and semantic features of the text. Reading abilities of students were in the other
realm of reading research. All claim that the readability evaluation is lacking if focused

only on one aspect of reading (Burns & Charleston, 1997; Browne, 1996; Espartero,

1976).
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For research involving multiple perspectives, Devlin (in Byram, 2000; Olsen,
2004; Holzhausen, 2001) found that triangulation of methods can address the
insufficiencies of single-approach studies. Triangulation involves the use of multiple
approaches in answering a research problem (Byram, 2000). Often, these approaches
involve both qualitative and quantitative methods (Hozhausen, 2001). Through
triangulation, the various research methods applied can give the research design more
strength than using a singular method (Holzhausen, 2001), reveal the various angles of
the problem (Olsen, 2004), and increase the confidence level from the results (Byram,
2000). The Northwest Center for Holocaust, Genocide, and Ethnocide (NCHGE) of the
Western Washington University, USA, (2011) posted the advantages and disadvantages
of singularlyusingone of the three well-known approaches: Formulaic Assessment,
- "Checklist Assessment, and Student’s Input (see Table 2.6). Results from triangulated
processes are recommended to be placed in matrices for a comparative analysis, and

discussion is essential to make sense of the results and come up with a conclusion

(Holzhausen, 2001).

In readability evaluation, the NCHGE (2011) recommended the triangulation of
approaches in readability testing: Fgrmulaic Assessment, Checklist Assessment and
Student Input. The Center evaluated ten (10) pieces of literature on the Holocaust, but
only used the Fry Test and Marshall’s Checklist. They were not able to involve students

in their evaluation of literature but strongly advised it for future research.

Baltzell, Haas & Rolph (2007) were able to apply triangulation in their
assessment of the readability of Boyer’s American Nation for Grade 10. Three (3)

methods were used to cover the subjective, objective, and student input components of
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the triangulated procedure. The ICL Checklist provided the subjective component (See
Appendix D). The Fry formula was the objective component. And, the Content Informal
Reading Inventory (CIRI) was used as a tool for student input. The research did not

provide any statistical or descriptive procedures in analyzing the results of the readability

assessment.

Table 2.6. Advantages and disadvantages of readability assessment approaches

APPROACH

ADVANTAGES

DISADVANTAGES

Formulaic Assessments

Unbiased

Very objective
Measures vocabulary
and sentence difficulty
Easy to perform

Easy to repeat

Neglects subjective
evaluation

No student involvement
Does not consider
content and ideas
Examine samples, not
entire texts

Checklist Assessments

Reveals ease or

~difficulty of texts

Can compare results

Open to bias of
evaluators

Cannot be used by itself

with other evaluators e Not objective

e Very subjective e No grade-level
readability
Student Input e Involves students’ prior e Difficult to repeat

knowledge, skills,
interest, and comfort
level

e Uses text in context

e Individuality of results
dependent on student

Source: The Northwest Center for Holocaust, Genocide and Ethnocide Education, 2011, Readability
Analysis Tools [Figure]. www.wce.wwu.edu/nwche/readability/Readability.pdf. -

Summary

The end goal of reading is comprehension. In order to comprehend a text, there
should be interaction between the text, the reader, and the context. The productive
interaction among these elements is based on the match between the reader’s ability and
text difficulty, the reader and the context of reading, and the text and the content or

purpose of reading. Reader’s response to literature also provides a perspective on the
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interesting themes of literature for children and adolescents. In knowing the themes

contained in texts, selection of reading materials may prove to provide learners with texts

that are easily understood and at the same time develop literacy.

Spanning more than a hundred years in American history, text difficulty has been
concerned with two things. The first approach is the preoccupation with the complexity
of the written word. The second is the reader’s ability to comprehend. From the argument
that text difficulty is caused by the features of the written word come the various
readability formulas that, up to today, the number of research on them keeps growing.
Among the popular readability formulas that are used today are the Fry Graph, Dale-
Chall’s Formula, Flesch’s formulas, ATOS, and Lexile(Du Bay, 2004). Because reading
is complex and involves the readers, the participation of readers and their ability to read
arose in the arguments of text difficulty(Zakaluk & Samuels, -i996). Thus, the cloze,
maze, and C-tests, plus other comprehensiqn tests, came out to balance the limited

features of the formulas (Katona & Dornyei, 2004; Chatel, 2001; Bean & Brant, 1981) .-

Other factors, aside from word complexity and reader’s linguistic abilities, are
laid out on readability checklists, the subjective evaluation of text difficulty (Woolley,
2000; Irwin & Davis, 1980). Here, other qualitative features of text, like cohesion,

organization, content, and even physical features, can be listed and checked by evaluators

?

especially teachers who know the students best.

Studies on reading difficulties show that even when the materials were written
well, students would still find texts difficult to read when their cultural schema is far from

the cultural load that is in the text. Beginning readers also need to read more concrete
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rather than abstract content in order to help them comprehend (Hetherington, 1985).
Language is also seen as a major contributor to text difficulty, especially when the
readers’ known vocabulary, language patterns and syntax, and discourse and rhetorical

structures are very different from the texts” (Hameed, 2008; Walter, 2003; Singhal, 1998).

To evaluate the level of text difficulty, readability studies were done using a
single-method approach, but better results came from a triangulated method where
formulas, students, and teachers are involved (NCHGEE, 2011; Olsen, 2004; Holzhausen,
2001; Byram, 2000). Some of the studies that used more than one appréach were those
of Perez (1982), Somsamai (1992), Baltzell, et al. (2007), Yong (2010), NCHGEE (2011)
and .Diaz & Ocampo (2013). Except for the NCHGEE’s and Diaz & Ocampo’s
investigations which were focused on literature, these studies were focused on the
evaluation of content area texts: Science in Perez, Somsamai and Yong, and SBC?I
Studies in Baltzell et al. More studies still need to be donein English texts which include

literary works not originally intended for students and language instruction.

To help students read independently, books selected for children should match
their reéding level; otherwise, the children become frustrated with words that they do not
know (Norton, 2011). To motivate reading, prose that are simpler than what the readers
can actually read should be provided. To influence language development, materials with
a reading level that is slightly above the reader’s reading level, “I+1” comprehensible
input, should be given to students coupled with direct instruction on reading (Krashen,
1991). For the United States’ standards, comprehensible input for the average American
adults, with twelve (12) years of schooling, is 65-75% on the Flesch Reading Ease

(Stephen, 2000), or a grade level of nine (9) (DuBay, 2004). But for students who are
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highly motivated in a subject, their reading skill may handle difficulties past their school
level abilities (DuBay, 2004). These benchmarks are the results of years of research in the
United States, which are still lacking in the Philippines, and perhaps, in other developing

countires as well.

Conceptual F ramework

Readability studies all aim to describe in measurable terms the reading ease of a
text.If texts are readable, then students of a language, in this case English, are expected to

love reading and become fluent speakers and competent readers and writers.

The conceptual frame\a;/ork shown in Figure 4 shows the interelationships of the
three approaches done in previous readability studies. In the past, most researches
focused only on one approach; most of these are on the quantitative measures which gave
the readability formulas. Countering the studies on readability formulas, other unifaceted
studies focused on the qualitative features of text. However, recent studies recommend
that readability studies will benefit with a multi-faceted approach involving the use of
qualitative assessment done by teachers, who are the main people involved in literacy
education; quantitative measures Or readability formulas to measure the syntactic and

semantic features of the text; and the abilities of students who are the primary users of

text for language development.
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Teachers’ Assessment of
Text Difficulty

READABILITY

Quantitative Rgadability  Stydents’ Reading
Measures Ability

Figure 4. Conceptual Framework

This study follows this conceptual framework in evaluating Philippine literature
in English, the prescribed reading forthe Grade 7 English program. By using three
approaches in evaluating the readability, texts can be evaluated if they indeed meet

Krashen’s comprehensible input in order to develop Filipinos® English competencies.

Definition of Terms

The following are the terms that are used in ‘the study, the Readability of

Philippine Literature in English in Commercially Published Textbooks:

1. Readability - defined as the ease of reading a text contributed by the word
complexity, reader’s abilities, and perceived difficulty by teachers and

students. This is described through the use of indices resulting from the use of
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formulaic assessment, cloze test, and readability checklists from teachers and
students.

. Philippine Literature in English - the collective term given to all written
literary works of Filipinos in English. For this study, these are the nine (9)
most common short stories that appeared in selected commercially published
English 7 (or First Year) English textbooks.

. Commercially Published Textbooks - textbooks made available for the private
school system. As opposed to public school textbooks, these are less regulated
by the Department of Education through the NBDB and IMCS. For this study,

eight (8) textbooks were chosen from available Evaluation Copies froxﬁ

various publishers.



CHAPTER 3
METHODOLOGY

This chapter presents the research design, locale, and materials for the study. It
also describes the instruments that were used and their justifications. Participants in the

study are also described, as well as the procedure for data collection and analysis.

Rescarch Design

This study investigated and profiled the readability of the selections of Philippine
stories written in English. Browne (1996)did a similar study on Japanese ESL texts, but it
only used reading formulas. He attested that formulas are limited, and that other measures
should be applied for future studies. Therefore, a triangulated approach (Holzhausen,
2001) was employed in this research to incorporate three approaches in readability

research: objective, subjective, and student input (Baltzell, Haas, & Rolph, 2007) as

featured in Figure 5.

OBJECTIVE

sFormulaic
Assessment

PHILIPPINE
LITERATURE
IN ENGLISH

STUDENT
INPUT

eCloze Test

SUBJECTIVE

eReadability
Checklist

Figure5. Triangulated Research Approach
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It is the design similar to and recommended by the NCHGEE (2011). The objective and
quantitative component used a reading formula. The subjective and qualitative
assessment used a readability checklist. The third component involved students’
linguistic abilities through the use of a cloze test, another quantitative measure, but

considered as the student input in this study.

Research Locale

The study. was conducted in a first class urban municipality outside of the
National Capital Region. Considered as an academic and scientific community, the
municipality has fourteen (14) public elementary schools and fourteen (14) secondary
schools, and around twenty (20) private elementary and secondary schools. Many of

these are located near a prestigious state university.

Research Materials

The Philippine literature in English in this study is a setof short stories featured in
commercially published textbooks. Eight (8) textbooks, evaluation copies from the
Philippines’ major textbook publishers that were available to the researcher, were

inventoried to survey the stories contained in each. The following is the list of the books:

1. Pathways to Communication I
Book Authors: Romarico Barrientos, Covina Bobadilla-Belen, and
FlorisanDaniel; Corazon Esclabanan (author-consultant)
Publisher: Abiva Publishing House, Inc.

Copyright: 2009, first edition
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2. English of the New Generation First Year (Philippine Literature)
Authors: Mina Catacutan, Wilma Del Mundo, Esther Macajelos, and Ma.
Corazon Valdez
Publisher: Sunshine Interlinks Publishing House, Inc.

Copyright: 2010, first edition

3. Skyways to Effective Communication in English First Year — Philippine
Literature
Authors: Leonarda Cruz, Lolita Arboza, and Josefa Herrera
Publisher: JO-ES Publishing House, Inc.

Copyright: 2011, first edition

4. Quest I: Adventure in Philippine Literature, Communication, and
Personal Leadership
Authors: Maria Teresa Wright, Ma. Nieves Wright, Paz Verdades Santos, and
Marily Madrunio
Publisher: Trailblazers Publication
Copyright: 2010, first edition

5. Rainbows in Communication
Authors: Remedios Nery and JoSt;phine Cruz
Publisher: Vibal Publishing House, Inc.

Copyright: 2007, first edition
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6. Journeying through Literature and Language with Philippine Literary
Texts
Authors: Lourna Tagay and Ma. Luisa Brutas
Publisher: Salesiana Books by Don Bosco Press, Inc.
Copyright: 2009, first edition
7. Literature through the Ages
Authors: Nerissa Gabelo and Erlinda Cayao
Publishers: Innovative Education Materials (IEM), Inc.
Copyright: 2006, first edition
8. La.ngilage in Literature: Philippine Literature
Authors: Lourdes Ribo, Honeylein De Peralta, and Remedios Nery
Publisher: Vibal Publishing House, Inc.

Copyright: 2010, third edition

After surveying the stories that appeared in the eight (8) textbooks, the most
frequently used stories were selected for this study. The following are the stories that

appeared in two or more of the listed textbooks. Along with the titles and authors are the

-

textbooks where they are found.

1. How My Brother Leon Brought Home a Wife by Manuel Arguilla
a. Pathways to Communication (Abiva)
b. Literature through the Ages (IEMI)
c. Skyways to Effective Communication in English (JO-ES)

d. English in the New Generation (Sunshine)
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2. My Father Goes to Court by Carlos Bulosan
a. Skyways to Effective Communication in English (JO-ES)
b. Literature through the Ages (IEMI)
c. Journeying through Literature and Language (Salesiana)
d. English in the New Generation (Sunshine)
3. Footnote to Youth by Jose Garcia Villa
a. Skyways to Effective Communication in English (JO-ES)
b. Literature through the Ages (IEMI)
c. Pathways to Communication (Abiva)
4. The Small Key by Paz Latorena‘
a. Journeying through Literature and Language (Salesiana)
b. Skyways to Effective Communication in English (JO-ES)
5. The Wedding Dance by Amador Daguio
a. English in the New Generation (Sunshine)
b. Skyways to Effective Communication in English (JO-ES)
6. We Filipinos are Mild Drinkers by Alejandro Roces
a. Skyways to Effective Communication in English (JO-ES)
b. Language in Literature (Vibal)
7. Distance to Andromeda by Gregorio Brillantes
a. Adventures in Philippine Literature (Trailblazers)

b. Rainbows in Communication (Vibal)
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8. Life is a Three-RingCircus by Jose Quirino
a. Literature through the Ages (IEMI)
b. Language in Literature (Vibal)

9. May Day Eve by Nick Joaquin
a. Literature through the Ages (IEMI)

b. Language in Literature (Vibal)

Instrumentation

This research employed three instruments previously mentioned in other related
research — Readability Formulas, Cloze Procedure, and Readability Checklist. These

were reviewed by three reading experts from the University of the Philippines at Diliman.

Readability Formula: Flesch-Kincaid Grade Level

For the objective approach, the readability formula proposed by Robert Flesch,
the Flt;,sch-Kincaid Reading Grades, was used based on the number of researches that
used them (Espartero, 1976; Browne, 1996; Burns & Charleston, 1997; Yong, 2010), and
its availability on the Microsoft Word 2007. To validate the results produced from
Microsoft Word 2007, other online readability calculators from ReadabilityFormulas.com,
OnlineUtilities.com and Reading-Score.com were also used. The average score from

these three softwares was used as the index of readability of the texts.

Cloze Procedure, Tests, and Scores

To test if the texts were readable to the target readers, the cloze procedure was

used following the construction guidelines given by Sejnost and Thiese (2007), and the




69

comments given by Chatel (2001). However, since the intended participants of the study
are non-native English speakers, the deletion was every 10" word, instead of the
recommended 5™ or 7" word deletion for Grades 4 to 12(Sejnost & Theise, 2007). Also,
instead of leaving the first and last sentences intact, the test left the first paragraph intact.
Deletions started from the second paragraph until fifty (50) words were removed. The last
paragraph was also left intact after the deleted paragraphs. A cover page was also

designed to provide the practice test and the directions(See Appendices H and I for

samples).
Readability Checklist

The available readability checklists in extant literature were reviewed by
aseasoned English teacher for their usefulness in the field. She surveyed the questions
from the different checklists and determined the one that is more applicable for literature
and its friendliness to the teachers who might use the tool for evaluation. From these the
list of Donna Norton (2011) was selected because it wasdesigned specifically for

literature, particularly stories. However, Norton did not specify any numerical means of

evaluating literature based on her questions.

To make the checkli‘st a more practical tool for evaluation, the options Yes,
Somewhat, and No were added for the evaluator to choose from. However, not all the
questions in the original list can be answerable by Yes or No. Therefore, some
modifications on the questions were made to fit the tool’s specification. Table 3.1 shows

the original fourteen (14) questions given by Norton (2011) and their modifications

where needed. Twelve (12) questions from Norton’s list were retained in question form



70

Question 11, What did the author want to tell me in the story?, was discarded since the
author’s perspective is not answerable by Yes or No. Item 1, “Is this a good story?” was
changed to “Will the story be interesting to your students?” Because the word “good” is
vague. To make it more specific, the question targeted the interest factor of readability

(Gilakjani & Ahmadi, 2011; Kiefer, 2010; Stoodt, 1996). Items 2 and 7 have follow-up

questions.

#2. Is the story about something I think could really happen? Is the
plot believable?

#7. Did I find out about more than one side of the characters? Did
thecharacters have both strengths and weaknesses?

These were simplified to give discrete answers. Item 5 had two questions. -

#5. Did the character seem real? Did I understand the characters’

personalities and reasons for their actions?

These were rephrased and assigned to two numbers. Item number 10 was also rephrased

to take the perspective of the teacher.

#10. Did I really feel that I was in the time and place?

This readability checklist was entitled Readability Checklist for Short Stories
(Appendix J). Each item could be answered with Yes, Somewhat, or No. These responses
were weighted with 3, 2, and 1 points, respectively. The total number of points were used

as the readability index of the story for this approach.
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The readability checklist was also used in a focus group discussion with students
who read some of the selections in their Grade 7 English subject. The same questions in

the teachers’ version were kept but rephrased to take the students’ perspective.

Resecarch Participants

The research required the participation of both students and teachers who are the
primary users of Philippine literature in English. A simple random sampling of public and
private high schools was done to determine which schoolswould be used as participantsin
the study. The names of the schools were obtained from the DepEd District Office. The
names of the public and private schools were written on pieces of papers and drawn. The
school principals were written letters of request. Another lot was drawn when the
principal rejected the invitation. The first private high school consented immediately. The

first public high school drawn declined the invitation; the second consented.

Since the participants for this study are minors, aged 12 or 13, the principal was
requested to provide consent for the students to participate in the same study. The study
was conducted inside the school under the supervision of the classes’ English teachers.

One (1) heterogeneous class frora each of the schools was selected to participate in the
study.

The study used two groups of students: (1) those who had not read the stories yet
were given the Cloze Test, and (2) those who had read the stories attended a focus group
discussion with the use of the Readability Checklist. From the private school, thirty (30)
Grade 6 students participated in the Cloze Test and ten (10) Grade 7 students in the focus

group discussion held on March 18-20, 2013. From the public school, forty-five (45)



Grade 7 students participated in the Cloze Test and ten (10) Grade 8 students in the focus
group discussion held on August 7-9, 2013. In effect, these students belonged to the same
class, or batch.The summer vacation from April to May 2013 and the refusal of some
school principalswerethe limitations in the selection of participating schools,

consequently leading to the difference in time of data gathering.

Three (3) teachers agreed to participate in the study. One (1) from the public
school and two (2) were from the private school. The public school teacher, Teacher A, is
the youngest of the three having four and a half (4 2) years of teachiné experience in the
_local public school. She graduated with a degree in Secondary Education in a local state
college and has been teaching English 7 since she was accepted in the local high school.
She had no post-graduate units at the time of the study. The private school teachers are
both taking their Master of Education units from a state university, and have t;ac':hing
experiences of more than five (5) years. Teacher B has been teaching English 7 for eight
(8) years. She had a business degree from a state university but shifted to take post-
graduate education after teaching for three (3) years. Teacher C has been teaching
English 5 & 6 for fifteen (15) years. She had a communications degree but took post-

graduate units in education later in her career.

Data Collection Procedure

The data in this study were collected from four (4) sources: readability formulas

cloze procedure, readability checklist for teachers, and focus group discussion with

students using the readability checklist.
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Readability Formulas

The selected stories were first encoded using Microsoft Word 2007. These stories

were saved to be used for the construction of the cloze tests. A sample of text, “Father

Goes to Court’ is in Appendix K.

Similar to Browne’s study(1996), the selections were tested for the Flesch-
Kincaid Grade Level using, first, the Readability Statistics of MS Word 2007. The text
was highlighted, and then the Spelling and Grammar Check function was clicked. After
the program scanned the text, a dialogue box appeared on the screen. The Print Screen

button was then clicked for the image to be pasted on the same MS Word file for
posterity.

Three (3) readability calculator sites from the internet were prompted. The entire
text of the story was selected then pasted on the sites. Once the results were shown, the

Print Screen button was again pressed and the image was pasted on the same Word file of

the story.
When all the short stories were scanned, the results were then recorded in an MS

Excel File to get the averages and correlation of-the four (4) readability calculators. The

averages were then taken as the readability index. This was also used as the primary data

for the triangulation of results as prescribed by Olsen (2004).
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Cloze Procedure

When the Principals of the target schools agreed to participate in the research and
the schedule for the cloze procedure was set, the researcher visited the classes to

administer the cloze test.

With the assistance of the English 7 teachers of the schools, the cloze tests were
given to the students during their English class. The students were oriented on the
procedure. The researcher emphasized that the tests were not an aptitude test,or that they
were graded, or the activity part of their grades, so the students would not feel pressured
in getting the right answers or be too anxious in completing the tests. In both private and
public school classes, the students were able to complete each test in 15-20 minutes.
Three (3) cloze tests were given in the first one-hour session. In both private and public
schools, the English teachers offered to administer the tests themselves in the remaining

two (2) days of the research visit. The test papers were collected at the end of the week.

The papers were manually checked by the researcher. Following the guidelines set
by Chatel (2001) and the original procedure set by Taylor (in DuBay, 2004), only the

exact words were accepted as correct answers.

The raw scores of these tests were then multiplied by two (2) to get the percentage
of correct answers. Taylor’s original scale was used to describe the level of text difficulty
based on the cloze scores. These scores were then recorded in MS Excel to get the
statistics: percentages for each level of difficulty, mean or average, highest and lowest
scores, range of scores, and standard deviation. Statistics from each school and for the

entire sample were also taken into consideration. The average cloze score was used as the
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index of readability for this approach. This was used as the secondary data as suggested

by Olsen (2004).

Readability Checklists for Teachers

Each of the three (3) teachers was given the complete set of nine (9) short stories
with the Readability Checklists. They were given one (1) week to accomplish the tests;
however, not all the tests were answered by the teachers from the private school. Those
from the public school were answered completely. Upon receipt of the data, the teachers
verbally shared their impressions of the study and the short stories. All three (3) said that
they found the stories difficult for their students. They often retold the stories in order for
the students to understand the elements. The public school teacher and the Principal even

said that they would like to replicate this study as an action research for their own

textbooks.
Focus Group Discussion with Grade 8 Students

The same readability checklists used by the English teachers were given to their

Grade Eight students in the focus group discussion. The researcher went through the

stories and checklist items one by one with the students.

The results from the readability checklists were then recorded in MS Excel. The
total scores were taken and considered as the readability index for this approach. Separate

figures were given for teachers’ and students’ evaluations.
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Summary of the Procedure

The study employed three approaches in collecting data. After stories from
textbooks were encoded in Microsoft Word, the texts were tested using online readability
calculators using the Flesch-Kincaid Grade Level. The same texts were also used for the
construction of cloze tests. The cloze tests were given in three (3) one-hour sessions to
the Grade 7 students from the two (2) participating schools. The readability checklists
and copies of the stories were given to three teachers for their evaluation. With the help
of the same English teachers who evaluated the stories, Focus Group Discussions with

Grade 8 students were also organized so these students can evaluate the same stories

using the same readability checklist.

Data Analysis Procedure

Quantitative and qualitative methods were used in this study. The results were

compared and contrasted following the triangulated approach in analyzing data.

The Easiest and Most Difficult Philippine Short Story in English

To find out this first query in the research, the stories were first ranked using their
mean Flesch-Kincaid Grade Level (FKGL) as the primary index of difficulty. The mean

cloze scores (CS) and readability checklist scores (RC), together with their descriptions,

were then set side by side with the primary index.

To determine the level of text difficulty from the cloze procedure, Taylor’s
original scale (DuBay, 2004) was used, but the values were adjusted so there would be no

overlapping of boundaries. Table 3.2 shows the new boundaries set: 50-60% for the
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Independent level, 36-49% for the Instructional level, and 35% as the highest boundary

for the Frustration level.

Table 3.2. Text difficulty levels from cloze scores (CS)

Cloze Score Level of Text Difficulty
50-60% Independent
36-49% Instructional

<35% Frustration

To determine the level of text difficulty based on the readability checklist, the
total scores from the teachers’ and students’ ratings were assessed separately. Since no
references offered any ranges and scales to determine the levels of difficulty from this
method, one was developed following the assigned values of the responses. To get the

range of scores, the highest possible score for each category of responses was multiplied

with fourteen (14), the number of questions. The highest “Yes” answer is 42,
«Somewhat,”28, and “No,” 14. Using the highest possible score of the previous level, the

lower boundary of the next level was assigned. Thus, 29 is the lower boundary for the

«yes” answers, and 15 for the “Somewhat” answers. The scale for interpreting the

checklist scores is presented in Table 3.3.

Table 3.3. Level of text difficulty based on the readability checklist (RC)

Score Range Level of Text Difficulty
29-42 Readable
15-28 Somewhat Readable
0-14 Not readable
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Du Bay (2004) mentioned that in order to verify if the formulas would indicate
the level of difficulty corresponding to the intended readers’ comprehension abilities,the
reading formulas were correlated with comprehension tests, particularly the McCall-
Crabbs Comprehension Test. In Diaz & Ocampo (2013), readers’ comprehension test
scores were correlated with the Lexile-based readability index, FiTRI. In the Bormuth
study (1971, in Diaz & Ocampo, 2013) the cloze test was also correlated with other tests

to determine if texts are readable in the independent, instructional, or frustration level

For this study, a correlation between the Flesch-Kincaid Grade Levels and cloze
scores was made to find out if there would be any indicators that the two indices were
related. To determine the relationships between two (2) approaches, the correlation >
rho) was cqmputed using the MS Excel correlation function (=CORREL(Arrayl,

Array2)), with Array 1 being the formula results, and Array 2, the cloze scores.

The easiest Philippine short story in English was identified to be the story with the
lowest Flesch-Kincaid Grade Le;vel, the highest mean cloze score, and the hiéhest
readability checklist score. The most difficult story was the one with the highest Flesch-
Kincaid Grade Level, the lowest mean cloze score, and the lowest readability checklist

score. The percentage of students in each cloze score level was also considered in

describing the level of difficulty.

2 . 2
The correlation rho (p°) was used because the students who partici i
t ] pated in the stud
from the entire population of Grade 7 students in the nation. They do not representytl?;ew?l?geaGSrZrcrl]pl;
e

population of the Philippines.
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The Threshold Level of Text Difficulty for Filipino Grade 7 Students

To determine the threshold reading level of text difficulty for Filipino Grade 7
students relative to the nine (9) short stories evaluated, the study compared the results
from the three (3) methods and their ranking based on the primary data, the Flesch-
Kincaid Grade Level (FKGL). The threshold levelwould be the highest FKGL score
where the students can read at the Independent or Instructional level, and with the highest

readability checklist scores.

Comments recorded from the cloze tests and focus group discussions were also
noted to reveal some interesting perspectives from the students. These were compared

with the comments shared by the teachers as they evaluated the stories using the

readability checklist questionnaire.
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CHAPTER 4
PRESENTATION AND ANALYSIS OF DATA

This chapter presents the study’s data from the four sources: readability formulas,
cloze test, teachers’ readability checklists, and students’ readability checklists. The
results were analyzed to answer the problem this study aimed to answer. How readable is
the Philippine literature in English common among commercially published English

textbooks for Grade 7?
The Philippine Short Stories in English

This study investigated the text difficulty of nine (9) Philippine short stories as

representatives of Philippine Literature in English that can be found in commercially

published English textbooks. These are:

1. “How My Brother Leon Brought Home a Wife” by Manuel Arguilla
2. “My Father Goes to Court” by Carlos Bulosan

3. “Footnote to Youth” by Jose Garcia Villa

4. “The Small Key” by Paz Latorena

5. “The Wedding Dance” by Amador Daguio

6. “We Filipinos are Mild Drinkers” by Alejandro Roces

7. «“Distance to Andromeda” by Gregorio Brillantes

8. “Life is a Three-Ring Circus” by Jose Quirino

9. “May Day’s Eve” by Nick Joaquin
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It was aimed that by this research, the selected Philippine literature in English be
described for its text difficulty and readability match with its intended Grade 7 readers

who are non-native English speakers.
The Triangulated Approachfor the Research

Three (3) approaches were used and triangulated to establish three (3) different

perspectives on text difficulty:

1. Readability formulas using the Flesch-Kincaid Grade Level (FKGL),
2. Cloze procedure with cloze scores analyzed based on the original scale

* devcloped by William Taylor, and

3. Readability checklist developed based on Donna Norton’s criteria for quality

children's literature.

A focus group discussion was also held to provide feedback from the students

who had read the materials in their Grade 7 English classes.

Indices of Readability

To answer the main question, “How readable is the common Philippine literature
in English in commercially published English textbooks for Grade 77"the three (3)
indices resulting from the three (3) approaches were used. These were the Flesch-Kincaid

Grade Level (FKGL), the cloze scores (CS), and the readability checklist scores (RC).
1. Flesch-Kincaid Grade Level (FKGL)

The nine (9) Philippine short stories in English were encoded in MSWord to make

them available for readability calculators. The Flesch-Kincaid Grade Level (FKGL)
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readability scores from MS Word’s Spelling & Grammar Check function and from three

(3) online readability calculators were used. Table 4.1 presents the values obtained from

these methods.

Table 4.1. Results from readability calculators for Flesch-Kincaid Grade Level

L >
8| 3 2 _
2| E| a4 |&g|lB88
, Sl E| 2|33 |8
Stories = ) Z 1|8 E| S |Rank
2 e 5 | R5|x®T
P = S || g 8
S| §|% |&°
. =
Distance to Andromeda 68 | 108|102 124 | 100 ] 1 Most
difficult
The Small Key 58] 69 | 58 | 57 | 6.0 2
Life is a Three-Ring Circus 55| 63 | 59 | 6.0 | 59 3
How My B@ther Leon Brought 49| 57 | 49 | 5.1 52 4
Home a Wife
Footnote to Youth 331 6.1 | 51 | 52 | 49 5
Father Goes to Court 4.1 54 | 47 | 46 | 4.7 6
May Day’s Eve 381 46 | 36 | 35 [ 3.9 7
The Wedding Dance 351 47 | 34 | 33 | 3.7 8
We Filipinos are Mild Drinkers 23| 37| 27 | 3.0 | 3.0 9 Easiest
Correlations:
MS Word vs. Online Utilities.com N 0.83
MS Word vs. Readability-Score.com 0.85
MS Word vs. ReadabilityFormulas.com 0.82
Online Utilities.com vs. Readability-Score.com 0.99
Online Utilities.com Vvs. Readability-Formulas.com 0.99
Readability Score.com Vs. ReadabilityFormulas.com 0.99

Results from the four (4) readability calculators show a high correlation (p = 0.82-

0.99), reflecting the closeness of the scores among the four (4) readability calculations.
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This means that the mean score taken from the four (4) readability calculators is a reliable

index of difficulty for this method.

From the mean scores of readability based on their FKGLs, the selected
Philippine short stories featured in Grade 7 textbooks have readabilities ranging from 3.0
to 10.0 (range = 7.0). “We Filipinos are Mild Drinkers” is the easiest with FKGL of 3.0,

while “Distance to Andromeda” is the most difficult with FKGL at 10.0.

Interestingly, the FKGL’s of the eight (8) easier stories only rise by increments of
less than one (1) point from the easiest to the second most difficult, having an average of
4.9 and a range of scores of only 3.0. With the inclusion of the most difficult text,
«Djstance to Andromeda,” there is a marked difference of four (4) points from the second

most difficult text, “The Small Key” with FKGL of 6.0, effectively raising the average of

all nine (9) stories to 5.5.

If there are stories that are easy to read, they should appear more than twice in the
selected textbooks. However, the first three easiest stories, “We Filipinos are Mild

Drinkers,” “The Wedding Dance,” and “May Day Eve” appeared only in two (2)
textbooks. The harder ones, “Father Goes to Court” and “How My Brother Leon Brought

Home a Wife” appeared in four (4) textbooks whilethe most difficult text, “Distance {0
Andromeda,” appeared in two (2) textbooks.
2. Cloze Scores (CS)

Cloze tests of nine (9) short stories were given to seventy-five (75) Grade 7

students from two (2) schools, one (1) private and one (1) public school. None of the
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students had read the stories prior to the testing, but were advised that these are the

stories they may read in their Grade 7 English course.

Table 4.2 shows the summary of results of the cloze test for the stories. It also
presents the distribution of scores from Taylor’s original scale indicating text difficulty:
Independent, 50% or better, Instructional, 36%-49%, and Frustration, 35% and below.
Appendix L shows the results for each of the nine (9) stories complete with descriptive

statistics: highest and lowest scores, range, standard deviation, and average.

Table 4.2. Summary of cloze scores for nine (9) Philippine short stories in English

Story Distribution -Mean Level
Score
Independent | Instructional | Frustration
We Filipinos are 19% 13% 68% 34 Frustration
Mild Drinkers
The Wedding Dance 4% 23% 73% 30 Frustration
May Day’s Eve . 10% 33% 55% 34 Frustration
Father Goes to 9% 27% 64% 34 Frustration
Court
Footnote to Youth 3% 13% 84% 28 Frustration
How My Brother 3% 10% 87% 26 Frustration
Leon Brought Home
a Wife
Life is a Three-Ring 0% 0% 100% 24 Frustration
Circus
The Small Key 2% 10% 88% 26 Frustration
Distance to 0% 0% 100% 14 Frustration
Andromeda
Mean 6% 14% 80% 28
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The mean cloze scores (CS) of four (4) stories are differently levelled betwcen
the private school and public school students. The following stories are levelled at the
Instructional level for the private school studentsand Frustration level for the public
school students:

1. “We Filipinos are Mild Drinkers,” (CS = 42 vs. 28)

2. “The Wedding Dance,” (CS = 38 vs. 26)

3. “May Day Eve,” (CS =40 vs. 24) and

4. “Father Goes to Court” (CS = 36 vs. 32).

The other five (5) stories in the list are both levelled at Frustration for both the
private and public school Grade 7 students:

1. “Footnote to Youth,” (CS = 26, 26)

2. “How My Brother Leon Brought Home a Wife,” (CS = 32, 20)

3. “Life is a Three-Ring Circus,” (CS = 24, 18)

4. “The Small Key,” (CS = 26, 20) and

5. “Distance to Andromeda” (CS = 22, 20).

Taking the mean averages of seventy-five (75) students in the cloze test with an
average of 28, all nine (9) short stories are at the Frustration level. The highest cloze
score 1s 34, from three (3) stories: “We Filipinos are Mild Drinkers,” “May Day Eve,”
and “My Father Goes to Court.” The lowest cloze score is 14, from “Distance to
Andromeda.”

These cloze scores have a strong negative correlation with the FKGL (p = -72),
meaning, as the FKGL scores become higher, the lower the cloze scores become, The

results from the readability formula and cloze procedure are strongly correlated.
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From the distribution of scores, 6% of the 75 students found the stories at the
Independent level, 14% at the Instructional level, and 80% found the stories at the
Frustration level.

Chatel (2001) said that at the Frustration level, students would find the texts
difficult to “decode and/or comprehend.” The text will be too demanding to be used for
instruction. Richardson & Morgan (2003, in Sejnost & Theise, 2007)recommended an
alternative textbe given to students when the original or intended texts fall in the
Frustration level. They also mentioned that “a great deal of instructional guidance may
need to be provided by the teacher” in order for students to comprehend (p.15).

The results of the cloze test also reveal the students’ linguistic compentency
relative to the selections, as Hadley & Naaykens(1999) attest. Since the results shows

~that 80% of the 75 students were at the frustration level, they would not be able to
comprehend the texts on their own because the linguistic competency they have acquired
through their education, Grades 1-6, is limited. Those from the public school have a
greater disadvantage because less than 10% of them would be able to comprehend even
at the Instructional level. Those from the private school have a greater advantage of
reading the stories at the Instructional level, with a distribution of students at 13-47% for
seven (7) stories. For “Life is a Three-Iiing Circus” and “Distance to Andromeda,” both
public and private school students were rated at 100% frustration level (see detailed
results in Appendix L). Reflected by these results and following Hadley &

Naaykens(1999)statement, the Grade 7 students who took the cloze tests have not yet

acquired the Jinguistic competency required to comprehend the nine (9) Philippine short

stories in English.
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Furthermore, according to Pardo (2004), reading comprehension or meaning-
making happens when there is an “interaction of the reader’s experiences, the text, and
the reader’s stance towards the text” (p.272). Since the reading level of the text does not
match the reading abilities of the target readers, comprehension is deterred. This will
pose a great challenge for the classroom teachers and curriculum developers aiming to
cultivate love for reading among Grade 7 students.

Other Observations

During -the conduct of the cloze test, there weredistinct differences in the
atmospheres in the private school and public school groups. Private school students were
more disciplined and focused on the test despite the researcher’s effort to lighten up the
mood in the classroom. The public school students were more relaxed. In fact, the class
almost instantaneously resorted to comparing answers and outright discussion with their
seatmates upon receiving the test papers. One student even commented, “Huwag n’yo
na nga masyadong pag-isipan pa. Sabi ni Ma’am, kung anong unang pumasok sa isip
ninyo, ‘yun ang isulat n yo.” (Don’t overthink it. Ma’am said that we should write the

word that first comes into mind.)

During the checking of the cloze test, common errors or responses were observed

among the Grade 7 test takers. These were as follows:

Correct Answer Situation in Text Common Response
are Subject is plural is
danced An event happened dance
in the past
black Color of the girl’s eyes blue
Oh, Hell! Expression of the Oh, God! (private school)

American GI Oh, gosh! (public school)
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3. Readability Checklists (RC)

The Readability Checklist for Short Stories was adapted from Donna Norton’s
book Through the Eyes of a Child: Introduction to Children’s Literature (2011, p. 9).
The questions were modified to elicit a Yes, Somewhat, or No answer. These were then
quantified, though nominally, into 3. 2, and 1 point, respectively. By getting the total
highest scores for each response, a scale was developed to determine a readability index
and levelling: scores from 29 to 42 points were identified as Readable, 15 to 28 points,
Somewhat Readable, and 0 to 14, Not Readable (refer to Table 3.3).

This readability checklist was given to two sets of users — the teachers and the
students. Both contained the same questions with minor revisions to consider the
perspectives of each group (Appendix J). Only four (4) stories, namely “Life is a Three
Ring Circus,” «Father Goes to Court,” “The Wedding Dance,” and “The Small
Key, were evaluated by students from the private school because these were the ones
they read in their Grade 7 English class. Meanwhile, only two (2) of the stories, namely
«The Wedding Dance” and “How My Brother Leon Brought Home a Wife,” were taken
up in the previous school year by those from the public school. Appendix M shows the
results from the evaluation of short stories using the readability checklist, while Tables
4.3 and 4.4 present the summary of results for the stories evaluated by teachers and
students, respectively.

Results show that eight (8) short stories are Readable, while only one (1), “The
Small Key,” is Somewhat Readable. From the five (5) stories evaluated by the students,
their evaluation is higher than their teachers’. This may be attributed to the students’

social desirability bias, which is the tendency of respondents to provide answers that will
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reflect a positive social image of themselves (Holtgraves, 2004). This behavior wasmore
frequently observed among younger children than older children (Crandall, Crandall and

Katkovsky, 1965).
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Table 4.3. Summary of teachers' readability checklist points
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3. Conflict 3 2 2 2 3 2 2 2 1
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3 R stands for Readable
4 SR stands for Somewhat Readable




Table 4.4. Summary of students' readability checklist points
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Based on the Teachers’ Checklists, the easiest story among the nine (9) short
stories evaluated is “Life is a Three-Ring Circus” (FKGL=5.9; CS=24). This was rated
with 42 points. All 14 questions were given “Yes.” The second most readable stories
were rated with 38 points, “We Filipinos Are Mild Drinkers” (FKGL=3.0; CS=34) and
“Footnote to Youth” (FKGL=4.9; CS=28). The third most readable story, with 38 points,
is “The Wedding Dance” (FKGL=3.7; CS=30). The most difficult story is one which
only rated 23 points, “The Small Key” (FKGL=6.0; CS=26). “Distance to Andromeda”
(FKGL=10; CS=14) and “How My Brother Leon Brought Home a Wife” (FKGL=5.2;
CS=26) areboth ranked second most difficult with 30 points in the Checklist.

Of the five (5) stories rated by Grade 8 students, three (3) were given the highest
score, 40 points, “Life is a Three-Ring Circus” (FKGL=5.9; CS=24), “The Small Key”
(FKGL=6.0; CS=26), and “How My Brother Leon Brought Home a Wife”
(FKGL=5.2;CS=26). “The Wedding Dance” (FKGL=3.7; CS=30) earned a total of 39
points, and “Father Goes to Court” (FKGL=4.7; CS=34) had 38 points.

Using the average responses of teachers and students in the readability checklist
(RC), the following are the observations apd comments made on the nine (9) short
stories:

1. Interest — “Will the story be interesting to your students?”

Teachers answered “Yes” to three stories: “Life is a Three-Ring Circus,” “Father
Goes to Court,” and “May Day’s Eve.” Students also gave a “Yes” to the first two
stories, and also to “The Small Key” and “How My Brother Leon Brought Home aWife”.

Teacher C says “My Father Goes to Court” is interesting because of the humor.

Teacher B says, “Students in general like funny and light stories.”
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All three (3) teachers gave a “No” to “The Small Key,” “Footnote to Youth,”
“How My Brother Leon Brought Home a Wife,” and “Distance to Andromeda.”

Teacher A says “May Day Eve” can be interesting to students if “the story will
be discussed by the teacher.” If the students will be assigned to read the story on their
own, they will not be interested because it is long. Length is also the same reason for
“How My Brother Leon Brought Home a Wife” and “Distance to Andromeda” are
found uninteresting.

Teacher A perceives that the marriage theme in “Footnote to Youth” is not yet
interesting for her Grade 7 students. She says, “raising their own family is not their
interest.”

2. Believability — “Is the story about something that could really happen?”’

Teachers found six (6) stories believable: “Life is a Three-Ring Circus,” “The
Wedding Dance,”“Footnote to Youth,” “May Day Eve,” “Distance to Andromeda,” and
“We Filipinos are Mild Drinkers.” The other three (3) stories were only given a
“Somewhat Believable” rating.

Students found all five (5) stories believable.

These stories are indeed realistic. The Waig, featured in “How My Brother
Brought Home a Wife,” is a real place in Ilocos, where Arguilla grew up. The road taken
by Ben in “Distance to Andromeda” is Brillantes’ description of Manila in the 1960’s.
Aside from places, the social problem featured in “The Wedding Dance” about not being

able to have children, which was experienced by Lumnay and Awiyao, is a fact among

the nothern Luzon tribes.
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Teacher C said that “We Filipinos are Mild Drinkers” is believable because the
Philippines is “more open to the world so there will be more chances for encounters with
foreigners.”

3. Conflict — “Does the main character overcome the problem, but not too

easily?”

“Life is a Three-Ring Circus” and “Footnote to Youth” received a “Yes” from
the teachers. The rest received only a “Somewhat,” except for “We Filipinos are Mild
Drinkers” which was given a “No.” The conflict was not very clearly established in this
story.

“My Father Goes to Court” got a “Yes” from students while the other four (4),
«Somewhat.” Three (3) stories,“The Small Key,” “The Wedding Dance,” and “How My
Brother Leon Brought Home a Wife,” had received the same response from the teachers.
These three (3) stories do not give a clear resolution. In fact, the readers are left to
ppnder how the stories would end. This, however, actually creates an opportunity to
make students write an ending.

4. Climax — “Does the climax seem natural?”

Teachersconsidered “Life is a Three-Ring Circus” and “We Filipinos are Mild
Drinkers” as the stories with the most natural climax. On the other hand, “The Small
Key,” “May Day Eve,” and “Distance to Andromeda” do not have a natural climax.

Of the five (5) stories evaluated, students equally marked four (4) stories as
having a natural climax, except for “My Father Goes to Court.” The students find the

tossing of the coins inside the hat unexpected.
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Both teachers and students groupshad the same reponses to two stories. A “Yes”
to “Life is a Three-Ring Circus,” and a “Somewhat” to “My Father Goes to Court.”
Perhaps both perceive the twist in the climax of “Life is a Three-Ring Circus” and both
groups know that nobody can readily bring to a real court the cases presented in “My
Father Goes to Court.”

5. Personality — “Are the characters’ personalities realistic?”

Teacherssaid “Yes” to “Life is a Three-ring Circus,” “The Wedding Dance,”
“Footnote to Youth,” “May Day Eve,” “Distance to Andromeda,” and “We Filipinos are
Mild Drinkers,” and “Somewhat” to the other stories.

Students evaluated all five (5) stories as having realistic personas among the
characters. Two of these, “Life is a Three-Ring Circus” and “The Wedding Dance,” had
the same evaluation with the teachers. Both groups may have understood or appreciated
the personalities of the characters based on their experiences with people.

Despite having said 'ghat marriage was not yet in the minds of the students, the
Grade 8 participants said they related well with the characters from “The Wedding
Dance” but only after the teacher discussed the social demands of the tribe. They also
came to appreciate and sympathize with the clown Gorgio from “Life is a Three-Ring
Circus” only after the teacher explained the tum of events. Teacher B said that many of
her students in Grade 7 need to have most stories explained to them so they can
understand.

6. Actions — “Are the reasons for the characters’ actions believable?”

Teachers saidthat “Life is a Three-Ring Circus,” “The Wedding Dance,”

“Footnote to Youth,” “Distance to Andromeda,” and “We Filipinos are Mild
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Drinkers”had believable actions. “Father Goes to Court” and “The Small Key,” marked
with “No,” had the least believable action.

In “Father Goes to Court,” one teacher said that suing someone for smelling food
was outrageous. Another teacher said thatshe could not believe that the character in “The
Small Key” will have long-standing feelings of jealousy over the deceased first wife.

On the other hand, students found their five (5) stories as having believable
actions. This may be because all the stories dealt with real events, such as poverty,
marital problems, social pressure, and marriage.

7. Growth — “Do the characters in the story grow?”

All three (3) teacherssaid “Yes” to “Life is a Three-Ring Circus” and “We
Filipinos are Mild Drinkers,” and “No” to “The Small Key” and “Distance to
Andromeda.” This is because the characters hardly showed any changes in personality
throughout the stories. The character in “Life is a Three-Ring Circus” had clearly
chan

ged since Gorgio used to be very successful in the beginning then became a pathetic

Joser in the end. Even the speaker changed his perspective on judging people because of

what happened to Gorgio.

Students gave four (4) stories a “Yes” and “My Father Goes to Court,” a

«Somewhat.” Students may have failed to see that “My Father Goes to Court” is not

about the characters changing, but it was more about showing the differences between

the rich and the poor.
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8. Characters — “Do the characters have both strengths and weaknesses? "

Teachersmarked “Life is a Three-Ring Circus,” “The Wedding Dance,”
“Footnote to Youth,” and “We Filipinos are Mild Drinkers” with “Yes.” They gave the
others “Somewhat.” Students gave a “Yes” to all five stories.

These stories feature realistic people. Dodong, from “Footnote to Youth,” hadfelt
passion for his girlfriend and the hesistation of telling his father of his intentions to
marry her. Later, Dodong also felt the fears of becoming a father and the burdens of
being the head of a family in an impoverished rural country. Awiyao, from “The
Wedding Dance,” was depicted as a strong man, an ideal quality of a tribal leader, but he
did not have a child. Awiyao also felt the love of a wife, but was torn between keeping a
childless marriage and marrying another woman who could guarantee a child. The
clown Gorgio, from “Life is a Three-Ring Circus,” was portrayed as a successful man
with houses, aloving wife and children, and a lucrative career, until he lost all these

treasures because of a fatal injury.

9. Setting — “Does the setting present what is actually known about the time
and/or place?”
Teachersanswered“Yes” to seven (7) stories, and “Somewhat” to “The Small
Key” and “May Day Eve.” Students gave all five (5) stories a “Yes.” Except for “The
Small Key,” both teachers and students had the same response.
Most of the stories are set in the provinces. There are enough descriptions of
theplaces to accurately depict the location. For example, the Waig in “How My Brother

Brought Home a Wife” had a very vivid description of the sunset as experienced in the
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province. On the other hand, Joaquin’s “May Day Eve” successfuliy depicted the setting
in the Spanish era using local color with words like serrana and arroba.

10. Character-Setting Fit — “Do the characters fit the setting?”

Teachersgaveeight (8) stories a “Yes,” and “The Small Key” a “Somewhat.”
Students gave five (5) stories a “Yes.”

It is not very clear how “The Small Key” had a vague character-setting fit. The
characters were farmers and their home is located in the middle of a field. An aunt was
supposed to come and accompany the sick wife, but it took a while before she arrived.
This situation should be common in most rural settings considering how far apart the
homes are in the bérrids. However, given that the students come from an urban
municipality, they may not have the cultural schema required to appreciate the setting.
The teachers did not specify their reasons for assigning a “Somewhat” for this item.

11. Empathy — “While reading, do you feel that you are really in the time and

place?”

Teacherssaid“Life is a Three-Ring Circus,” “Father Goes to Court,” “Footnote to
Youth,” “May Day Eve,” and “We Filipinos are Mild Drinkers”were easy to empathize
with. However, they gave “The Small Key” a “No.” Perhaps the teachers perceive that
their students would not be able to understand and empathize with the marital issues that
the characters dealt with in the story. Students answered “Somewhat” to all five stories
that they assessed. Both teachers and students had the same response, “Somewhat,” to
“The Wedding Dance” and “How My Brother Leon Brought Home a Wife.” Perhaps
both teachers and students are not familiar with the traditions and unwritten laws of the

indigenous groups of North Luzon which was featured in “The Wedding Dance,” or on
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riding a caretela through the rough road of the Waig from “How My Brother Leon
Brought Home a Wife.”

12. Theme — “Is the theme worthwhile?”

For the teachers, the themes of “Life is a Three-Ring Circus,” “My Father Goes
to Court,” and “Footnote to Youth”were found worthwhile. The other five (5),
“Somewhat.” There was no justification given for their evalaution.“May Day Eve” was
given a “No.” The students marked five (5) stories’ themes to be worthwhile.

“Life is a Three-Ring Circus” was about dealing with life challenges which the
readers may have found uniquely told. Usually stories about life are told from the first-
person point of vieW about his’/her own experiences. In this case,although it was also
from the first-person point of view, the focus was on an interviewee. The life of the
interviewee made an impact on the speaker, and in turn, the readers.

“My Father Goes to Court” is about inequality between the rich and poor.The
story did not address the issue directly, but it focused on the humorous side of the poor
family. This eventually became the crux of how the inequality was handled in the court.

“Footnote to Youthf’ is about the setbacks of early marriages. Teachers may have
found the story a good example for cautioning children not to marry early. Dodong
became helpless later on in his ‘marriage and somehow fell out of love. This was a story
that the students evaluated.

Teachers may not have appreciated the theme of “May Day Eve” for their
students because the children might not see the relationship developing between Badoy

and Agueda through the years. The story’s timeline is not linear, and the students may
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find it difficult to keep track of the development of the storyline due to the frequent
flashbacks. Teachers had to clarify who the Devil and the Witch were to the students.

13. Voice — “When you read the story aloud, do the characters sound like real

people talking?”

The teachers foundseven (7) of the nine (9) storiesto have realistic dialogue.
Only “The Small Key” and “Distance to Andromeda” were given a “Somewhat”
rating.Students gave a “Yes” to all five (5) of the stories they evaluated.

Perhaps“The Small Key” may have sounded awkward having characters speak in
English considering the rural setting. Although it may have been possible that farmers
did speak in English in that day, it is certainly har& to believe in the present. The
dialogue is actually simple enough to be understood. It is the narration that is actually
more unnaturally Filipino: “The sun, up above the sky that was all blue and tremendous
and beckoning to birds ever on the wing, shone bright as if determined to scorch
everything under heaven... ” The use of colorful language in these lines may not seem to
be like “real people talking” for the teachers but the students did not seem to find the
style of writing unnatural. Students gave the story’s voice a “Yes.”

14. Naturalness — “Does the rest of the language in the story sound natural?”

Teachers’ ratingsshowed only“Life is a Three-Ring éircus,” “The Wedding
Dance,” and “We Filipinos are Mild Drinkers”as having natural language. The others
were given a “Somewhat” answer. Students’ ratings, on the other hand, indicated that all
five (5) stories had a natural language.

The language used by some of the authors is not normal among the common

Filipinos of the present day, who speak less English than those living in the period when
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these stories were written. An example is Brillantes who is known for awriting style
(Locsin, 1967) which uses a lot of long words and sentences, such as:

“Enclosed in time within the rocket, the ship itself surrounded by
timelessness which is in turn, framed by the boundaries of the cinema screen, the
last men and women and children of Earth watch the asteroids, the streams of
cosmic dust, and the barren planets drift past the potholes like luminous flowers
at once beautiful and monstrous, floating in the ocean of space.”

Meanwhile, the other writers use plain language to present the conversations
among their characters. An example is the conversation between the American GI and

the Filipino farmer in “We Filipinos are Mild Drinkers,” which Teacher C says “comes

close to the real thing as possible™:

“Hello, my little brown brother,” he said patting me on the head.
“Hello, Joe,” 1 answered. All Americans are called Joe in the

Philippines. “Any bars in this town?” he asked.
That was usually the first question American soldiers asked when they

visited our barrio.
“I am sorry, Joe,” I replied. “There are no bars in this barrio.”

“Oh, hell! You know where I could buy more whiskey?”
“No, Joe. 1am sorry. We do not drink whiskey.”
“Here, have a swig. You have been working too hard,” he said, offering

me his half-filled bottle.
“No thank you, Joe,” I said. “We Filipinos are mild drinkers.”

The following were the otherobservations made by the teachers in their

evaluation of the stories:
1. “ May Day Eve”
e “The story may somewhat (be) interesting for my students. Interesting, only if this

story will be discussed by the teacher, but if the teacher will ask the students to read

they will not be interested anymore because it is a long story. In addition to that, the
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author used words which are not familiar to Grade 7 students. Another thing is that
the flow of events will be very confusing for the students.” (Teacher A)
Teacher A referred to the transition of scenes with the use of flashback which

students fail to follow. The first part was between an older Agueda and her daughter:

’

“Yes... Yes, he spoke to me,’
graying head, she wept.

“Charms like yours have no need for a candle, fair one,” he had said,
smiling at her in the mirror and stepping back to give her a low mocking bow.
She had whirled around and glared at him and he had burst into laughter. “But I
remember you!” he cried. “You are Agueda, whom I left a mere infant and came
home to find a tremendous beauty, and I danced a waltz with you but you would
not give me the polka.”

said Doria Agueda. And bowing her

Then the scene suddenly shifted to the past with the younger Agueda and Badoy, and
finally going back to another time frame with Badoy and his grandson Voltaire.

“But he did not forgive her — no! He would still have his revenge, he
thought viciously, and kissed his wounded fingers. But what a night it had been!
“I will never forget this night!” he thought aloud in awed voice, standing by the
window in the dark room, the tears in his eyes and the wind in his hair and his
bleeding knuckles pressed to his mouth.

But, alas, the heart forgets; the heart is distracted; and Maytime passes,
summer ends; ... and there came a time when Don Badoy Montiya walked home
through a May Day midnight without remembering, without even caring to
remember; being merely concerned in feeling his way across the street with his
cane; his eyes having grown quite dim; and his legs uncertain for he was old; he
was over sixty; he was a very stooped and shrivelled old man with white hair and
moustaches, coming home from a secret meeting of conspirators...”

There are around 25 difficult or unknown words contained in the selection. Some
of them are Spanish in origin, like serrana and arroba. This is essential in establishing
consistency with the setting in the1890’s but students who are not familiar with literary

devices, like local color, will find this difficult. There are also words that are not
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commonly used at present, like pompous, livid, piteously, brute, and feebly, and
expressions, like “Son of a Turk!” There are also sensual lines that may be a sensitive
item tor conservative teachers and innocent children of 12 or 13 years old to discuss.

“— what eyes she had! And what a pretty color she turned when angry!
He remembered her bare shoulders: gold in the candlelight and delicately furred.
He saw the mobile insolence of her neck, and her taut breasts steady in the fluid
gown. Son of a Turk, she was quite enchanting!”

2. “How My Brother Leon Brought Home a Wife”

e “The story is too long for them (Grade 7 students) to read. It is a boring story
though the writer used local color and imagery. [The] language used [does] not fit
the level of the students. Most words are confusing/figurative which will lead to
students’ comprehension difficulty.” (Teacher A)

Teacher A may be referring to the long sentences describing the characters and
the landscape which are different from the more direct and less artistic style done by the
students. For example, Badong described Labang, the carabao by...

“Labang’s white coat, which I had washed and brushed this morning with
coconut husk, glistened like beaten cotton under the lamplight and his horns

appeared tipped with fire.”

-

Another is the déscription of the sunset...

“The sun had sunk down from the wooden sides of the Katayaghan hills,
shadows were stealing into the fields. High up overhead the sky burned with
many slow fires.”

The simile, “glistened like beaten cotton,” metaphor, “horns appeared tipped with fire, ”
and personification, “the sun had sunk down,” “shadows were stealing into the fields, ”

“the sky burned with many slow fires, "may already be challenging for the students and
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their imagination because of the lack of exposure to these literary devices in their

previous reading classes.

e “The relationship between a grown-up man and his father is hard for the students to
understand.” (Teacher B)

Teacher B may have been referring to the absence of a statement establishing the
kind of relationship between Leon and his father. The story was told from the
perspective of Badong, the younger brother, and the narration is limited to what Badong
thinks and sees. The narration did not show if Leon and their father were estranged or

very intimate, which leaves the readers to try and infer the kind of relationship they had.

e “Not for Grade 7 (on the characters).“A bit too good to be true. Imagery is strong.”
(Teacher C)
Teacher C may be referring to how the characters’ qualities have to be inferred
through their dialogue. Badong, the narrator, presented a limited description of the
characters’ internal qualities and only reported what he saw. Teacher Ccommended the

of the narration. The literary devices featured earlier did create a vivid

imagery

description of the landscape in Waig, and the selection is a good example to teach the

device.

3. “Footnote to Youth”
e “My students cannot relate with the story. Getting married is not yet in their minds

now at their age. [The] topic about raising their own family is not their interest. This
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story is too heavy for them, for their young minds. Words used are too deep. Another
“long” short story.” (Teacher A)
Apparently, Teacher A is hesitant to discuss marriage with her Grade 7 students.
The story does center on the character Dodong’s preoccupation with love and his
realizations on married life. The internal struggle experienced by Dodong is different
from the external conflicts that students in Grade 7 encounter with popular fiction,
computer games, and television series, usually a hero versus a villain.
The students will also find the story intimidating due to the archaic style of
writing in the first paragraph, as demonstrated by this line:
“What he had to say was of serious import as it would make a climacteric in
his life.”
This was the idea of the seveﬁteén-year—old Dodong, a boy from the farm. The concept
of a farm boy t_hinking or talking like this, using words like “import” and
“climacter‘ic »is very surprising to the studentswhose preoccupation is mostly computer

games, Facebook-ing, texting, and selfies.

e “The generation when this story was written cannot be grasped by the students.”

(Teacher B)
. “Not for Grade 7 to appreciate” (Teacher C)
Garcia Villa wrote this story in 1933, and the setting was on a farm where people
live a simple lifestyle. The characters’ preoccupations were farm and their family.
Dodong, at his age of 17, felt like he was already a man, which is so different from the

mindset of today’s 17-year-old youth who are still mostly in school and working on their
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degrees. Teachers B and C may be referring to the stark differences in lifestyles of the
characters and the readers.

The issue of marriage as a topic of discussion for Grade 7 students is a sensitive
matter for the three (3) teachers. They perceive that this topic is not yet suitable for
Grade 7 but can be appropriate for older students, like Grade 9 or 10. For these teachers,

Grade 7 students would be more interested in family matters and ambitions in life.

4. “The Wedding Dance”

e “The story is too long. Love triangle will be interesting to my students. The theme
about making the right decision will lead the class to have a debate. This story will
only be understood and appreciated if the teacher will discuss it to the class. The
students will not understand the story if they are just the ones to read it. Reading
long stories are boring for the students nowadays.” (Teacher A)

e “They don’t understand the emotions embedded in the story.” (Teacher B)

e “A bit interesting because of the drama in it. Some words are hard to understand.”

(Teacher C)

The teachers may have been referring to the different lifestyle and social
demands between the characters and the students. Teachers resort to retelling the story
because they have to elaboraté on the traditions of a Northern Luzon tribe and the social
conflict that underlies the plot, unless their Social Studies class had already shown such
matters in relation to the story.

There were only eleven (11) words that students might find new but the meaning

can be derived from context, like supple and threshold in “his wide and supple torso”
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and “the edge of the head-high threshold,” respectively. The word gangsas and the
expression seven harvests may need a little more elaboration to be understood.

The theme and drama may prove to be interesting because these have similarities
to the modern day stories found in television series. Teacher B said that the emotions
may be too difficult to grasp by the students. Perhaps some students cannot empathize
with the characters if they are not fond of dramas. Or, perhaps students are just more
visual and prefer to see the characters acting out the drama than reading the lines in

order to feel the emotions.

5. “Distance to Andromeda”

e “This story is very long and will be confusing for the students.” (Teacher A)
e “The story will bore the students.” (Teacher B)

The story is long because these are the thoughts of the boy Ben as he walked
home from the movie theater. It’s also lbng because of Brillantes’ signature writing style
of using long sentences and extraordinary words. An example is the following
introspection ofthe 13-year-old Ben, the main character:

“But it is no longer an abstract ache straining for the relief of words; it

- speaks within him, in a language full of silence, becoming one with his breathing,
" his being and the night, and the turning of Earth; incomprehensible, a wordless
thought, an unthought of Word. like the unseen presence of One who loves him
infinitely and tenderly. The fear has gone, the lonely, helpless shrinking he felt

on the bridge, walking home; love surrounds him, and no evil can touch him here,
in his father’s house.”

Teacher B said that this “will bore the students” because there is no clear conflict
and no action. The story implies Ben was scared for his family’s safety if ever the Earth

would be destroyed, an after-effect of watching the science fiction film. As he walked
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home he thought of things, about men on the moon, the busy streets and skating rink,
and the facades of his neighbors’ houses, but his fear of losing his family was not made
clear. Much of the action and dialogue was focused on the events surrounding dinner
preparations and the post-dinner rest on the terrace. Teachers perceive that no Grade 7
student will care for such mundane activities of an ideal family. In the end, Ben found
his security but it was only implied through this paragraph.

“His father is home, all of them are safe and home in the night, in the
long summer of the year. Tomorrow, Sunday, they will go to Mass, all of them
together. Then he will go swimming with Tito and Pepe in San Miguel, in the
clear wide morning, and in the afternoon he will see the film again, perhaps with

his father: the ruined, poisoned countries of man, and the new world, the hills
green in the light of another sun.”

Students will also find it unbelievable that a boy of 13 like Ben can think of

profound words, like utterance, culvert, and palpable, and in thought structures as

presented by Brillantes, like in the paragraph:

“He catches the streak of a shooting star from the corner of his eye.
Instantly his waiting becomes a sharp alertness; he holds his breath, and the
strangeness comes into him once more, the echo of an endless vibration. But it is
no longer an abstract ache straining for the relief of words; it speaks within him,
in a language full of silence, becoming one with his breathing, his being and the
night, and the turning of Earth; incomprehensible, a wordless thought, an
unthought of Word: like the unseen presence of One who loves him infinitely and
tenderly. The fear has gone, the lonely, helpless shrinking he felt on the bridge,
walking home; love surrounds him, and no evil can touch him here, in his
father’s house.”

6. “We Filipinos are Mild Drinkers”
e “Many of my students have not seen a military base, or even a carabao.” (Teacher B)

The story opens in an open farmland where the American soldier and the Filipino

farmer met. At the end of the story, the farmer brought his new friend back to his
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barracks in an air base. Though the story does not stipulate it, the setting may perhaps be
in Pampanga where the Clark Air Base was located. Surrounding the base are rice fields.
Teacher Calso thought that the setting needed more description. However, the setting is

secondary to the dialogue between the characters, which carries the entire idea.

e On Interest: “There is a touch of humor in the story plus the Filipino is the main
character.”

On Believability: “Our country is more open to the world so there will be more

chances for encounters with foreigners.”

On Character: “The American’s characte;' vividly portrays the weakness and strength

but the Filipino only shows strength.”

On Setting: “I feel there should be more description of the place.”

On Theme: “The problem will lie on the pupils’ ability to comprehend the figure of

. speech/idea in the theme.” (Teacher C)

Teacher C has commented on this story in detail. She believes that students will find
the Filipino in the dominant role interesting. Americans are seen as the stronger
character in a colonized country like the Philippines, but in the story it was the American
who first collapsed after drinking some lambanog. The irony is that the ‘Filipino said that
they were mild drinkers but there was nothing mild in the lambanog that made the
American pass out. This irony may be the reason why Teacher C said that the theme

would not be easily comprehended by the students.
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7. “Life is a Three-Ring Circus”

e “The theme of this story is worthwhile yet it can only be understood by students if
the teacher will be the one to discuss. It is a long story that the students will find it
boring to read.” (Teacher A)

Teacher A may have felt that the introduction of the speaker about his work is
dragging for young readers who prefer more action. However, it was vital that the
speaker introduce the nature of his job first to establish the great responsibility he has as

a journalist who writes promotional materials for people he has not met.

e “They like the life story of the protagonist.” (Teacher B)

Teacher B recalls the feedback she received from the students after the
discussion of the story. The students, in a way, related to the story of Gorgio and his
transformation. In a way, the students sympathized with Gorgio because of the first-

person point of view. The speaker/journalist made a clear description of what he saw in

Gorgio, and in a way made the students feel the same way.

8. “My Father Goes to Court”
e “Students in general like funny and light stories.” (Teacher B)
¢ (On the interest, given a Yes) “because of humor” (Teacher C)

Kiefer (2010) said humor, suspense, action, and surprise make stories interesting
to young readers. Aside from humor, the story also has suspense because the readers will

be holding their breath to find out how the poor family will overcome the case. There is
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also surprise because the father wittily paid back the rich man the same way he was

charged with a court case.

9. “The Small Key”

e “Somehow, the story is too deep for them to understand.” (Teacher B)

The story does possess a problem that 12- to 13-year-olds may still not be aware
of. The story’s conflict is internal to the wife, Choleng, who was still jealous over her
husband’s attachment to the things of his departed first wife. The writer did not
specifically say she was jealous, so students are left to identify this emotion through
close analysis of the actions done by the character in the following excerpts.

“With deliberate care he untied the knot, and, detaching the big key,
dropped the small one back into his pocket. She watched him fixedly as he did
this. The smile left her face and a strange look came into her eyes as she took the

big key from him without a word.”

“4s she was doing so, a small object fell to the floor with a dull, metallic
sound. Soledad stooped down and picked it up. It was the small key! She stared
at it in her palm as if she had never seen it before. Her mouth was tightly drawn
and for a while she looked almost old. She passed into the small bedroom and
tossed the coat carelessly on the back of a chair.”

“It was a small, old trunk, without anything on the outside that might
arouse one’s curiosity. But it held the things she had come to hate with
unreasoning violence, the things that were causing her so much unnecessary
anguish and pain and threatened to destroy all that was most beautiful between
her and her husband!”

Based on the observationsof the teachers, four (4) elements contribute to the

difficulty of the selected short stories in English.



113

1. Interest

The teachers perceive that the major contribution to a readable story is interest.
Norton (201 1) and Keifer (2010) agree that stories will be readable if the readers are first
interested in the topic. Students generally become interested in the stories from their
textbooks if they are a love story or a comedy (Keifer, 2010). Thus, “The Wedding
Dance” and “My Father Goes to Court” were perceived as interesting because of the said
genres. However, this is contrary to their rating of “The Wedding Dance” which was
rated as “Somewhat” interesting in their readability checklist. Stories like “Footnote to
Youth,” “How My Brother Leon Brought Home a Wife,” and “Distance to Andromeda”
were said not to be very interesting because the abstract concepts in the themes --
marriage, bringing home a wife, or security -- are not interesting for young readers
(Hetherington, 1985). This answer related to their ratings in the readability checklist.
They answered “No” to “Footnote to Youth” and “How My Brother Leon Brought
Home a Wife.” “Distance to Andromeda” was given a “Somewhat” answer. According
to the teachers, marriage is something still not part of the students’ consciousness, so
teachers perceive that stories with this theme will be less interesting to the students.
However, they find the love story in “The Wedding Dance” interesting because of the
love triangle that came i:vith the conflict.

2. Length

Since the stories are generally long, the teachers said that students do not like to
read long stories. Students may find them less interesting to read. Teachersinstead retold
or interpreted the meanings of the stories to the students in order for them to understand

the plot and reasons for the characters’ actions. This retelling and interpreting strategies
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may have been eifective for the teachers because they say that the students gain a greater
understanding of the story’s elements after their lecture than ifthey were assigned to read
the stories on their own.

The stories featured in the textbooks are long because they are complete texts,
not excerpts. The writers also used long words and sentence structures, which the
students are not familiar with. Singhal (1996) said that text becomes difficult for L2
readers when the language patterns and conventions of discourse and rhetorical
structures are different from what the readers expect. The featured stories contained
linguistic devices, such as local color, colorful language, and figures of speech, that the
Grade 7 students are not familiar with, either because these were not encountered in the
Elementary or they were not oriented to such structures.

3. Rural Setting

The settings of the stories, such as that of “How My Brother Leon Brought
Home a Wife,” “The Wedding Dance,” “The Small Key,” “Footnote to Youth,” and
«“We Filipinos are Mild Drinkers,” were mostly in rural areas.The teachers said that

many of their students could not relate to the experiences in rural areas. The students

come from an urban municipality.

-

Many of their students also do not understand the tribal community featured in
«The Wedding Dance.” This gap between the characters’ situations and the students’
interests and backgrounds lends the teachers to explain the stories’ background,
community, and situations so that the students can understand the characters’ responses

and other elements in the stories.
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Hetherington (1985) said that culturai content influences the learner’s
background knowledge. When the student’s cultural background does not match the
stories’ setting, the stories become difficult for the students. Though the setting is
Filipino and the Philippines is an agricultural country, the students who participated in
the study are from an urban community. Thus, they do not have the cultural background

to mentally picture the setting, causing some breakdown in the reading comprehension

process.

4. Language

Another limitation to readability that the teachers found is the language used in
the short stories. Literary devices, like figures of speech, local color, and imagery, are
still unappreciated by many 7™ graders. Based on their experiences, students prefer to
read stories with language similar to what they use. They respond well if the language is
more direct. The teachers often need to explain the meanings behind the literary devices
found in the stories.

The Filipinos are still considereed as second language English learners despite
having this target language present in the environment. From the results of the study, the
Grade 7 students still do not have the linguistic competencies needed to understand the
selections. Zakaluk & Samuels (1996) identified the language between the child and text '
should match in order to gain comprehension. Teachers in this study knew, even without

the tools used in this study, that there is a mismatch between the two languages.
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Focus Group Discussion
Based on the focus group discussion with the Grade 8 students, there were four
(4) factors that contributed to text difficulty.
1. Length
“Ang haba at boring yung simula nung “How My Brother Leon Brought
Home a Wife.” Kailangan ba talaga ikwento yung byahe nila?” (“How My
Brother Brought Home a Wife” has a long and boring beginning. Is it really
necessary to tell the journey in detail?)
“Mahaba. Mahirap magbasa dahil mahaba.” (They’re too long. It’s
difficult to read because they’re long.)

Grade 7 and 8 students still prefer to read shorter stories. For them it is ironic to

be calling these stories short stories because they are very long.

The stories were long because they use long words and long sentence structures.
«Distance to Andromeda,” for example, has an FKGL of 10.0 because of the long words
and sentences. “We Filipinos are Mild Drinkers” has an FKGL of 3.0 because the
conversation between the Filipino farmer and the American GI was made of short
sentences. Teacher C said that this dialogue came close to the real thing; meaning, the
conversation was deemed natural or spoken in plain language.

The stories were also presented as complete stories, not excerpts, so the students

could read the complete, unsimplified, and award-winning literature made by Filipinos.

Perhaps the students, coming from Elementary, were not used to reading “long” short

stories in class.
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2. Language
“In general, may kahirapan dahil sa words” (It’s difficult because of the
words.) was one of the comments of the students.

The language in these short stories is very difficult for them. They call it
“nosebleed®,” because it is not part of their everyday language. Hameed (2008) and
Walter (2003) agreed that vocabulary is a significant factor in text difficulty. Walter
(2003) posits that a 95% word familiarity in the text is needed in order to guarantee
comprehension. The Grade 8 studentswho participated in the studyl;refer to read stories
with a language that is simpler to understand. However, what is simple for the students
was not clearly defined in tfle discussion.

This comment made by the student and the results from the cloze scores may
prove that the language in the stories that students read does not match with the students’
linguistic abilities. Singhal (1996), Walter (2003), and Hameed (2008) said that
differences between the students’ expected language structure and the structure that the

text carries pose as an important factor in text and reading difficulty.

3. Theme

-

“Masaya yung “Father Goes to Court” kasi, saan ka pa, naisip nilang
kasuhan yung kapitbahay dahil nakiki-amoy lang siya. ”(“Father Goes to Court”
was funny, because the neighbor thought of suing because he smelled the food.)

“Hindi naman makatotohanan ang ‘Father Goes to Court.”” (“Father

Goes to Court” isn’t realistic.)

6 Nosebleed is slang used by students of this period to mean anything that is beyond their capacities. It can
be too intellectual, too abstract, or too advanced. Simply speaking in fluent English without halting can be

considered as “nosebleed.”
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The Grade 8 students knew that suing people in court for smelling food would
not hold in any real court, and this made them interested in the story. They found
comedy and love story more interesting, but they do not want to go deeper into the
characters’ minds. The male participants preferred to have more realism and action than
talk in the stories that they read. The female participantswere more into love stories with
a little talk and some action.

“Maganda din po yung “The Wedding Dance” dahil mapapa-isip ka
kung anong gagawin nung babae sa dulo.” (“The Wedding Dance” is a nice
story because it makes you think of what the girl will do in the end.)

«“The Wedding Dance” is a love story that many of the Grade 8 female students
found interesting. However, this left the boys a little behind until the story was retold to
them. “May Day Eve” also had a love story in the middle, but the students found
difficulty understanding the transitions and flashbacks.

Stoodt (1996) said that teenagers prefer to read about characters their own age
struggling with the realities of adolescents, or create for themselves heroic roles that
they can associate with. None of the stories have characters that are close to their age.
Dodong of “Footnote to Youth™ is close to their age at 17, but he was already thinking of

marriage, which the Grade 7 students are not yet interested in. Ben, in “Distance to

Andromeda,” is closer to their age but Brillantes’ style of writing does not match the

Grade 7 students’ linguistic abilities.
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4. Setting

“I cannot relate with the place.”

“Hindi ko maintindihan noong una yung buhay sa tribo. Pero, nung in-
explain na ni Ma'am, naintindihan ko na.” (1 couldn’t understand the life in the
tribe at first. But after Ma’am explained it, I understood it.)

“T have not gone to a circus, or perya, yet.”

The students were generally uninterested in the rural setting in most of the stories
they read. Most of them did not realize the setting until their teacher told them that it
was in the rice field or in the mountain, and they will go, “Ahhh!” indicating their
realization. They did not mind the rural setting but they preferred to reaci stories set in
anurban setting. “Distance to Andromeda” may have been set in the present but, again,
Brillantes’ writing style may prove to be the source of difficulty for students who were
used to more direct and simple writing styles. In addition, the timeelement or period
needed to be explained first to them because they were unable to determine immediately
that many of the stories were set in the past, especially “May Day Eve” which was set in
1890.Students also said that if the stories were set in the present, with cell phopes and

internet, they might have found the stories more interesting than those they read in

textbooks.

The Schema Theory explains that comprehension takes place when the reader’s
background knowledge matches and interacts with the content, including the culture, of
the text (Hermosa, 2002; Pardede, 2006; and Hetherington, 1985). In this case, the
setting creates the backdrop of the events and characters’ mindsets which the students

are clearly unfamiliar with. To bridge the gap, the teachers had to explain or provide
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visualization, like videos of the life in tribes or a circus performance, in order for the
2

students to picture themselves in the setting.

From the other comments shared by the students, observations can be made on
the level of understanding that they had on the stories.
]. “Mas madali kung idi-discuss ng teacher.” (It is easier if the teacher
discusses it.)
Simplification strategies, or interpretation and explanation, made by the teacher
allowed students better understanding of the texts that they read. This may prove that the
texts were in the Instructional Level of the students’ reading abilities. If the texts were

assigned to be read independently, it is more likely that students will not understand or

appreciate the materials.

2. “Sino ba si Labang?”(Who’s Labang?) (A comment made on“How My
Brother Brought Home a Wife”; it took the researcher to inform the student
that Labang was the carabao.)

The student may not have been able to follow the train of thought of the speaker
in “How My Brother Brought Home a Wife.” The story’s first person point of view and
Arguilla’s style of writing may be the factors contributing to the difficulty. The story did
not point out directly that Labang was the carabao. It simply said...

“She held the wrist of one hand with the other and looked at Labang, and
Labang never stopped chewing his cud.” ,

The student may need to define the word “cud” and who or what chews cud. The text

did leave some inference load that the teacher needs to bridge in order for

comprehension to happen.
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3. “Nagustuhan ko po yung “Life is a Three-Ring Circus” dahil hindi po
akalain nung character na iisa lang pala yung clown na kakausapin niya
doon sa dulo. Doon niya lang na-realize na mali pala ang mga inaakala niya
sa mga tao in general.” (I liked “Life is a Three-Ring Circus” because the
character did not realize that he was going to talk to the same clown in the
last part. It was only then that he realized that his perception of people is
generally wrong.)

Not all students found the stories obscure. One way or another, higher order

thinking skills were tapped by the stories and reader response was generated.

According to Darigan (2002), literature with good quality have positive feedback

given by teachers for literary merit and positive reader’s response. Since checklists

coming from teachersand students reveal these qualities, the stories can be said to be of

high quality.

The Easiest and Most Difficult Philippine Short Story in English

To determine the easiest and most difficult short story from the nine (9)
selections for the study, the readability indices produced from the three approaches were
summarized in Table 4.5.

The easiest short story was characterized as the story meeting three (3) criteria:
the lowest Flesch-Kincaid Grade Level (FKGL), the highest mean cloze score in the
Independent level, and the highest mean readability checklist score in the Readable level.
Not one short story met all three criteria. The lowest FKGL was from “We Filipinos are

Mild Drinkers.” The highest mean cloze score, 34%, was from three stories, “We
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Story Flesch- Cloze Score Readability Checklist
Kincaid Average Evaluation’
Grade & Evaluation®
Level’
Students'’ Teachers''
We Filipinos are Mild 3.0 34 n/a 38
Drinkers (Frustration) (Readable)
The Wedding Dance 3.7 30 39 36
(Frustration) (Readable) (Readable)
May Day Eve 39 34 n/a 31
(Frustration) (Readable)
Father Goes to Court 4.7 34 38 33
(Frustration) (Readable) (Readable)
Footnote to Youth 49 28 n/a 35
(Frustration) (Readable)
How My Brother Leon 5.2 26 40 30
Brought Home a Wife (Frustration) (Readable) (Readable)
Life is a Three-Ring Circus 5.9 24 40 42
(Frustration) (Readable) (Readable)
The Small Key 6.0 26 . 40 23
(Frustration) (Readable) (Readable)
Distance to Andromeda 10.0 14 n/a 30
(Frustration) (Readable)

Filipinos are Mild Drinkers,” “May Day Eve,” and “Father Goes to Court.” The highest

mean readability score, both from teachers (42 points) and students (4b points), was

from

(5.9) and second in the cloze procedure (24).

«Life is a Three-Ring Circus,” which was ranked third most challenging in FKGL

However, because there is a strong correlation between the FKGL and cloze

scores,

methods,

"Average of F lesch-Kincaid Grade Level scores from the MS Word and three online readability

calculators

8 Average of cloze scores from 75 Grade Seven students, 30 from private schools and 45 from public

schools

and since the readability checklist score has no correlation with the first two

it can be concluded with caution that “We Filipinos are Mild Drinkers” is

9Questions in this Readability Checklist Ere adapted from Donna Norton’s Through the Eyes of a Child:

An Introduction to Children’s Literature (2011, p.99).

3 2ot

103566 of scores from students evaluation from a fogaNEGup discusdivn (n=20)

phade tetod

' Average of scores from Grade Seven teachers from the private and public schools (n=3)
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the easiest short story among the nine (9) short stories evaluated for this study. It is
with caution because based on its cloze score, this short story, along with the other eight
(8), falls at the Frustration level (< 35%). The students may or may not be able to read
and understand the story with or without teacher’s guidance. There is no guarantee that
this will be understood by Grade 7 students. In fact, if Taylor’s assumption, Frustration
level <35%, does apply to the Philippine setting, there is still a high possibility that
students and teachers will both be frustrated in reading the text, as interpreted by Chatel
(2001) and Richardson & Morgan (in Sejnost & Theise, 2007).

The most difficult short story was characterized to have the following indices:
t.he “highest FKGL, the lowest mean cloze score, and the lowest mean readability
checklist score. No one story met all three (3) criteria. However, “Distance to
Andromeda” may be considered as the most diffucult short story in - this
studybecause it has the highest FKGL, 10.0, and the lowest cloze score, 14. Based on
the readability checklist for teachers, “Distance to Andromeda” is only second lowest to
“The Small Key” and has the same readabiltiy scores as “How My Brother Leon brought

Home a Wife,” with an FKGL of 5.2 and a cloze score of 26.

The Threshold Level of Text Difficulty

The threshold level of text difficulty is supposed to be the highest FKGL with the
cloze score at the Instructional level. However, none of the selected short stories’ cloze
score came close to the Instructional Level of 35% correct answers. The readability
checklist seems weak because most of the answers given by teachers and students were

positive; none gave a No answer to a story. However, if the cloze score of 34% is taken
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into account since it is a point closer to Taylor’s criterion of 35%, it can be considered
that texts with FKGL of 3.0-4.0 is the threshold level of text difficulty for the 75
Grade Seven students who participated in this study. This result coincides with the
American benchmark of readability. DuBay (2004) posited that in order for a text to be

understood by the target reader, text should be three (3) levels below the last school

level completed by the target reader.
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CHAPTER 5
SUMMARY, CONCLUSION, & RECOMMENDATIONS

This chapter contains the summary, conclusion, recommendations, and some

final thoughts on the study.

Summary

This study was designed to investigate the readability of Philippine literature in
English, particularly of short stories, that appears in commercially published textbooks.
These textbooks are published for the private school system where the choice of
instructional materials is dependent on the teachers or school head. Public school
textbooks are regulated by the Department of Education and are only available in their
system.

The goals of this study were to determine the easiest and most difficult short
stories, and the threshold level of text difficulty for Grade 7 Filipino students relative to
the short stories evaluated. The nine (9) Philippine short stories in English selected for

this study were:

. “How My Brother Leon Brought Home a Wife” by Manuel Arguilla,
. “My Father Goes to Court” by Carlos Bulosan,

_ “Footnote to Youth” by Jose Garcia Villa,

_ «The Small Key” by Paz Latorena,

1

2

3

4

5. “The Wedding Dance” by Amador Daguio,

6. “We Filipinos are Mild Drinkers” by Alejandro Roces,
7. «Distance to Andromeda” by Gregorio Brillantes,

8. “Life is a Three-Ring Circus” by Jose Quirino, and

9

. “May Day Eve” by Nick Joaquin.
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Three approaches were applied to investigate and profile the readability of the
short stories as recommended by research studies (Burns & Charleston, 1997,
Holzhausen, 2001) — readabililty formulas, cloze procedure, and readability checklist. A
focus group discussion with Grade 8 students was also added into the approaches guided
by the readability checklist, in order to acquire feedback that is not contained in the
checklist.

Three (3) stories were identified as the easiest among the nine (9) selections of
the study. These were “We Filipinos are Mild Drinkers,” “Wedding Dance,” and “May
Day Eve.” Their F lesch-Kincaid Grade Levels range from 3.0-3.9 and their cloze scores
are the lowest among the stories, 34, 30, and 34, respe;cti\'/ely. Meanwhile, the most
difficult story is “Distance to Andromeda” which had the highest Flesch-Kincaid Grade

Level at 10.0 and cloze scores at 100% frustration level.

The threshold level criteria set for the study was not met by the results. However,
for purposes of benchmarking for future studies, the threshold level can be estimated at

3.0-4.0 of the Flesch-Kincaid Grade Levels, based on the readability indices given by

the three (3) easiest stories.

Based on the focus group discussion, the three (3) teachers who participated in
the study say that the selections of Philippine literature in English are deemed difficult
because of the following factors: interest, language, length, and setting. The themes were
not that interesting to their students, who are in their pre- and early teen years, and the
language used is too complex.The length of the stories are too long for students just
beginning to venture beyond storybooks, and the settingsare unfamiliar. The 20 Grade 8

students who also participated in the study concurred on the points about language
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length, setting, and themes. In addition, there were language nuances that were

unfamiliar to them.

Conclusions

Based on the results, the nine (9) Philippine short stories in English are generally
difficult for Grade 7 students since all fell in the frustration level in the cloze test.
Though generally of high quality, the intended readers, who are still developing their
reading skills and linguistic competencies, will find the stories difficult to comprehend.
Richardson & Morgan (in Sejnost & Theise, 2007) said that at the point of frustration,
teachers will need to put in more effort to assist the students in their reading. Based on
the teachers’ experiences, assistance means retelling, interpreting, or even translating the

stories after the students read the stories, which may develop dependency instead of

reading skills.

Based on the comparison between cloze scores and readability formula grade levels, the
three. (3) stories identified as the easiest were “We Filipinos are Mild Drinkers,”
«Wedding Dance,” and “May Day Eve.”These had Flesch-Kincaid Grade Levels ranging
from 3.0-3.9 and the lowest cloze scores among the sfories, 34, 30, and 34, respectfully.
Although these mean scores place these texts within the Frustration level, 10% of the
Grade 7 students in the study would be able to read them independently and a little over
30% would be able to read them with assistance from their teachers. However, this
numberis still not enough to qualify the stories as instructional materials. In Krashen’s
(1991) Input Theory, these nine (9) stories would fall in the “I+2” category of
comprehensible input, or input too difficult for the indended readers. These kind of

stories, or texts in general, will turn off students from learning to read and, if forced
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creates a frustration in reading, and no langauge development will take place (Drucker,
2003; Orillos, 2000). What Krashen proposed as instructional materials for second
langauge development are comprehensible input that is a little harder than the reader’s
ability, “I+1.” Cloze scores showed that the Grade 7 students’ linguistic abilities are still

insufficient to help them comprehend the stories (Chatel, 2001).

From the results of the readability checklists, discussion with teachers, and focus
group discussions with20 Grade 8 students, the short stories can still be called quality
stories worthy to be read. However, the length, setting, themes, and language of the
stories do not match with the readers’ backgrounds. The students’ were mostly
concerned with the length as their consideration for text difficulty. They were not used
to reading these long short stories probably because they did not have stories this long

when they were reading in the elementary level. Even the teachers attest that the stories

were too long for their students.

Setting in general was also a concern of the teachers, since students said they
were unfamiliar with the setting, either place or time. The themes were generally
uninteresting for the Grade 7 students because thesé are not the issues that they face in
their everyday lives. The Grade 8 students, who had already read and discussed the

stories in their Grade 7 classes, said .they appreciated the themes only after the teachers
had explained them.
The Schema Theory looks at reader’s background as an important factor in

comprehension (Hermosa, 2002; Pardo, 2004). The intended readers for these short

stories do not have the schema in interacting with the texts, particularly in terms of the
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length, setting, theme. In Stoodt (1996), comprehension takes place when the readers
can associate with the elements of the story. In this case, the students did not have the

backgroud to relate with the setting and themes in the story to be able to read them
independently.

The abstractness or concreteness of the stories’ content also contributed to the
complexities in the stories’ readability. The stories contained some level of
abstractnessin their content,like jealousy, intimacy, and regret, which the students had to
infer with much difficulty. Grade 7 students at this age and with their linguistic abilities
need content that is more concreteand the transition had to be gradual
(Hetherington,1985). Perhaps the students were not used to the abract content-because
they did not have them in their elementary reading classes. Even the content had to be

addressed by the teachers through their lectures on the stories.

Language was also a contributing factor to the stories’ readability. It does not
match the readers’ abilities and schema. Based on the cloze scores and the feedback
from the discussions with the readability checklists, English as a language is still a
challenge for Grade 7 Filipinos despite having had the English subject for six (6) srears
in the elementary. The language complexities of the texts, compounded by the writing
styles of the authors and the use of literary devices, were still be:yond the linguistic
abilities of the students. Gilakjani & Ahmadi (2011), Klare ( in Du Bay, 2004), Johnson
(2000), and Zakaluk & Samuels (1996) attest that comprehension can only happen in
the minds of the reader when there is a match between their linguistic abilities and the
The cloze scores revealed that there is no match. Looking at the cloze scores alone,

texts.
the selections can already be judged as unsuitable for reading instruction in the Grade 7.
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The teachers’s efforts to aid student comprehension were often in the form of
retelling, interpreting, and translating. When reading texts that are frustrating, these
methods of assistance may eventually create dependency on the teacher’s lecture instead

of developing reading skills. In effect, the goals of the curriculum for communicative

competency will not be met.

As for the selection of stories, judging by the wide range in the Flesch-Kincaid
Grade Levels of 3.0 to 10.0, the stories for Grade 7 English do not seem to have a
standard levelling scheme. At this point, it is understandable that there is no levelling of
text difficulty happening in the country since readability studies are scarce, especially in

literature. Levelling of texts is needed to aid teachers in reading instruction. If the

optimal difficulty level, the threshold difficulty of text, can be determined, then texts can

be selected based on Krashen’s “I+1” of comprehensible input. The threshold level

criteria for this study was not met; however, based on the grade levels of the three (3)

easiest stories, the nearly acceptable cloze scores, and the second-language-learner

nature of the students, the estimated threshold for Grade 7 Filipino students can be at

3.0-4.0 of the Flesch-Kincaid Grade level. Whenever stories in English textbooks fall

withiin this range or even lower, say 2.0, they may become more readable for the

students, and teachers can focus more time on teaching reading skills than on explaining

the stories’ elements. Textbooks could become more of an interesting reading material

for students, an effective tool to motivate love for reading.



Recommendations

For Further Studies

The results of this study were not able to concretelyanswer certain questions

regarding readability of Philippine literature in English. Thus, there is a need to:

1. test other stories of Philippine literature in English especially those found in

the K to 12 textbooks.

This study used only nine (9) short stories that are commonin the eight (8)
commercial textbooks published from 2006 to 2011. These books followed the Revised
Basic Education Curriculum of the Department of Education. With the new K to li
curriculum, there are other stories that have been selected by the same publishers of the
textbooks used in this study. These too should be tested for readability and their match

with the target readers’ reading abilities.

2. test the same short stories with other participants from other schools,

economic levels, or regions of the Philippines.

One of the limitations of this study was the participants. Only 75 students and
three (3) teachers from a private school and a public school participated. Different
results could be derived if the same cloze tests for the nine (9) short storiesl will be
performed in more schools and in various economic levels and regions; thus painting a

more accurate picture or description of the stories’ difficulty.




3. use other methods to test the readability of the same texts in this study.

The methods used in this study — Flesch-Kincaid Grade Level, Cloze Test, and
Readability Checklist — are three of the ways that readability of texts may be determined.
There are other readability tests that are available and more convenient to replace the
Flesch-Kincaid Grade Level.The Fry Test is also still widely used because of its
convenience (Perez, 1982; Burns & Charleston, 1997; Yong, 2010; The Northwest
Center for Holocaust, Genocide and Ethnocide Education, 2011), but the Lexile and
Automated Readability Index (ARI), being the more recently developed, may also be
used to evaluate texts (Diaz & Ocampo, 2013). Aside from the Cloze Test, the Maze
Test can also be used without compromising validity. More readability checklists should

be explored to provide more qualitative measures of evaluating text difficulty.

4. conduct other methods in determining the threshold level of difficulty for

Philippine literature in English.

Since this study’s threshold criteria were not fully met and only an estimated
Jevel was determined based on the cloze scores, other methods, like the maze test,and
the use of other texts, like expository texts from newspapers, magazines, blogs, and

other reading materials, should be applied in order to determine the threshold level of

difficulty for Filipino Grade 7 students.

5. conduct content analysis for themes that make Philippine literature in English

easy or difficult for Grade 7 students.

This study was limited to the use of readability calculators, cloze test, and

readability checklist in order to determine text difficulty. However, there were other
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factors, like content and genrethat influence readability that are not covered in this study
In addition, interest was one of the issues that arose from the study, and can be looked

into. Robert Flesch’s Human Interest Scale can be used to determine the level of interest

a story has.

The selected stories were first published between 1930 and 1960. The time and
themes when these stories were written are very different from the interests and
background of the students who read them today. If this classical literature is required to

be read, there may be other stories out there that may be more relevant to today’s

children.

6. conduct more periodic studies on the profiles of today’s children and their

interests.

According to Pardo (2004), research on the Filipino children’s preferences for
themes and motifs of reading materials may actually show the textbook authors what
children like to read. Having difficult texts forced on the students will hinder their love
for reading. But if the textbooks in schools carry stories that are interesting to them, they

will be more motivated to read them and answer the questions that teachers will ask.

Making a profile of the students’ personalities, learning styles, study habits, and
other characteristics, may help teachers, textbook authors, and curriculum developers in

designing more reading materials that will help students develop interest in reading and

English proficiency.
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For Curriculum Developers, Authors and Textbook Publishers

Since the textbook is said to be the carrier of the Philippine educational
curriculum (Mahmood, Igbal, & Saeed, 2009), curriculum developers, authors, and
publishers should look into the level of difficulty of the short stories they select for their
textbooks. They are as equally responsible as the teachers in developing the reading
skills and literacy of the Filipino learners. Having stories with a wide range of difficulty
may not bridge the gap between the reading ability that the students have and should
have at the end of Grade 7. As Krashen (1.991) proposed, the readability of texts should
be “I+1” of the students’ reading ability at the start of the school year. However, since
this study only provided a proposed benchmark of readability threshold, more studies

should be developed to concretize “I+1” for the Grade Seven.

Aside from using readability levels as basis for selection, authors and publishers
should also consider the content of the stories and the opinion of the target readers or
students on the stories they select. As opined by the teachers in the stud)./, courtship
rather than marriage is of greater interest to students in Grade 7. Stories that are closer to
the interest of the children are more likely to be read even if the level of difficulty is
much higher than their reading ability(Kiefer, 2010).Teenagers also prefer to read stories
with characters who are their age undergoing the same struggles that they have or about
people they can emulate (Stoodt, 1996). The selected short stories in this study are
considered high quality, but the authors may not have meant for them to be read by

Grade 7 students or teenagers.
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For Classroom Reading Teachers

This study was also made to help classroom teachers assess the readability match
between students and texts. Readability of texts should be considered before selecting
the reading selection in order to provide the best strategies to teach students how to read
effectively. The methods presented in this study may be replicated in their classrooms in
order to assess if the featured literature in the textbook will be useful for their classes.
Readability formulas will help determine the grade level of difficulty since not all the
textbooks feature this. The cloze test ca-n be given to students before the lesson to
determine if the text can be read independently or instructionally, or if it will be
frustrating. The checklists can help teachers assess the quality of selections presented in
the textbook. These, though tedious at first, can be the basis for evaluating textbooks or

selecting instructional strategies.

Since the readability of the nine (9)short stories is found to be higher than the
reading abilities of the 75 participants in this study, English teachers shoula reconsider
using the short stories in their classes. If they can help it, they should choose other texts
to read in their reading classes. However, since many of the schools in the Philippines
rely on the textbook for their curriculum, teachers should use them wisely. Their
wisdom in assessing the usefulness of these stories is still as effective as the methods
presented. Norton (2011) particularly stated that the final judgment of texts for their

usefulness in instruction lies with the reading teacher.

However, since Philippine literature in English is still the prescribed reading text

for Grade 7 and other stories in textbooks may be more difficult, teachers should be
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equipped in handling difficuit texts. Teachers can employ the following activities to help

the students bridge the gap.

1. Dramatizations prepared with students ahead of time can help students
picture the rural or tribal settings.

2. Comic books and movie adaptations, if available, can also be used before
reading the text to provide students with the necessary prior knowledge in
handling the themes of the text.

3. Graphic organizers can he:lp the students handle long narratives and keep
track of the essential elements and themes of the stories.

4. Vocabulary building is also essential in helping students unlock the meaning
of figurative language and other difficult words, phrases, or sentences.

5. Direct reading instruction is vital s{nce the students might not have the
needed reading skills required in handling texts, especially difficult ones.

6. Reading aloud may also be employed in order for the struggling readers to
hear the language used by the author.

7 The teacher can also interrupt the reading of the text to employ Direct
Reading-Thinking Activities to strengthen the students’ comprehension of
essential parts of the stories.

8. Comprehension questions at the end of the reading should also be modified
or changed to follow the Gradual Psychological Unfolding (GPU) sequence

in order to adapt to the students’ different backgrounds and levels of thinking.

Teachersshould also take the effort in using interest surveys and journal writing

to study the profiles of their students. Though they may not have a say in the level of
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text difficulty, they may find an avenue to march the stories with the present interests
and situations of the students. Textbooks are designed for the general population, but
td

teachers can always modify their teaching strategies to match their students’ situations

More teacher trainings can also be conducted to help teachers use the prescribed
short stories in the K to 12 curriculum. Many teachers, both young and seasoned, need to
be updated with the latest trends and techniques in teaching literature. Kamil (2003) did
say that what the elementary education failed to do in reading instruction must be
continued in the high school level. Thus, Grade 7 and 8 teachers need to bridge the
lessons, reading instruction, and reading materials from what the students left off from
elementary. Pre- and in-service trainings will help teachers customize their instruction to
the students that they teach everyday. Based on this study, there is a need for students to
improve their vocabulary and understanding of literary devices, discé‘ur'se and rhetorical

forms, and various sentences structures.

For Creative Writers

The stories evaluated in this study were said to have themes that are not
interesting to the Grade 7 students. This creates the opportunity for creative writers of
children and young adults to write stories for textbooks, ones which will be moré‘
interesting for the target students and will féster the goals of the curriculum, which are
to have “a better understanding of man and his environment” and for the students to gain

«understanding and appreciation of various literary types” (Department of Education

2002; Department of Education, 2010; Sutaria, 2011).



For Librarians and Information Management Specialists

The results of this study showed that not all texts are suitable for everybody.
School librarians can use the methods used here in order to procure materials for their
libraries that would be suitable for the students. Internet sources, which are the most

accessible sources of information, should also be screened by librarians in order for

them to assist the students in finding information they need.

Just like in the United States where readability tools are applied to more public
documents (Du Bay, 2004), the Philippines can also adapt these readability studies in
niaking reading materials more suitable for the public. Publications for mass media, like
newspapers, magazines, brochures, websites, manuals, legal documents, and medical
literature, need to be readable by the public more than textbooks or school reference

books. These publications cater to more people and provide more vital information that

the public finds more useful in their lives.

Final Thoughts

Readability studies are not new in other countries but here in the Philippines,
they are scarce. The value of readability and the evaluation of texts, especially those
used in the classrooms, should be fostered in order to promote more programs for

literacy and the production of more valuable and useful literature for the younger

generations.

The younger generations do love to read and would want to read. However, this

love and desire to read will only be hindered if the materials, particularly textbooks,
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available to the children and teens contain stories and other forms of literature that are
difficult to read. Thus, readability tools can come into good use in schools and
classrooms to help teachers evaluate the texts that they give to students, select those that

are appropriate, and, eventually, encourage the passion to read and learn

To encourage English among the Filipino youth is not to turn them away from
the Philippines’ culture and heritage as some adults used to think. English is the official
language in many sectors of the nation and an undeniable advantage for success and
national progress. The Filipino writers who first endeavored to write short stories in
English and have successfully .don_e so are the ones featured in textbooks, but they did
not have the Grade 7 students in mind when they wrote them. Now is the time to foster
the new Philippine literature in English through the writing of more children’s and

young adult literature and promote them in the textbooks, if textbooks are the only

reading materials that most Filipino youth can get.
The literacy rate of the Philippines may still improve in the future if the

educators will simply consider other factors that will improve the quality of reading

materials for the students. Edgar Dale (1949) said, “A book must fit the man if any

educaton is to take place.”
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Appendix B

[rwin & Davis’ Readability Checklist

This checklist is desi
gned to help you evaluate the ili
, . ’ readability of your
Sixts. It can be used if you rate your text while you are thinking of ayspec);?'lc 7alasssroom
re to compare the textbook to a fictional ideal rather than to another text Yf) j BT
. Your goal is

to find out what aspects of the text ar¢ 0 i
r are not less than ideal. Finall i
supplementary workbooks as part of the textbook and rate them togetheyr’ ?:vsédﬁﬂﬂ

Rate the questions below using the following rating system:

5 — Excellent

4 — Good
3 — Adequate
2 — Poor

| — Unacceptable
NA — Not applicable
the space provided.

Further comments may be written in

Textbook title:
Publisher: ///f

Copyright Date:

Understandability
ons about students’ vocabulary knowledge appropriate?

out students’ prior knowledge of this content area

A Arethe assumpti

B. Are the assumptions ab

appropriate?

C. Are the assumptions about students’ general experiential backgrounds
appropriate?

. . e the teacher with ways to devel

_p manual prowde che; elop and

T D'g&ii:?ﬁ et Z?ﬁgems’ conceptual and exper1ent1al background?

E. Are new concepts explicitly linked to the students’ prior knowledge o to their

1;al backgroun®’
accompanying them with many

experien
F. Does the text introduc® abstract concepts by
‘7
concrete examples’ . .
new concepts One atati tent mumber of
—__ G.Does the text intro
examples for each
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H. Are the definitions understand
able and at )
concept being defined? at a lower level of abstraction than the

L. Is the level of sentence complexity appropriate for the students?

J. Are the main ideas of paragraphs, chapters, and subsections clearly stated?

K. Does the text avoid irrelevant details?

L. Does: t.he text explicitly state important complex relationships (e.g. causali
conditionality, etc.) rather than always expecting the reader to infer them t;y ';he

context?
s of accessible resources containing

M. Does the teacher’s manual provide list
ry advanced readers?

alternative readings for the very poor or Ve

_____N. Is the readability level appropriate (according to a reading formula)?

Learnability

Organization
A. Is an introduction provided for in each chapter?

ear and simple organizational pattern relating the chapters to each

____ B.Istherea cl
other?
apter have 2 clear, explicit, and simple organizational structure?

resources such as index,

attention to the organizational patterns of the
t, spatial, topical, etc.)?

—___ C.Does each ch
glossary, and table of conten.ts?

D. Does the text include

s and activiti
logic

es draw
al, cause and effec

errelate well with the textbook?

E. Do question
material (e.g. chron®

able materials int

—

F. Do consuin

Reinforcement
de opportunities for students to practice using new concepts?

A. Does the text provi -
propriate intervals 1n

summaries at @P.
ide adequate iconic aids such as maps, graphs, illustration,

the text?

— ____ B.Arethere

etc. to reinforce concepts’ |
e suggestions for usable supplementary activities?

de fora broad range of ability levels?
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F. Are i :
there literal recall questions provided for the students’ self review?
iew?

G.D -
o some of the questions encourage the students to draw inferences?

H. A i i ; :
re there discussion questions which encourage creative thinking?
g7

I. Are questions clearly worded?

Motivation
_____A.Does the teacher’s manual provide introductory activities that will captu
re

students’ interest?
____ B. Are chapter titles and subheadings concrete, me

C. Is the writing style of the text ap
otivating? Will they m

aningful, or interesting?

pealing to the students?

ake the student want to pursue the

D. Are the activities m

topic further?
ow how the knowledge being learned might be used by

____E. Does the book clearly sh
the learner in the future?

F. Are the cover, format, print size,

vide positive an
thnic, and socio

and pictures appealing to the students?

____G.Does the text pro d motivating models for both sexes as well as
economic groups?

for other racial, €

Readability Analysis
Weaknesses

1) On which 1tems w.
2) Did these 1tems tend 10
3) Summarize

4) What can YO

as the book related the lowest?
in certain categones”
s text.

esses of thi
sate fo

to compen r the weaknesses of this text?

u do in class

Strengths
book rated the highest?

1) On which items was the ;

2) Did these items fall in C:l]fj}mt c:ttegorles
this

he advantage of the assets of this text?

3) Summarize tH€ aSSetSO < to take 3
4) What can yot do in clas
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Appendix C

Marshall’s Readability Checklist for Comprehensibility

Document Number

Criteria

Main Ideas

Are major points stated clearly?
meaningful?

Are chapter titles and headings

Do titles outline major points clearly?

Vocabulary
bject is new?

Are key vocabulary terms defined clearly when the su
n a variety of contexts meaningfil to the reader?

Are there termiu—s—eii__//

Concepts

familiar concepts?

ed in the context of

Are new concepts introduc

Are they well-defined with the text?

Related Ideas

.
ren .

Do they usuall

Hu i i tended"
 Has ce 1n !
as the author addressed the audien
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Appendix D

ICL Checklist

Readability Buff_et Ttems s et s e N/A'| " Evident Somewhat | Poorly
ol i &4 throughodt Evident Done

£k Dl o8

| Concept Load/Abstractnes
Conceptual level appropriate for audience

The author introduces new ideas with sufficient
explanation, illustration. repetition, and/or examples
Author limits the number of concepts introduced in
each paragraph. (Says a lot about a few ideas rather
than a little about many ideas)

Literary techniques employed by the
reader

author are

The overall Iayout helps readers understand the text.
Titles, heading, and subheading guide the reader
through the text. L ——
Captions tie the visual aids to the text.

ent content

Table of contents, index; and glossary pres
clearly.
ell-written introductory and summary paragraphs

w
provide overview and summary- _
phs can be easily inferred

Topic sentences of paragré

textual information- _
Questions provided at the end of each chaPt"iL/‘;‘;:t, )
emphasize important aspects _ * |
€va i
o nd/or ChanBI‘SO\;’ l:]ell:;:;er?

Is the length of the texta" i
tem aPpropnate for the ¢ attention >

Words w1th multip

|
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New vocabulary words are defined in context.

Definitions are provided in footnotes, at the end of the
d are consistent with how

chapter, or in a glossary an

the word is used in the text.

ISentence Length and Structure

Longer sentences are used judiciously.

Sentence structure varies providing fluency.
Pronouns are used unambiguously and refer to
e than a sentence away-

Eor et

economic,

There is no €
bias.

cultural, religious, oF political
ble to most populations.

The linguistic pattern is suita
tudents with respect and

The text portrays cultures of's

realism.
text have human qualities

Individuals featured in the

that are believable and real.
are appealing to

Tone and manner of expression

intended readers.
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Comparison of Information on Readability

Basic Skills Agency | Plain English | RNIB British Dyslexia
Campaign Association
Layout and text types
Font Choose clear and Arial, Arial, Comic Sans,
distinct fonts, e.g. Universe, Verdana, Helvetia,
Century New Century | Tahoma, Trebuchet
Schoolbook, Plantin Schoolbook and Sassoon
or Helvetica
Type size Depends on purpose Minimum of | Minimum of 12pt or
of text. A large font 12 point, 14pt
size can often look although
like children’s recommend
material. 14 point.
As point
sizes vary
between
fonts the
letter "x’
should have a
height
between
2mm and
4mm.
Use of upper | Upper and lower Use lower Fjap.vit'als and | Where possible use
and lower case is easier to case bold for italicised text | lower case lettt?rs
case read than all upper | emphasis, not | are both rather than capitals.
case as you can then block harder to o
see the shape of the | capitals. read. Use bold toihlghllght,
- wiaid. rather fh:an italics and
underlining. N
o
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Basic Skills Agency

Plain English
Campaign

RNIB

British Dyslexia
Association

Numbers

Choose a
typeface
with clear
numbers.
Easy to
misread 3,
5,8and 0

Line length

Word
spacing and
alignment

60-70 letters
per line

Limit lines to 60 or
70 characters.

Use line spacing
between paragraphs,
wide margins and
headings.

Align by
left margin
only as it is
easy to find
start and
finish of
each line
and this
keep the
space
between
words the

same. |

Keep lines left
justified.




Plain English
Campaign

Basic Skills Agency

RNIB

British Dyslexia
Association

Reversing
type

If using
white type
make sure
background
colour is
dark enough
to give
sufficient
contrast.

Forms

Ensure that
there is
plenty of
space for
completing
details on
forms.

Format

Avoid folds
which
obscure
text.

Use a
binding
method so
that
document
can be
flattened to
be used with
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Basic Skills Agency (P:li:l {Eflglish RNIB British Dyslexia
Type ampaign Association
weight Use.bold or
semi-bold
weights.
Avoid light
type
. weights.
White space Shmf,tclsarllly Use short
Layout Ideally headings Use lists Useful to Use bullet points and
and new sections | where always have | numbered lists
should come at appropriate- | headings where possible.
the top of the guidance on | and page
page, and punctuation | numbers in | Include variety of
sentences and of lists. the same styles for presenting
paragraphs should place. information, e.g.
not run over flow charts, tables.
columns or pages.
Use of Illustration should Avoid Background
images come at the end of setting text | graphics can make
paragraphs or around or text difficult to read.
sentences rather over
images.

than in the middle
and should relate
to the text. If
illustrations are
used as
background to
text, it can make
the text' more

Avoid using

vertical text.

difficult to read.
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Basic Skills Agency | Plain English | RNIB British Dyslexia
Campaign Association
Type and Paper should be Avoid Avoid light text on a
colour of thick enough so glossy dark background.
paper that you cannot paper.
see the print Choose Use coloured paper
showing through uncoated instead of white.
from the other paper over | Cream or off-white
side. 90 grams. provides a good
alternative.
Darker colour
papers, Matte is preferable
particularly blue to glossy.
and purple should
be avoided. Avoid text glaring
through from back
so go for 80 or 90
grams.
Style of
writing
Passive In general the Make about Try to call the
voice active voice is 80-90% of readers ‘you’.
easier to verbs active.
understand. Use ‘we’
and ‘you’.
Good
examples
available. __ i
Sentence Try to include Average Write in short simple
length only one main sentence sentences.
point in a sentence length of 15
and use full stops | tO 20 words.
rather than semi-
| oows. | L —
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Word
length

Repetition of
unfamiliar words
can be helpful.
Choose words that
are easier to read
if possible, but do
not paraphrase if
it will sound
patronising.

Use words
appropriate
to the
reader.
A-Z of
medical
terms
available.

Don’t hyphenate
words that are not
usually split.
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Appendix F
Questions from the ESL Evaluation Questionnaire

Developed by Yee, Chong & Ng

SA = Strongly Agree
A = Agree
U = Undecided or Neutral
D = Disagree
SD = Strongly Disagree
SA |A |U [D|SD

A. Content
1. Ienjoy readingthe p

assages in the textbook.

2. The passages make me want to read to find out more

about the topic.

B. Exploitability

1. The passages introduce me to new ideas that make me

bout things I haven’t thought of before.
and the way others feel

think a

2. The passages help me underst

or think (e.g. people with different background,

roblems attitudes from my own).
w to identify meaning of new words

p
3. I was taught ho

from context.
aning of some of the new words

4. I can find out the me

without the help of a dictionary-

5. Some of the new words can be replaced by simpler

6
C. Readability

words.
~ ] can find the new words in the subsequent chapters.
T |

in the textbook are very difficult.

[ The passages ] e
at this stage-

ort}1 /iéaming

The new words are W
-e not t00 many-

duced from sim

ords al
v ple to complex

ords aré intro

2
3.
4
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5. The sentence length is reasonable for me.

6. The sentence structures gradually increase in

complexity.

e
D

D Authentlcnty ¥

I. The passages use language that is used in real world

2. The passages contain real-life issues that challenge me

to think seriously about my worldview.

The passages are accurate and up-to-date.

(¥
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APPENDIX G
Textbook Evaluation Procedure

By Socorro Pilor

Content Evaluation Process
of TXs and TMs

! DepEd issues a Textbook Call.
I Publishers submit textbooks and |
I teacher’s manuals (TXs/TMs) and
| pay DepEd evaluation fees.
| I - l’-

DepED-IMCS processes TXs/MTMs
and identifies/contracts
evaluators/reviewers. - s

ucts and manages content
cuses on three main areas:
ompetencies (LCs)

DepEd-IMCS cond
evaluation which fo
1. Goverage of Learning C
2. Subject Matter Content
3. Presentation and Language

Area 1 Content Evaluation _
Teams of evaluators perform individual
and team evaluation of TXs/TMs. They

focus on the coverage and sufficiency
of the development of LCs.
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/ Area 2 Content Evaluation \ A

Teams of content experts from reputable |
colleges, universities, and professional -
associations review content of TXs/TMs
for conceptual, factual, pedagogical,
grammatical, and other types of errors.

r Area 3 Content Evaluation

Master teachers coming from
different regions determine whether

the presentation, language, anc!
visuals of TXs/TMs are appropnate
to the target users, to society, and

\to culture.
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1 |

/ Area 4 Content Evaluation

Language experts ensure that the
content of the TXs/TMs are
grammatically correct and can be easily
understood by target users.

-

l

An independent committee validates the
aggregate of the weighted ratings for Areas 1
to 4 to determine the ranking of the TXs/TMs.

DepEd requires publishers with TX/TM
submissions to submit sealed proposals for
the copyright authorization fee.




|

Publishers whose TXs/TMs have aggregate
weighted ratings greater than or equal to the
cut-off score will be ranked and the sealed
offers for the copyright authorization fee will
also be ranked.

{

DepEd determines the TXs/TMs to be
printed and delivered based on weighted
ranks for quality (60%) and copyright
authorization fee (40%).

}

Publishers make the necessary
revisions on the TXs/TMs
in preparation for the
DepEd bidding
for printing and delivery.

b

" An Editorial Board will ensure that
the TXs / TMs are error-free prior
to mass printing.




Appendix H

Sample Cloze Test on “Father Goes to Court”

This is a cloze test to see how well you can handle the story’s difficulty. Using a
~ (=]

pencil, write the missing word in the blank to complete the story. There is no time limit

but your teacher will note the time you spent on the test.

tart, perform the following:

1. Practice answering the cloze test with the short passage below.

But before yous

2. Read the passage completely first before answering to get the idea of the

passage.

Begin the passage again, this time try to complete the missing words.

(%]

4. Go over the passage again with your answers. Qee to it that the passage makes

sense to you.

Ready. Begin.

When Sinag-Tala was only two and a half years her

withered grandmother came. And she placed in the hand a fresh lily

and in the other, a pallid pearl.

Finished? Tell your teacher.

are intact, but the middle
lling in the blanks. The

You are now
and last paragraphs

tory. The first
plete the story by fi

The real test 1s @ S
; to com
seéntences have blanks 11 them. T1Yy

- ning to end. Try to get the idea of the story.

general rules are: b
egl
mpletely from , g
1. Read the story ¢O™P 1o complete the missing words.
5. See to it that the passage makes sense

2. Begin the
3. Go over the st

ory again with your answer

to you.
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When I was four, I lived with my mother and brothers and sisters in a smail to
on the island of Luzon. Father’s farm had been destroyed in 1918 by one of our sudd N
Philippine floods, so for several years afterwards we all lived in the town, though he N
preferred living in the country. We had as a next door neighbour a very ri’ch m:n wh
sons and daughters seldom come out of the house. While we boys and girls play;d anc;se

sang in the sun, his children stayed inside and kept the windows closed. His house w
: as

<o tall that his children could look in the windows of our house and watch as we played

or slept, or ate, when there was any food in the house to eat.

Now, this rich man’s servants were always frying and something
fe=]

good. and the aroma of the food was down to us from the windows of the
. We hung about and took all the wonderful smell
whole family stood outside the

the food

big
into our beings. Sometimes, in the morning,

house and listed to the musical sizzling of the

windows of the rich
an remember one afternoon when, our

strips of bacon or ham.Ic
neighbor’sservants _ three chickens. The chickens were young and tender
fat that dripped into the

nts turn the heautiful

burning coals gave off enchanting

and
and inhaled the heavenly

e

odor. We watched the serva

spirit that drifted out o

ndow glowered down at

peared at the Wi
n the sun every day and bathed

went out i

y becausé __————
of the river that flowed from mountains into the

in the house before we went out to

h one
pest of spirits andor . "W88 SN,

in the yard and joined us in

Some days the rich man ap

us. We were all health
the cool water
o wrestled wit

Jways in the
d by our hous® ————"~

sea. Sometimes W
play. were a

Other neighbours Who passe®

laughter.
calth. Father was a laughing man. He

Jinfront___——— the tall mirror,

our only h

Laughter __——
i d stan
go nto the 1iving room an
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stretching his mouth into gr
o grotesque shapes hi
s fingers and makin
g faces at

hi ;
imselfthenhe ___ rush into the kitchen, roaring with laughter

plenty to make us laugh. There was, for instance

There was

one of my brothers came home with a bundle under hi
r his

day
at he bought something to eat, maybe a leg of lamb or

arm, pretending th
extravagant as that, to make ou

r mouths water. He

something
to Mother and threw the bundle into her 1ap-
a black cat leaped out of the bundle

Mother undo the complicated strings.
r chased my brother and

wildly around the house. Mother c!
bent double, choking with laughter

all stood around, watching

and

him with her little fists, while the rest of

sisters suddenly started screaming in the

Another time one of
. Mother reached her

middle of the
d. When Father lighted the lamp, ' sister stared at us

first and tries to calm her.

sister cried and groane

with shame in her €yes-

13 is it?” MOther aSked- .
- {
1” she cried.

«[*m pregnant
a fool!” Father shouted.

“Don’t ___——
it

she cried.

He put his hand on her

pregnant?” he asked.

“You are only ac
«pm pregnant, I ¢! you!”

Father by my sister.
«How do you know you —

my sister cried-
r belly. There was something moving

We our hands on he
Father was fri shtened- Mother wWas shocked. “Who’s the man?”
a 2

and rubbed

it gently.
“Feel it!”

said.

» my Sister said.

«There’s NO man,
then‘?” Father asked.
?

chhat iS /
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Suddenly my sister opened her blouse and a bullfrog jumped out. Mother fainted,
Father dropped the lamp, the oil spilled on the floor, and my sister’s blanket caught fire.

One of my brothers laughed so hard he rolled on the floor.

When the fire was extinguished and Mother was revived, we returned to bed and
but Father kept on laughing so loud we could not sleep anymore. Mother

we rolled up the mats on the floor and began dancing

tried to sleep,

got up again and lighted the lamp;
about and laughing with all our might. We made so much noise that all our neighbours

except the rich family came into the yard and joined us in loud, genuine laughter. It was

like that for years.

END OF TEST



Appendix I

Sample Cloze Test on “We Filipinos are Mild Drinkers”

ow well you can handle the story’s difficulty. Using a

This is a cloze test to see h
lank to complete the story. There is no time limit

pencil, write the missing word in the b
but your teacher will note the time you spent on the test.

But before you start, perform the following:

ng the cloze test with the short passage below.

1. Practice answerl
get the idea of the

2. Read the passage completely first before answering to

passage.
3. Begin the passage again, this time try to complete the missing words.
4. Go over the passage again with your answers. See to it that the passage makes

sense to you. -

Ready. Begin.

If years her
hand a fresh lily

When Sinag-Tala was only two and a ha
nd she placed in the

withered grandmother came. A
pallid pearl.

and in the other,a

Finished? Tell your teacher.
do the real test.

he first and last pa
to complete the story

ragraphs are intact, but the middle

You are now ready to
by filling in the blanks. The

The real test is a story. i

sentences have blanks in them. Try

general rules arc:
to get the idea of the story.

o end. Try
ng words.

y completely from beginning t et
omplete the missl

Read the stor

1. - .
1 e agall. This time, try toc .
2. (B}egm thfhpa;S:rgy aggain with your answers: Gee to it that the passage makes sense
3. Go over the
to you. .
4. Tell your tcacher when you finish.
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We Filipinos are mild drinkers. We drink for only three good reasons. We drink
. We drin

when we are happy. We drink when we are very sad. And we drink for any otl
8 er

reason.

When the American recaptured the Philippines, they built an b
ase a

few miles from our barrio. Yankee soldiers a common sight. I met a lot of
: aloto

made many friends. I could not pronounce their names

Gls
me. They all looked

could not tell

them apart. All Americans looked alike
white.

One afternoon, I was plowing rice field with our carabao named

and striped to the waist. My pants, that were

Datu. I was
up my knees. My

from abaca fibers and woven on homemade looms, were

bolo was at my side.

er was walking on the highway. When he

American soldi
for him. I

me, he headed towards me. I stopped plowing and
noticed he was carrying a half-pint of whiskey. Whiskey bottles seemed

part of tﬁe American .

«Hello, my little brown brother,” he said patting me the head.
“Hello, Joe,” answered. All Americans are Joe in the Philippines.
“Any bars in this town?” asked.
when they

That was usually the first question American soldiers

5 in this barrio.”

visited our barrio.
lied. “There are no bar
key?”

«[ am sorry, Jo&,” __———— rep

| You know where I could buy more whis

] am sorry. We do not drink whiskey.”

:5NO, B o ‘ d |
a gwig- You have been working too hard,

“Oh,
* he said,

“Here, ___——

me his half-ﬁlled pottle.
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“No thank you, Joe,” I . “We Filipinos are mild drinkers.”
“Well, don’t you drink all?”

“Yes, Joe, I drink, but not whiskey.”

“What hell do you drink?”

“I drink lambanog.”
“Jungle juice, 77

“I guess that is what the Gls call it.”

“ know where I could buy some?”

“] have some can have, but I do not think you will it

«p’|] like it all right. Don’t worry about . I have drunk everything —

whiskey, rum, brandy, tequila, gin, _sake, vodka...” He mentioned many

more that I cannot spell.
sure drink a lot, don’t you?”
a lot, but I drink anything. [ drank Chanel Number 5

Williams’

LLSay, -

“I not only
[ was in France. In New Guinea I got soused
hospital I got pie-eyed with

Shaving Lotion. When I was laid up in

in a transport I got stoned on torpedo juice.

medical alcohol. On my way

kidding when you say [ drink a lot. So have some of that

You
jungle juice, eh?”
“All right,” said.

«] will just take this carabaotothe |

then we can go home and drink.”
that animal, don’t you?”
half of my work.”
«Why don’t you get two them?” 1did .not answer.
d him to the mudhole. Joe was

from plow and le
y in the mud and was going:

“You suré [y
«I sheuld,” I replied. ik

[ unhitched Datu

me. Datu Ja

m his back and hovered the

insects flew 110

other
R and of muddle. A carabao does not have any
: se il . .
air. A strange warm odor 10 It has to wallow in the mud or bathe in a river about
on its 103

sweat glands except

-
every three hours- Otherwis
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Datu shook his head and his wide-spread horns scooped the muddy water on his

back. He rolled over and was soon covered with mud. An expression of perfect

contentment came into his eyes. Then, he swished his tail and Joe and I had to move

back from the mudhole to keep from getting splashed. I left Datu in the mudhole. Then

turning to Joe, I said:

“Let us go.”

END OF TEST



$21101§ HOYS 10JSISIOAYD ANTIqepeay

£ xipuaddy

181




3409S TVL0L #

NAIMIOD ¥3d T00S ’
Lfeanyeu punos Aojs auy ut sBenbuey sy o 1se1 oy s80Q ‘bl

¢Buiiey
o|doad (8l 8)l) punos s1aj0BIRYD BY) Op ‘pnoje Kioys au) pes nok uayp el

CBIUMULIOM BWial By S| ‘7 ,

¢Buipjojun syusns
ay Jo soejd pue swy 8y} Ul Ajleal ale nok yey, 138} noA op ‘Bupeas spupy L1

tBumas ayy yy sierereyp sy og o) \
¢20e|d JO/pUE BWI 3L} IN0GE UMOUY Ajlenioe S| jeym \uasaid Bumas sy sa0q

8 /
(,S9ssaWwieam pue sy\buans Woq aney sisloeleYd 8y 0q  °g

¢molb ioys 3} Ul sisoeRWI AW 0OQ ) /
(RIGBNSIIEG SUOHIR sIajoRIB By ioysuosesiay ey  ‘Q

.m /
LIBImeu wass Xxewp sy $30Q 'y /
¢Alises 00} 10U 3nq 'wa|qoud sy} swoduang JS|oRIRUD Ulew B $30Q ¢

¢usddey Ajjeas pnoo yeuyy Buiyswos noge hiois sy sy 7

¢SIUSPNIS InoA o Bunsasiu sq Aok suy iy, ) /
“Uuinjod aeudio,dde

Su) Bupyosup Aq mojeq suoRsanb Buimolio) auy v yoes semsue usy) “Aio)s By pesy

I O N E

I -

_

|

.

,,

; (OBSIBal Salileuosied SisjoRIRUD BU) By

d

d

d

_
oN JeyMaWoS sap J
SjuBLILIOY |

.:\Mo 119y} uo Kugys 8y} sjerosidde pue puejsispun
: dwoa jou ‘st 3 jeym 1oj Aiojs sy SI8MieAg 1 peal im oum S njs ay)
0} 8/ 84 [[/m SIUBPNIS 8U} J1 JNO Ul O} S| BAROBIGO Y] "SI8LJ0 0} pese o o UG S ST
0 xcwﬁﬁ_ﬁwswma@a Uy “peai sjuspns nok aney o} pusjul noA jeyy Aiojs poys e Jo Ajiqepeal 8y sjenjens

O} paubisap st jsipoayo siy|

110JeN|eAT JO sWe

:Ai0}g ay) jo Joyiny
:K10)S 8y Jo apiy

SAIMOLS LHOHS Y04 LSITHIAHI ALITIVAVIY

c81



¢leinjeu punos A0js ay, ur sBenbue| ayy Jo jsar syl pig ¥l

¢ Bunijey sjdoad |eal ay)| punos sIB10BIEYI 81y pip ‘proje Aiojs ayjpeainoky ¢}

{IlyMyLIoM BuaY) auy sep, g1

¢buipjojun syuans
au) Jo soejd pue awit 8y} ul A||gal alem nok 1ey) 193} nok pip ‘Buipeal ajupm “LL

¢Bumas ay) 11 sisoeleYD 8 PIG 0}

¢89e|d Jo/pue swi} U Inoge Umowy Allenyoe g 1eymjussaud Bupes sy pia 6

) 1
| ——
| —

(S3SSBUNESM DU SU\Buans yjoq aney sispeieyn sy pIg '8

¢Moib Aiojs au) Uy sisoeleW By Pl 7L

(AMsie=) saneuosiad Sispoeieud auy aldp, G

(IBINIBU WSAS Xewip sy pia

w ¢910en3leq SUOde siajoeleyo aU) o) SuOSEal 8Ly 81BN, 'O
J ¢Alisea 00} jou Ing Wa|qouc SU) SWODISA0 JB10BIRYD UBW AW PIA ¢

cueddey Alea) pimas ey Buigawos noge Aioys sy sen, Z

~ (9w oy Bupsalsyu fuoys sy sepy )
SjusWIWon ' jeymawog S9A

|
|
|
|
|
02. /

‘uwnjod sjendoidde ay) Bunioayo Aq mojaq suonsand Bumoliay o, JO U2E3 Jamsue uay| "AI0)s s\ peay

'Dip NOA ayi] $8LI0)s 8y) 8jeloa.dde pue puejsiopun o} 8qe 8q Jiap
8l "S18)0 0} paiedwod jou ‘st Jf jeym Joj Ai0js 8y} ajenjen3 ysibug ; epeio) ur pess noA jeij) Aiojs poys e jo £

SJUspnIS /£ 8peIs) Jxau 8y} Ji Jno puls 0} Si 8ANYBIG0

INGEP® S 5y ajenjens o) paubisap si Jsiyoaya siy |

(jeuondo) yuapnis Jo awen

:A0)g By) Jo Joyiny
‘ k1013 8y Jo 1L

STIAOLS LYOHS 304 LSITHITHI ALITIGVTY.TY




184
Appendix K

MY FATHER FOES TO COURT

by Carlos P. Bulosan

When I was four, I lived with my mother and brothers and sisters in a small tov
on 'tl_na island of Luzon. Father’s farm had been destroyed in 1918 by one of our SUdde:n
Philippine floods, so for several years afterwards we all lived in the town, though he
preferred living in the country. We had as a next door neighbor a very rich man, whose .
sons and daughters seldom come out of the house. While we boys and girls pla);ed and
sang in the sun, his children stayed inside and kept the windows closed. His house was so
tall that his children could look in the windows of our house and watch as we played, or

slept, or ate, when there was any food in the house to eat.

Now, this rich man’s servants were always frying and cooking something good
and the aroma of the food was wafted down to us from the windows of the big house. \;Ve
hung about and took all the wonderful smell of the food into our beings. Sometimes, in
the morning, one whole family stood outside the windows of the rich man’s house and
listed to the musical sizzling of the thick strips of bacon or ham. [ can remember one
afternoon when, our neighbor’s servants roasted three chickens. The chickens were
young and tender and the fat that dripped into the burning coals gave off an enchanting
odor. We watched the servants turn the beautiful birds and inhaled the heavenly spirit that

drifted out to us.
nd glowered down at us. We
and bathed in the cool water of
e wrestled with one
the best of spirits and
ed in the

days the rich man appeared at the window a
ut in the sun every day
ains into the sea. Sometimes W
We were always in
passed by our house stopp

Some
were all healthy because we went 0

the river that flowed from the mount
another in the house before we went out to play-
our laughter was contagious. Other neighbours who

yard and joined us in Jaughter-
r was a Jaughing man. He would go into the

th. Fathe
g his mouth into grotesque

e tall mirror, stretchin
he would rush into the kitchen,

Laughter was out only heal
self then

d in front of th :
. faces at him

living room and stan
shapes with his fingers and ma

roaring with laughter-
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There was always [?lenty to make us laugh. There was, for instance, the da

my brofhe m e with a small bundle under his .arm, pretending tha; he bojcrﬁ?e i
g good to eat, maybe a leg of lamb or something as extravagant as th .

our mouths water. He rushed to Mother and threw the bundle into her la ‘ W]at’ o e

around, watching Mother undo the complicated strings. Suddenly a blaci. ol o

of_ the bundle and run wildly around the house. Mother chased my brotl - (_)“t

with her little fists, while the rest of use bent double, choking with laug]lirefnd peathim

my brothers came hom

iddenly started screaming in the middle of the

Another time one of my sisters st
Im her. My sister cried and groaned. When

night. Mother reached her first and tries to ca
Father lighted the lamp, my sister stared at us with shame in her eyes

«What is it?” Mother asked.

“I*m pregnant!” she cried.

“Don’t be a fool!” Father shouted.

«“you are only a child,” Mother said.

«I>m pregnant, I tell you!” she cried.
knelt by my sister. He put his hand on her belly and rubbed it gently. “How

Father
t?° he asked.

do you know you are pregnan

“Fee] it!” my sister cried.

We put our hands on her belly. There was something moving inside. Father was
d. “Who’s the man?” she said.

frightened. Mother was shocke

«“There’s N0 man,” my sister said.

9 Father asked.

«What i$ 1t then
and a bullfrog jumped out. Mother fainted,

ened her blouse ‘
Sterthoil spilled on the floor: and my sister’s blanket caught fire.

Suddenly mY si
SO hard he rolled on the floor-

Father dropped the Jamp; ¢

One of my brothers laug
ved, we returned to bed and

¢ was revi
he fire Wa* axtl : " MOﬂ;C could not sleep anymore Mothe
Whert 11® her ke t on Jaughing so loud W€ : r
tried to sleep, but Fathe



186

got up again and lighted the lamp; we rolled up the mats on the floor and began dancing
about and laughing with all our might. We made so much noise that all our 1;eilc:ghlt)0ursD
except the rich family came into the yard and joined us in loud, genuine laughter. It was

like that for years.

n, the rich man’s children became thin and anaemic, while we

As time went 0
rosy, but theirs were

grew even more robust and full of life. Our faces were bright and
ch man started to cough at night; then he coughed day and night. His
, too. Then the children started to cough, one after the other. At night
d of seals. We hung outside their windows

pale and sad. The ri

wife began coughing
their coughing sounded like a barking of a her
listened to them. We wondered what had happened. We knew that they were not sick

and
food, because they were still always frying something delicious

from lack of nourishing
to eat.

w and stood there a long time. He

One day, the rich man appeared at a windo
then at my brothers, whose arms

10 had grown fat with laughing,
e, which is the sturdiest tree in the Philippines. He banged

h his house, shutting all the windows.

looked at my sisters, wl
and legs were like the molav
down the window and ran throug
ows of our neighbor’s house were always closed. The

We could still hear the servants cooking in the
re shut, the aroma of the food came to

From that day on, the wind
children did not come outdoors anymore.
kitchen, and no matter how tight the windows we
us in the wind and drifted gratuitously into our house.
me to our house with a sealed

aca
Father took me with him when he

r the man claimed

One morning a policemarn from the presidenci
i laint against us.

paper. The rich man had filed a cor‘np ga

went to the town clerk and asked him thllt. it is a‘bout. 1;1;: tol;l fFa:ge

that for years we had been stealing the spirtt of his wealth and food.

n court, Father brushed his old Army

e of my brothers. We were the first to

ourtroom. Mother occupied a chair by

wall. Father kept jumping up from his
ding himself before an

for us to appear !
f shoes from on
center of the €

pench by the
y as though he Were defen

When the day came
uniform and borrowed 2 pair 0
arrive. Father sat on @ chair in the
the door. We children sat OI?
chair and stabbing the air wit
imaginary jury-

He had grown old and

g lawyer: Spec
nd gatona hig

feeble; his face was scarred with

ame in and almost filled the

tators €
and

man arrived-
h chair. We stood up in a hurry,

The rich old o
deep lines. With him was 18 Y o
chairs. The judge entere he 10
then sat down again-
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After the courtroom preliminaries, the judge looked at Father, “Do you hav
4 €a

lawyer?” he said.

«] don’t need any lawyer, Judge,” he said.

«proceed,” said the judge.

mped up, and pointed his finger at Father. “Do you or do

The rich man’s lawyer ju
stealing the spirit of the complainant’s wealth and food?”

you not agree that you have been

«I do not,” Father said.

plainant’s servants cooked and

gree that while the com
your family hung outside his

hicken breasts you and
y spirit of food?”

“Do you or do you not a
fried fat legs of lamb or young c
windows and inhaled the heavenl

] agree,” Father said.

e the complainant and his children grew

ot agree that whil
ame strong of limb and fair of complexion

d your family bec

’,,

«Do you or do you i
sickly and tubercular you an

«] agree,” Father said.

“How do you account for that?”
ound, scratching his head thoughtfully. Then he said, “I

Father got up and paced ar : ;
would like to se€ the children of the complainant, Judge.

mplainant.”

«Bring the children of the co!
ir mouths with their hands. They

tators covered thel
children walked silently to a

in and pale- The
They stared at the floor and moved their hands

n shyly. The SP°
the children so th
thout looking up-

They came i
were SO amazed t0 5¢€
bench and sat down wi

uneasily.
ything at first. He just stood by his chair

and looked at

Father could not say an

them.
cross—eXamine t
«] sh °

he complainant.”

Finally he said,
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“Proceed.”

. Df) you claim that we stole the spirit of your wealth and became a laughing
family while yours became morose and sad?” Father asked. i

“Yes.”

“Do you claim that we stole the spirit of your food by hanging outside your

windows when your servant cooked it?”’ Father asked.

“Then we are going to pay you right now,” Father said. He walked over to where

Idren were sitting on the bench and took my straw hat off my lap and began filling

we chi
of his pockets. He went to Mother, who added a

it up with centavo pieces that he took out
fistful of silver coins. My brothers threw in their small change.

“May [ walk to the room across the hall and stay there for a few minutes, Judge?”’

Father asked.

“As you wish.”
» Father said. He strode in the other room with the hat on his hands. It

“Thank you,
were wide open.

was almost full of coins. The doors of both rooms

«Are you ready?” Father called.

“proceed,” the Judge said.

he courtroom. The spectators

d beautifully into t
me back and stood before the

kle of coins carrie
, wonder; F ather ca

The sweel tin
nd witl

turned their faces toward the sou

complainant.

“Did you hear it?” he asked.

?aa the ma[’l aSked.

«Hear what
shook this hat?”” he asked.

«The spirit of the money when I

“Yes.”
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“Then you are paid,” Father said.

The rich man opened his mouth to speak and fell to th i
: e floor without
lawyer rushed to his aid. The judge pounded his gavel. utasound. The

«“Case dismissed,” he said.

Father strutted around the courtroom. The judge even came down from his high

chair to shake hands with him. “By the way,” he whispered, “I had an uncle who died

laughing.”

«“you like to hear my family, Judge?’ Father asked.

“Why not?”

“Did you hear that, children?” Father said.
e rest of us followed them and soon spectators were

My sisters started it. Th
llies and bending over their chairs. And the laughter of the

Jaughing at us, holding their be

-judge was the loudest of them all.
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APPENDIX M

Results from the Readability Checklists

"Life is a Three-Ring Circus"

197

No. | Descriptor Question Students | Teachers
1 Interest Was the story interesting to me (or to my 3 3
students)?
2 | Believability Was the story something that could really 3 3
happen?
3 Conflict Did the main character overcore the 2 3
problem, but not too easily?
4 | Climax Did the climax seem natural? 3 3
5 | Personality Were the characters’ personalities realistic? 3 3
6 | Actions Were the reasons for the characters’ actions 3 3
believable?
7 Growth Did the characters in the story grow? 3 3
g | Character Did the characters have both strength and 3 3
weaknesses?
9 | Setting Did the setting present what is actually 3 3
known about the time and/or the place?
10 Character-Setting Did the characters fit the setting? 3 3
Fit I,
11| Empathy While reading, did you feel that you (or, will 2 3
my students feel that they are) in the time
13 | Theme Was the theme worthwhile? 3 3
13| Voice Did the characters sound like real people 3 3
T4 [ Naturalness Did the rest of the language in the story 3 3
sound natural?
Total Score 40 40
Evaluation Readable | Readable




"Father Goes to Court"

198

No. | Descriptor Question Sodents T Teachers
1 Interest Was the story interesting to me (or to my 3 3
students)?
2 Believability Was the story something that could really 2 5
happen?
3 Conflict Did the main character overcome the 3 >
problem, but not too easily?
4 | Climax Did the climax seem natural? 2 )
5 | Personality Were the characters’ personalities realistic? 3 2
6 | Actions Were the reasons for the characters’ actions 3 1
believable?
7 | Growth Did the characters in the story grow? 2 2
8 | Character Did the characters have both strength and 3
weaknesses?
9 | Setting Did the setting present what is actually 3 3
known about the time and/or the place?
10 Character-Setting Did the characters fit the setting?‘ 3 3
| Fit T
11 | Empathy While reading, did you feel that you (or, will 2 3
my students feel that they are) in the time
12 | Theme W 3 3
13| Voice Did the characters sound like real people 3 3
14 | Naturalness Did the rest of The language in the story 3 2
Total Score 38 33
Readable | Readable




"The Small Key"

199

No. | Descriptor Question Students | Teachers
] Interest Was the story interesting to me (or to my 3 l
students)?
2 Believability Was the story something that could really 3 3
happen?
3 | Conflict Did the main character overcome the 2 ]
problem, but not too easily?
4 Climax Did the climax seem natural? 3 1
5 Personality Were the characters’ personalities realistic? 3 P
6 Actions Were the reasons for the characters’ actions 3 ]
believable?
7 | Growth Did the characters in the story grow? 3 |
8 | Character Did the characters have both strength and 3 5
weaknesses?
9 | Setting Did the setting present what is actually 3 B
known about the time and/or the place?
10| Character-Setting | Did the characters fit the setting? 3 5
Fit
11 | Empathy While reading, did you feel that you (or, will 2 1
my students feel that they are) in the time
and place of the story?
12 | Theme Was the theme worthwhile? 3 2
13 | Voice Did the characters sound like real people 3 )
talking?
14 | Naturalness Did the rest of the language in the story 3 2
sound natural?
Total Score 39 23
Evaluation | Readable | Somewhat
Readable

—




"The Wedding Dance"

200

Ne. | Descriptor Question Students | Teachers
1 Interest Was the story interesting to me (or to my 2 2
students)?
2 Believability Was the story something that could really 3 3
happen?
3 Conflict Did the main character overcome the 2 2
problem, but not too easily?
4 | Climax Did the climax seem natural? 3 )
5 Personality Were the characters’ personalities realistic? 3 3
6 W_—_ Were the reasons for the characters’ actions ;) 3
believable?
7 | Growth Did the characters in the story grow? 3 B
8¢ | Character Did the characters have both strength and 3 3
weaknesses?
9 W—— Did the setting present what is actually 3 3
known about the time and/or the place?
10 | Character-Setting Did the characters fit the setting? 3 3
, Fit
11 | Empathy While reading, did you feel that you (or, will 2 A
my students feel that they are) in the time
and place of the story?
12 “ﬁ;&?ﬁ‘_——‘ Was the theme worthwhile? 4 2
13 —Vo_?c_e——__——— Did the characters sound like real people 3 3
14 | Naturalness Did the rest of the language in the story 3 3
sound natural?
_,H________———HM 37 36
M Readable | Readable
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"How My Brother Leon Brought Home a Wife"

201

No. | Descriptor Question Students | Teachers
] Interest Was the story interesting to me (or to my 3 1
students)?

2 | Believability Was the story something that could really 3 2

happen?

3 | Conflict Did the main character overcome the 2 2

problem, but not too easily?

4 | Climax Did the climax seem natural? 3 2

5 Personality Were the characters’ personalities realistic? 3 2

6 Actions Were the reasons for the characters’ actions 3 2

believable?

7 | Growth Did the characters in the story arow? 3 2

8 Character Did the characters have both strength and 3 5

weaknesses?

;) W Did the setting present what is actually 3 3

known about the time and/or the place?

10| Character-Setting | Did the characters fit the setting? 3 3

Fit I
11 | Empathy While reading, did you feel that you (or, will 2 - 2
my students feel that they are) in the time
and place of the story?

12 | Theme Was the theme worthwhile? 3 2
13 | Voice Did the characters sound like real people 3 3
" 14 | Naturalness Did the rest of the language in the story 3 2
I SN,y Total Score 40 30

__________,———HM Readable | Readable |
___f_____,__,__L///f—‘




"We Filipinos are Mild Drinkers"

No. | Descriptor Question P —
1 Interest Was the story interesting to me (or to my 2
students)?
2 | Believability Was the story something that could really happen? 3
3 Conflict Did the main character overcome the problem, but 1
not too easily?
4 | Climax Did the climax seem natural? 3
5 | Personality Were the characters’ personalities realistic? 3
6 Actions Were the reasons for the characters’ actions 3
believable?
7 | Growth Did the characters in the story grow? 3
8 | Character Did the characters have both strength and 3
| weaknesses?
9 | Setting Did the setting present what is actually known 3
about the time and/or the place?
10| Character-Setting | Did the characters fit the setting? 3
Fit
11 | Empathy “While reading, did you feel that you (or, will my 3
students feel that they are) in the time and place of
the story?
12 | Theme Was the theme worthwhile? 2
13 [ Voice Did the characters sound like real people talking? 3
14 | Naturalness Did the rest of the Iflnguage in the story sound 3
natural?
Total Score 38
Evaluation | Readable
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"Footnote to Youth"
No. | Descriptor Question Teashers
1 | Interest Was the story interesting to me (or to my 1
students)?
2 | Believability Was the story something that could really happen? 3
3 | Conflict Did the main character overcome the problem, but 3
not too easily?
4 Climax Did the climax seem natural? 2
5 | Personality Were the characters’ personalities realistic?
6 | Actions Were the reasons for the characters’ actions 3
believable?
7 | Growth Did the characters in the story grow? 2
8 | Character Did the characters have both strength and
weaknesses?
9 | Setting Did the setting present what is actually known 3
about the time and/or the place?
10 | Character-Setting Did the characters fit the setting? 3
Fit
11 | Empathy While reading, did you feel that you (or, will my .3
students feel that they are) in the time and place of
the story?
12 | Theme Was the theme worthwhile? . 3
13 | Voice Did the characters sound like real people talking?
14 | Naturalness Did the rest of the language in the story sound ] 2
natural?
Total Score 35
Evaluation | Readable
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"May Day Eve"
No. | Descriptor Question Toachers
] Interest Was the story interesting to me (or to my 3
students)?
2 | Believability Was the story something that could really happen? 3
3 | Conflict Did the main character overcome the problem, but 2
not too easily?
4 Climax Did the climax seem natural? 1
5 | Personality Were the characters’ personalities realistic? 3
6 Actions Were the reasons for the characters’ actions 2
believable?
7 Grow_th*—————_’ Did the characters in the story grow? 2
8 | Character | Did the characters have both strength and ]
weaknesses?
T"Sfc’tﬁr#—ﬁmng present what is actually known 2
about the time and/or the place?
10 Character-Setting Did the characters fit the setting? 3
Fit —
11 | Empathy While reading, did you feel that you (or, will my 3
students feel that they are) in the time and place of
the story?
12 | Theme ~as the theme worthwhile? 1
13| Voice Md like real people talking?
14 | Naturalness Did the rest of the language in the story sound 2
natural?
] Total Score 31
] Evaluation | Readable

-




"Distance to Andromeda"'

205

No. | Descriptor Question Teachers
1 | Interest Was the story interesting to me (or to my 1
students)?
2 Believability Was the story something that could really happen? 3
3 | Conflict Did the main character overcome the problem, but 2
not too easily?
4 | Climax Did the climax seem natural? 1
5 | Personality Were the characters’ personalities realistic? 3
6 | Actions Were the reasons for the characters’ actions 3
believable?
7 | Growth Did the characters in the story grow? 1
8 | Character Did the characters have both strength and 2
weaknesses? ‘
9 | Setting Did the setting present what is actually known 3
about the time and/or the place?
10 | Character-Setting | Did the characters fit the setting? 3
Fit
11 | Empathy While reading, did you feel that you (or, will my 2
students feel that they are) in the time and place of
the story?
12 | Theme Was the theme worthwhile? 2
13 [ Voice Did the characters sound like real people talking? 2
14 | Naturalness Did the rest of the language in the story sound
natural?
Total Score 30
— Evaluation | Readable
[






